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A b stra c t
THE IDENTIFICATION AND DEGREE OF IMPLEMENTATION OF 
MULTIETHNIC/MULTICULTURAL EDUCATION PROGRAMS 
IN SELECTED SCHOOL DISTRICTS 
by
E liz a b e th  Ann Saunders
The purpose o f t h i s  s tu d y  was: (1) to  id e n t i f y  and r e p o r t  th e  s t a t e
departm en ts  o f  ed u ca tio n  in  th e  U nited  S ta te s  im plem enting m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  program s; (2 ) to  id e n t i f y  and r e p o r t  school 
d i s t r i c t s ,  i d e n t i f i e d  by th e i r  r e s p e c t iv e  s t a t e  departm en ts o f  education^ 
Im plem enting m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s; (3) to  
d e term ine  th e  ty p es  o f  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s, th e  
th r u s t  o f th e  program s, and how th e  program s were i n i t i a t e d  in  th e  schoo l 
d i s t r i c t s ;  and (4) to  de term ine  th e  deg ree  o f  im plem entation  o f th e  
C urriculum  G u id e lin es  fo r  M u ltie th n ic  E d u ca tio n , p u b lish ed  by th e  N a tio n a l 
C ouncil f o r  th e  S o c ia l S tu d ie s , in  th e  s e le c te d  sch o o l d i s t r i c t s .
A t o t a l  o f th ir ty - tw o  s t a t e  departm en ts o f  ed u ca tio n  responded . A 
t o t a l  o f  1,498 sch o o l d i s t r i c t s ,  re p o r te d  by th e i r  r e s p e c tiv e  s t a t e  
departm en ts o f  e d u ca tio n , were im plem enting m u l t ie th n ic /m u l t ic u l tu ra l  
ed u ca tio n  program s. A s t r a t i f i e d  random sam pling o f  th e  f i f t y  s t a t e s  was 
used to  s e l e c t  th e  sample fo r  th e  s tu d y .
S ix tee n  h y p o th eses , w hich were r e l a t e d  to  q u e s tio n s  in  P a r t  I  and 
P a r t  I I  o f  th e  q u e s tio n n a ire ,  were t e s t e d .  S ig n i f ic a n t  d if f e r e n c e s  were 
found by t e s t i n g  th e  hypo theses u s in g  th e  t - t e s t .
No s ig n i f ic a n t  d if f e r e n c e s  were found between s e le c te d  school 
d i s t r i c t s  in  th e  so u th e rn  s t a t e s  and s e le c te d  schoo l d i s t r i c t s  in  th e  
w este rn  s t a t e s  in  th e  degree  o f Im plem entation  o f th e  C urriculum  Guide­
l in e s  fo r  M u ltie th n ic  E d u ca tio n .
S ig n i f ic a n t  d if f e r e n c e s  were found between s e le c te d  schoo l d i s t r i c t s  
in  th e  n o r th e a s te rn  s t a t e s  and s e le c te d  sch o o l d i s t r i c t s  in  th e  n o rth  
c e n t r a l  s t a t e s  in  th e  deg ree  o f im plem enta tion  o f th e  C urriculum  Guide­
l i n e s  f o r  M u ltie th n ic  E d u ca tio n .
No s ig n i f i c a n t  d if f e r e n c e s  were found between s e le c te d  schoo l 
d i s t r i c t s  w ith  1 0 , 0 0 0 - o r  more p u p ils  and s e le c te d  sch o o l d i s t r i c t s  w ith  
l e s s  than  10,000 p u p ils  in  th e  d eg ree  o f  im plem entation  o f th e  C urriculum  
G u id e lin es  fo r  M u ltie th n ic  E ducation .
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CHAPTER ONE 
In tro d u c tio n
The American s o c ie ty  I s  a s  e th n ic a l ly  and c u l t u r a l l y  d iv e r s e  a s  a t  
any tim e in  h is to r y ,  and th e  s t a t e  departm en ts  o f ed u ca tio n  and th e  lo c a l  
schoo l d i s t r i c t s  have a  r e s p o n s ib i l i ty  to  r e f l e c t  th e  r e a l i t y  o f  t h i s  
d iv e r s i ty .  E thn ic  and c u l t u r a l  p lu ra lis m  i s  a  s o c ie t a l  c o n d itio n  in  
which members choose th e  deg ree  to  which th ey  p r a c t ic e  th e  c u l tu r a l  
v a lu e s , b e l i e f s ,  and b eh av io rs  o f  t h e i r  e th n ic  background. Many s t a t e  
dep artm en ts  o f  e d u ca tio n  and lo c a l  sch o o l d i s t r i c t s  have adop ted  p o l ic ie s  
t h a t  r e q u ir e  t h e i r  cu rricu lu m  to  r e f l e c t  e th n ic  and c u l tu r a l  p lu ra lis m . 
T h is  was f i r s t  In c o rp o ra te d  in to  th e  cu rricu lu m  th rough  e th n ic  s tu d ie s  
program s th a t  focused  on one e th n ic  group, u s u a lly  a  m in o r ity  group.
These co u rse s  fo llow ed  a  c h ro n o lo g ic a l approach  and focused on m ajor 
h i s t o r i c a l  h e ro e s . The e d u c a tio n a l approach  to  e th n ic  and c u l tu r a l  
s tu d ie s  has now evolved to  a  m u l t ie th n ic /m u l t ic u l tu r a l  approach  o f te n  
employing co n cep tu a l themes such a s  Im m igration o r  e th n ic  and c u l tu r a l  
groups to  h e lp  s tu d e n ts  develop  co n cep tu a l u n d e rs ta n d in g s . A m u lt i­
e th n ic /m u l t ic u l tu r a l  approach  w ith  o rg a n iz in g  themes h e lp  s tu d e n ts  
develop  c r i t i c a l  th in k in g  s k i l l s ,  p ro v id es  a  framework fo r  o rg a n iz in g  a 
m u l t ie th n ic /m u l t ic u l tu r a l  c u rricu lu m , and d em o n stra tes  th e  common 
hum anity in  th e  ex p e rien c e s , b e l i e f s ,  and custom s o f  a l l  e th n ic  and 
c u l tu r a l  g ro u p s .^
1 Anthony V. C odianni and Bruce E. T ip p le , "C oncep tual Change in  
M u lt ie th n ic /M u lt ic u ltu ra l  S tu d ie s ,"  V iew points in  T eaching and L ea rn in g , 
56 (W inter 1980), 26.
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The m u l t ie th n ic /m u l t ic u l tu r a l  approach  must be r e f le c te d  in  th e  
p u b lic  s c h o o ls . I t  canno t be ig n o red , i t  m ust perm eate th e  whole 
cu rric u lu m . Only th en  w i l l  s tu d e n ts  le a r n  to  work and l i v e  in  harmony 
w ith  th o se  v a lu e s , t r a d i t i o n s ,  and beh av io r p a t te r n s  d i f f e r e n t  from t h e i r  
own. T h is i s  th e  p rim ary  g o a l o f m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n .
A ttem pts have been made to  h e lp  s tu d e n ts  le a r n  to  work and l i v e  in  
harmony w ith  th ose  whose v a lu e s , t r a d i t i o n s ,  and b eh av io r p a t te r n s  a re  
d i f f e r e n t  from th e i r  own th ro u g h  in c re a se d  j u d i c i a l  a c t io n  and l e g i s l a ­
t io n  d e a lin g  w ith  e q u a l i ty  o f  e th n ic  m in o r i t ie s  in  r e c e n t  y e a r s .  But 
c o r re c t in g  in j u s t i c e  i s  n o t j u s t  a  m a tte r  o f  law ; i t  i s  a  m a tte r  o f th e  
h e a r t ,  o f  p e rc e p tio n s , and a t t i t u d e s .  These a f f e c t  our th o u g h ts  and 
a c t io n s  i n  re g a rd  to  th o se  who a re  " d i f f e r e n t"  from o u rse lv e s ; and they  
a f f e c t  f e e l in g s  abou t o u rs e lv e s  on th e  p a r t  o f  th o se  o f u s  who a re  
" d i f f e r e n t . "
The p u b lic  sch o o ls  have an  im p o rtan t r o le  to  p lay  in  red u c in g
te n s io n s  and th e  i n j u s t i c e s ,  in c lu d in g  m isg iv in g s  about s e l f ,  t h a t
r e s u l t  from unexamined m u l t ie th n ic /m u l t ic u l tu r a l  b e l i e f s  and a t t i t u d e s .
To f u l f i l l  t h a t  r o l e ,  more i s  needed th an  a  c o u rse  o r  two in  m u lt ie th n ic /
m u l t ic u l tu r a l  e d u c a tio n . James P . Shaver s ta t e d  th a t  th e  p u b lic  sch o o ls
must be in fu se d  w ith  concern  and a c t io n :
to  b u ild  aw areness o f e th n ic i ty  a s  one so u rce  o f th e  
d iv e r s i ty  w ith in  o u r n a t io n a l  s o c ie ty ;  o f  th e  c o n t r i ­
b u tio n s  o f th a t  d iv e r s i t y ,  a s  w e ll aB why i t  i s  a  so u rce  
o f  te n s io n  and d is s e n s io n ; and o f th e  sen se  o f id e n t i t y  
and p e rso n a l p r ic e  t h a t  many can and do d e r iv e  from 
t h e i r  sen se  o f  e th n ic  o r  c u l t u r a l  i d e n t i t y . 2
2
James P. Shaver, e d . ,  C urriculum  G u id e lin e s  fo r  M u ltie th n ic  
E ducation  (W ashington, D .C .: N a tio n a l C ouncil f o r  th e  S o c ia l  S tu d ie s , 
1976), p . 4 .
P u b lic  sch o o ls  have a ls o  become a  l iv in g  la b o ra to ry  In  which 
th i s  n a t io n 's  commitment to  eq u a l o p p o rtu n ity  under th e  law  I s  Im ple­
m ented. Although th e  law c l e a r ly  g u a ran tee s  equal e d u c a tio n a l o p p o rtu n ity  
fo r  a l l  c i t i z e n s ,  ev idence  abounds th a t  c u l t u r a l ,  e th n ic ,  socioeconom ic 
..aad, sex  I s su e s  have p rev en ted  many In d iv id u a ls  from m axim izing t h e i r ,  
e d u c a tio n a l o p p o r tu n i t ie s .  M u lt ie th n ic /m u lt ic u l tu ra l  e d u ca tio n  i s  one 
re sp o n se  by th e  e s ta b lish m e n t to  th e  in c re a se d  m ili ta n c y  o f  m in o r i t ie s  
and women who have f e l t  d ep riv ed  in  e d u c a tio n a l system s. I t  I s  a ls o  a 
re sp o n se  to  the  c h a llen g e s  posed by school d e se g re g a tio n , which has
brough t to  th e  sch o o ls  th e  o p p o rtu n ity  to  r e p re s e n t  th e  e th n ic a l ly  and
3c u l tu r a l l y  p l u r a l i s t i c  v ig o r  o f th e  l a r g e r  s o c ie ty .
In  r e c e n t  y e a r s , p u b lic  sch o o ls  have tak en  s te p s  to  in c lu d e  more 
in fo rm a tio n  about m u l t ie th n ic /m u l t ic u l tu r a l  groups In  t h e i r  cu rricu lu m  
and to  make th e  s c h o o l 's  environm ent more r e f l e c t i v e  o f  th e  e th n ic  and 
' c u l tu r a l  d iv e r s i ty  w ith in  th e  American s o c ie ty .  However, d e s p i te  th e  
re fo rm s r e la te d  to  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  which p u b lic  
sch o o ls  have a ttem p ted  to  Implement th e re  a re  a  number o f  c r u c ia l  
q u e s tio n s  concern ing  th e  r e la t io n s h ip  between th e  p u b lic  schoo l and 
m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  which have n o t been s a t i s f a c t o r i l y  
c l a r i f i e d  o r  re s o lv e d . In  a d d i t io n ,  most o f  th e se  reform  e f f o r t s  have 
lack ed  c le a r  p r in c ip le s ,  g u id e lin e s ,  and e v a lu a tio n  tech n iq u es  which 
r e f l e c t  c u r re n t  re s e a rc h  and le a rn in g  th e o ry .
Helen V i l l a c r l e s  S ta n to n , " M u lt ic u l tu ra l  E d u ca tio n ,"  V iew points 
In  Teaching and L earn in g , 57 (Summer 1981), 77.
^ Shaver, p . 5.
An a tte m p t was made l a  t h i s  s tu d y  to  d e f in e  and c l a r i f y  th e  
cu rricu lu m  g u id e lin e s  f o r  a  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program, 
to  id e n t i f y  s t a t e  departm en ts  o f  e d u ca tio n  and sch o o l d i s t r i c t s  in  th e  
U nited  S ta te s  Im plem enting a  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , 
and to  determ ine  th e  degree  o f Im plem entation  o f  th e  C urricu lum  Guide­
l i n e s  fo r  M u ltie th n ic  E ducation  p u b lish ed  by th e  N a tio n a l C ouncil f o r  
th e  S o c ia l S tu d ie s  In  s e le c te d  schoo l d i s t r i c t s  In  th e  U nited  S ta te s .
The Problem
Statem ent o f  th e  Problem
The problem  o f  t h i s  s tu d y  was to  I d e n t i f y  th e  s t a t e  departm en ts
o f  ed u ca tio n  and s e le c te d  schoo l d i s t r i c t s  In  th e  U nited  S ta te s  im p le -
1
m enting m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s and to  determ ine  
th e  deg ree  o f Im plem entation  o f th e  program s In  th e  s e le c te d  schoo l 
d i s t r i c t s .
Sub-Problems of th e  Study
The fo llo w in g  sub-problem s were developed In  o rd e r  to  Id e n t i f y  th e  
s t a t e  departm en ts o f ed u ca tio n  and s e le c te d  schoo l d i s t r i c t s  In  th e  
U nited  S ta te s  Im plem enting m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  programs 
and to  de term in e  th e  deg ree  o f Im plem entation  o f th e  program s In  th e  
s e le c te d  schoo l d i s t r i c t s :
Sub-problem  1 . To Id e n t i f y  and r e p o r t  th e  s t a t e  departm en ts  o f
ed u ca tio n  In  th e  U nited  S ta te s  which were Im plem enting a  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  program .
Sub-problem  2 . To Id e n t i f y  and r e p o r t  s e le c te d  schoo l d i s t r i c t s  
id e n t i f i e d  by th e i r  r e s p e c t iv e  s t a t e  dep artm en ts  of ed u ca tio n  which were 
Im plem enting a  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program .
Sub-problem  3 . To de te rm in e  th e  ty p e  o f  m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program , th e  th r u s t  o f  th e  program , and how th e  program was 
i n i t i a t e d  in  th e  s e le c te d  schoo l d i s t r i c t s .
Sub-problem  4 . To d e term ine  th e  degree  o f Im plem entation  o f  gu ide­
l i n e s  f o r  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  a s  p ra c t ic e d  in  th e  
s e le c te d  sch o o l d i s t r i c t s  u s in g  th e  C urricu lum  G u id e lin es  fo r  M u ltie th n ic  
E ducation  p u b lish e d  by th e  N a tio n a l C ouncil f o r  th e  S o c ia l S tu d ie s  a s  
th e  s ta n d a rd .
S ig n if ic a n c e  o f  th e  Study 
M u lt ie th n ic /m u lt ic u l tu ra l  ed u ca tio n  has been one o f th e  s ig n i f i c a n t  
is s u e s  a f f e c t in g  cu rricu lu m  s in c e  I t s  emergence In  th e  1 9 6 0 's  and 1 9 7 0 's . 
At th e  beg inn ing  o f  t h i s  re s e a rc h  I t  was ap p a ren t th a t  a lth o u g h  m u lt i­
e th n ic /m u l t ic u l tu r a l  ed u ca tio n  had emerged some te n  to  tw enty  y e a rs  ago , 
th e r e  was some u n c e r ta in ty  a s  to  I t s  Im plem entation  be ing  an a c t iv e  and 
v ia b le  p a r t  o f  American ed u ca tio n . Perhaps i t  cou ld  be s a id  t h a t  m u lt i­
e th n ic /m u l t ic u l tu r a l  ed u ca tio n  i s  n o t a  panacea fo r  s t a t e  departm en ts  o f  
ed u ca tio n  and lo c a l  schoo l d i s t r i c t s .  However, i t  i s  recommended th a t  
s t a t e  departm en ts o f  ed u ca tio n  and lo c a l  schoo l d i s t r i c t s  g iv e  f u l l  
c o n s id e ra t io n  to  e x p lo rin g  th e  p o s s ib le  b e n e f i t s  th a t  a  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  program could  b r in g  to  them.
6James A, Shaver e t  a l . ,  in  C urriculum  G u id e lin e s  fo r  M u ltie th n ic  
E d u ca tio n , l i s t e d  th e  fo llo w in g  broad  rea so n s  why s t a t e  departm en ts of 
ed u ca tio n  and lo c a l  sch o o l d i s t r i c t s  should  co n s id e r th e  Im plem entation 
o f  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program s:
1 . The In c re a s in g  demand fo r  re c o g n it io n  and re s p e c t  
fo r  e th n ic  d iv e r s i ty .
2 . The demand f o r  prom otion o f  s o c ie t a l  co h es iv en ess
based on th e  sh ared  p a r t i c ip a t io n  o f e th n ic a l ly  d iv e rs e
p eo p les ,
3 . The maximizing o f  e q u a l i ty  o r  o p p o rtu n ity  f o r  a l l  
in d iv id u a ls  and g roups.
4 . The f a c i l i t a t i o n  o f  c o n s tru c tiv e  s o c ie t a l  change 
th a t  enhances human d ig n i ty  and dem ocratic  I d e a l s .5
A concern  p re s e n t ly  e x is t in g  In  ed u ca tio n  ten d s  to  mandate a  f r e s h
lo o k  a t  th e  Im plem entation  o f  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n
program s i n  p u b lic  s c h o o ls . An Im p o rtan t concern  a t  th e  p re s e n t i s
re c e n t  l e g i s l a t i o n  and c o u r t  d e c is io n s  In  th e  U nited  S ta te s .  In  1968
Congress passed  th e  B il in g u a l  E ducation  Act and in  1974 th e  Supreme Court
ru le d  in  Lau v . N ich o ls  th a t  sch o o ls  must tak e  s te p s  to  h e lp  s tu d e n ts  who
" a re  c e r t a in  to  f in d  t h e i r  c lassro o m  e x p erien ces  w ho lly  Incom prehensib le"
because  th ey  do n o t u n d e rs tan d  E n g lish . The Supreme Court ru le d  in  1981
th a t  c h i ld re n  o f  i l l e g a l  a l i e n s  must be p rov ided  an ed u ca tio n  In  th e
p u b lic  schoo l d i s t r i c t s  In  th e  s t a t e  in  which t h e i r  p a re n ts  r e s id e .
M u lt ie th n ic /m u lt ic u l tu ra l  e d u ca tio n  i s  now co n sid e red  a  le g i t im a te
concern  o f  th e  s t a t e  departm en ts  o f  ed u ca tio n  and th e  lo c a l  schoo l
d i s t r i c t s .  P u b lic  sch o o ls  a re  now expected  to  enhance c o o p era tio n
between m in o r ity  and m a jo r ity  g roups, w h ile  g u a ran tee in g  th a t  m in o r i t ie s
p re se rv e  t h e i r  c u l tu r a l  h e r i ta g e .^
5 S haver, p . 6 .
** David Melendez e t  a l . ,  " P lu ra lism  and th e  H ispan ic  S tu d en t: 
C hallenge to  E d u c a tio n ,"  Theory In to  P r a c t ic e . 20 (W inter 1981), 7.
As a  r e s u l t ,  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  programs have been 
In tro d u ced  In  th e  cu rricu lu m  o f many American s c h o o ls . A ccording to  
Raymond G ile s , most o f  th e  s t a t e s  have e s ta b l is h e d  l e g i s l a t i o n ,  re g u la ­
t io n s ,  g u id e lin e s  a n d /o r p o l i c i e s  In  c u rric u lu m , I n s t r u c t io n a l  m a te r ia ls ,  
te a c h e r  c e r t i f i c a t i o n  and e d u ca tio n , s t a f f  developm ent and re so u rc e  
c e n te r s  r e le v a n t  to  m u l t ie th n ic /m u l t ic u l tu r a l  e d u c a tio n .^  A lthough 
th e se  program s have been In tro d u ced  In  th e  s c h o o ls , th e  r e s u l t s  o f  a  
s tu d y  conducted  by Glenn S. F a te  and Je su s  G arc ia  In d ic a te d  th a t  m u lti­
e th n ic /m u l t ic u l tu r a l  ed u ca tio n  i s  no t an a c t iv e  nor v ia b le  p a r t  o f 
American e d u ca tio n  and th a t  i t  rem ains a  co n fu sin g  a re a  o f  s tu d y  la c k in g  
in  purpose and d i r e c t io n .  T his s tu d y  was conducted u s in g  th e  membership 
o f  th e  S o c ia l S tu d ie s  S u p e rv iso rs  A sso c ia tio n  o f th e  N a tio n a l C ouncil
D
f o r  th e  S o c ia l S tu d ie s .
The in fo rm a tio n  g a th e red  by t h i s  su rv ey  and an a n a ly s is  o f th e  
f in d in g s  a r e  expected  to  be o f  c o n s id e ra b le  v a lu e  to  th o se  e d u c a to rs , 
and o th e r  I n te r e s te d  p a r t i e s  d e s i r in g  to  keep pace w ith  th e  im plem enta­
t io n  o f  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  programs in  p u b lic  e d u c a tio n . 
I t  i s  a l s o  b e lie v e d  th a t  th e  in fo rm a tio n  d e riv e d  from such an a n a ly s is  
w i l l  p ro v id e  an im petus fo r  th o se  in  th e  f i e l d  o f  ed u ca tio n  who may be 
p lan n in g  to  i n i t i a t e  a  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program o r 
re fo rm  an  e x i s t in g  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program to  f i t  
th e  s ta n d a rd s  used by th e  N a tio n a l C ouncil f o r  th e  S o c ia l S tu d ie s .
7 Raymond G ile s , S ta te  L e g is la t io n .  P ro v is io n , and P r a c t ic e s  R ela ted  
to  M u lt ic u l tu ra l  E ducation  (W ashington, D .C ,: American A sso c ia tio n  o f 
C o lleg es  fo r  Teacher E d u ca tio n , 1979).
g
Glenn S. P a te  and Je su s  G arc ia , " M u lt ie th n ic /M u lt ic u ltu ra l  
E d u ca tion : A Review o f P rog ram s,"  The C lea rin g h o u se . 55 (November 1981), 
134.
D e f in it io n s  o f  Terms 
For th e  purpose o f t h i s  s tu d y , th e  fo llo w in g  d e f in i t io n s  o f  term s 
were u t i l i z e d :
A sian -R e la ted  Groups
A s ia n - re la te d  groups In c lu d e  Jap an ese , C hinese , A sian , V ietnam ese, 
and K oreans.
B lacks
B lacks in c lu d e  B lack Americans and A fric a n s .
C u ltu ra l  P lu ra lism
C u ltu ra l  p lu ra lis m  su g g es ts  a  type o f  e d u ca tio n  which d e a ls  w ith
Q
th e  c u l tu r a l  c o n tr ib u t io n s  o f  a l l  groups w ith in  a  s o c ie ty .
Degree o f Im plem entation  o f 
th e  M u lt ie th n ic /M u lt ic u ltu ra l  
E ducation  Program
The deg ree  o f Im plem entation  r e f e r s  to  th e  e x te n t  to  which the
C urriculum  G u id e lin e s  fo r  M u ltie th n ic  E duca tion  a re  be ing  accom plished
i n  th e  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program .
E thn ic  P lu ra lism
E th n ic  p lu ra lis m  su g g es ts  a  ty p e  o f  e d u ca tio n  which d e a ls  w ith  th e  
c o n tr ib u tio n s  o f  e th n ic  groups w ith in  a  s o c ie ty
Europeans
Europeans in c lu d e  I t a l i a n s ,  I r i s h ,  Germans, French, P o l is h ,
9
Shaver, p . 6 . ^  Shaver, p . 6 .
9B r i t i s h ,  Sw iss, and Greek.
I n i t i a t i o n  o f  th e  M u ltie th n ic /
M u lt ic u l tu ra l  E duca tion  Program
The i n i t i a t i o n  o f  th e  m u lt ie th n ic /m u l t ic u l tu r a l  program In c lu d e s
th e  tim e p e rio d  proposed f o r  th e  program to  become f u l l y  im plem ented,
th e  sou rce  o f  Im petus fo r  im plem enting th e  program , th e  problem s
encoun tered  In  Im plem enting th e  program , th e  freedom  o f th e  schoo l
d i s t r i c t  I n  Im plem enting th e  program , th e  use  o f  a  c o n s u lta n t  In
in - s e r v ic e ,  th e  number o f  h ou rs  o f  in - s e r v ic e  p ro v id ed , and th e  sou rces
o f  in - s e r v ic e  m a te r ia ls .
M u lt ic u l tu ra l  E ducation
The term  m u l t ic u l tu r a l  e d u ca tio n  d en o tes  th e  kind  o f in s t r u c t io n  
which p ro v id es  knowledge ab o u t d i f f e r e n t  c u l tu r e s ,  which forms a t t i t u d e s  
toward v a r io u s  peo p le  and which develops p a t te r n s  o f  b eh av io r and s k i l l s  
a p p ro p r ia te  to  d iv e rs e  c u l tu r a l  s e t t i n g s . ^
M u ltie th n ic  E ducation
The term  m u ltie th n ic  ed u ca tio n  and m u ltie th n ic  cu rricu lu m  r e f e r s  to
ed u ca tio n  and c u r r ic u la  w hich r e f l e c t  and a re  s e n s i t iv e  to  th e  e th n ic
12d iv e r s i ty  w ith in  American s o c ie ty .
ME/MC
The acronym ME/MC r e f e r s  to  m u l t ie th n ic /m u l t ic u l tu r a l .
Kal G iz l, " I s s u e s  i n  M u lt ic u ltu ra l  E d u c a tio n ,” E d u ca tio n a l 
R esearch  Q u a rte r ly , 6 (F a l l  1981), 5 .
1 2 Shaver, p . 7.
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N orth  C e n tra l S ta te s  
(S tra tum  C)
The n o r th  c e n t r a l  s t a t e s  ( s tra tu m  C) r e f e r  to  th e  s t a t e s  o f Ohio,
13In d ia n a , M ichigan, W isconsin , Iowa, M isso u ri, and N orth D akota.
N o rth e a s te rn  S ta te s  
(S tra tum  A)
The n o r th e a s te rn  s t a t e s  (s tra tu m  A) r e f e r  to  th e  s t a t e s  o f  Maine,
14M assach u se tts , Rhode I s la n d ,  and P en n sy lv an ia .
O f f i c ia l
An o f f i c i a l  r e f e r s  to  th e  p e rso n  who i s  d i r e c t in g  th e  m u lt ie th n ic /  
m u l t ic u l tu r a l  e d u c a tio n  program  I n  th e  school d i s t r i c t  and th e  perso n  In  
th e  sch o o l d i s t r i c t  to  whom th e  q u e s tio n n a ire  was a d d re ssed .
S e le c te d  School D i s t r i c t s
The s e le c te d  schoo l d i s t r i c t s  were th e  schoo l d i s t r i c t s  I d e n t i f i e d  
by s t a t e  departm en ts o f  e d u c a tio n  I n  t h e i r  r e s p e c t iv e  s t a t e s  w hich were 
im plem enting m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  programs and s e le c te d  
by th e  in v e s t ig a to r  th rough  a  s t r a t i f i e d  random sam pling from fo u r  sub­
p o p u la tio n s  o r  s t r a t a  o f  th e  U nited  S ta te s .
S ou thern  S ta te s  (S tra tum  B)
The so u th e rn  s t a t e s  (s tra tu m  B) r e f e r  to  th e  s t a t e s  o f  V irg in ia ,  
West V irg in ia , N orth  C a ro lin a , South C a ro lin a , G eorg ia , L o u is ia n a ,
13 U.S. Departm ent o f  Commerce, Bureau o f th e  Census, S ta te  and 
M e tro p o lita n  Area Data Book. A S t a t i s t i c a l  A b s tra c t Supplement 
(W ashington, D .C .: GPO, 1982), p . 464.
^  U.S. Department of Commerce, Bureau of the Census, p. 464.
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T exas, and th e  D i s t r i c t  o f  C o lu m b ia .^
S panlsh-Langua ge 
R e la ted  Groups
The S pan ish-language r e la t e d  groups r e f e r  to  H isp an ic s , Mexican 
A m ericans, P u e rto  R icans, and C hicanes.
S ta f f
The term  s t a f f  r e f e r s  to  a d m in is tr a t iv e ,  in s t r u c t io n a l ,  and 
c o u n se lin g  p e rso n n e l.
S tandard
The word s tan d a rd  r e f e r s  to  th e  use o f  th e  C urricu lum  G u id e lin e s  
fo r  M u ltie th n ic  E ducation  a s  an  e s ta b l is h e d  b a s is  fo r  com parison in  
m easuring th e  e x te n t  o f  Im plem enta tion  o f m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  programs in  schoo l d i s t r i c t s  in  th e  U nited  S ta te s .
Subarea
A sub area  i s  a  s u b d iv is io n  o f  a  t o t a l .  Subareas in c lu d ed  th e  
p r in c ip le s ,  g u id e lin e s , and e v a lu a tio n  te ch n iq u es  o f  th e  C urriculum  
G u id e lin es  fo r  M u ltie th n ic  E d u ca tio n .
The C urriculum  G u id e lin es  fo r  
M u ltie th n ic  E ducation
The C urricu lum  G u id e lin es  fo r  M u ltie th n ic  E ducation  a r e  g u id e lin e s
fo r  d e s ig n in g  and im plem enting e th n ic  s tu d ie s  program s and fo r  in te g r a t in g
th e  c u r r ic u la  w ith  e th n ic  c o n te n t .
^  U.S. Department of Commerce, Bureau of the Census, p. 464.
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The N a tio n a l C ouncil 
f o r  th e  S o c ia l S tu d ie s .
The N a tio n a l C ouncil f o r  th e  S o c ia l S tudieB  i s  th e  n a t io n a l
p ro fe s s io n a l  o rg a n iz a t io n  fo r  s u p e rv is o r s , i n s t r u c to r s ,  and o th e rs  in
th e  a re a  o f  s o c ia l  s c ie n c e .
T h ru st o f  th e  M u ltie th n ic /
M u lt ic u l tu ra l  E ducation  Program
The th r u s t  o f  th e  m u l t ie th n ic /m u l t ic u l tu r a l  e d u c a tio n  program r e f e r s
to  th e  e th n ic  a n d /o r  r a c i a l  groups examined in  th e  program , and the
g o a ls  o f  th e  program.
Type o f  M u ltie th n ic /M u lt i­
c u l tu r a l  E duca tion  Program
The ty p e  o f  m u l t ie th n ic /m u l t ic u l tu r a l  e d u c a tio n  program  r e f e r s  to
w hether th e  m u l t ie th n ic /m u l t ic u l tu r a l  e d u c a tio n  program  was o f fe re d  as
a  c o u rse , u n i t s  w ith in  c o u rse s , names o f  th e  u n i t s  o r  c o u rse s , th e
l e v e l s  w ith in  th e  sch o o ls  in v o lv ed  in  th e  program , and th e  s p e c i f ic
e d u ca tio n  programs in v o lv ed .
W estern S ta te s  (S tra tu m  D)
The w este rn  s t a t e s  (s tra tu m  D) r e f e r  to  th e  s t a t e s  o f  Montana, 
Wyoming, W ashington, Oregon, C a l i fo rn ia ,  New Mexico and A laska
16 U.S. Department of Commerce, Bureau of the Census, p. 464.
13
H ypotheses
The fo llo w in g  h y p o th eses , s ta t e d  in  th e  n u l l  fo rm at, were te s te d  a t  
th e  .05  le v e l  o f  s ig n if ic a n c e :
HqI .  There w i l l  be no s ig n i f i c a n t  d i f f e r e n c e  in  th e  mean sco re s  
from th e  " P r in c ip le s  o f  E th n ic  P lu ra lism "  fo r  re sp o n d en ts  In  th e  so u th e rn  
s t a t e s  a s  compared to  re sp o n d en ts  from s e le c te d  sch o o l d i s t r i c t s  In  th e  
w este rn  s t a t e s .
Hq2. There w i l l  be no s ig n i f ic a n t  d if f e r e n c e  in  th e  mean sco re s  
from th e  "C urriculum  G u id e lin es  fo r  M u ltie th n ic  E ducation" f o r  re sp o n d en ts  
in  th e  so u th e rn  s t a t e s  a s  compared to  re sp o n d en ts  from s e le c te d  school 
d i s t r i c t s  in  th e  w este rn  s t a t e s .
Hq3. There w i l l  be no s ig n i f i c a n t  d if f e r e n c e  in  th e  mean sc o re s  
from th e  "E v a lu a tio n  Techniques f o r  M u ltie th n ic  E ducation" fo r  re sp o n d en ts  
in  th e  so u th e rn  s t a t e s  a s  compared to  re sp o n d en ts  from s e le c te d  schoo l 
d i s t r i c t s  i n  th e  w este rn  s t a t e s .
Hq4 . There w i l l  be no s ig n i f i c a n t  d i f f e r e n c e  In  th e  t o t a l  mean 
s c o re s  from th e  C urriculum  G u id e lin e s  fo r  M u ltie th n ic  E ducation  f o r  
re sp o n d en ts  in  th e  so u th e rn  s t a t e s  a s  compared to  re sp o n d en ts  from  
s e le c te d  sch o o l d i s t r i c t s  in  th e  w este rn  s t a t e s .
Hq5. There w i l l  be no s ig n i f i c a n t  d if f e r e n c e  in  th e  mean sco re s  
from th e  " P r in c ip le s  o f  E th n ic  P lu ra lism "  fo r  re sp o n d en ts  from s e le c te d  
schoo l d i s t r i c t s  in  th e  n o r th e a s te rn  s t a t e s  a s  compared to  re sp o n d en ts  
from  s e le c te d  schoo l d i s t r i c t s  in  th e  n o r th  c e n t r a l  s t a t e s .
Hq6. There w i l l  be no s ig n i f i c a n t  d if f e r e n c e  in  th e  mean sco re s  
from th e  "C urriculum  G u id e lin e s  f o r  M u ltie th n ic  E ducation" fo r  re sp o n ­
d e n ts  from s e le c te d  schoo l d i s t r i c t s  in  th e  n o r th e a s te rn  s t a t e s  as
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compared to  re sp o n d en ts  from s e le c te d  schoo l d i s t r i c t s  In  th e  n o r th  
c e n t r a l  s t a t e s .
Hq7 . There w i l l  be no s ig n i f i c a n t  d if f e r e n c e  In  th e  mean sco re s  
from  th e  "E v a lu a tio n  Techniques fo r  M u ltie th n ic  E ducation" fo r  resp o n ­
d e n ts  from s e le c te d  sch o o l d i s t r i c t s  In  th e  n o r th e a s te rn  s t a t e s  as  
compared to  re sp o n d en ts  from s e le c te d  schoo l d i s t r i c t s  in  the  n o r th  
c e n t r a l  s t a t e s .
Kq8 . There w i l l  be  no s ig n i f i c a n t  d if f e r e n c e  in  th e  t o t a l  mean 
s c o re s  from  th e  C urricu lum  G u id e lin e s  fo r  M u ltie th n ic  E ducation  f o r  
re sp o n d en ts  from  s e le c te d  school d i s t r i c t s  in  th e  n o r th e a s te rn  s t a t e s  
a s  compared to  re sp o n d en ts  from s e le c te d  sch o o l d i s t r i c t s  In  th e  n o r th  
c e n t r a l  s t a t e s .
Hq9 . There w i l l  be no s ig n i f i c a n t  d i f f e r e n c e  In  th e  mean sco re s  
from th e  " P r in c ip le s  o f  E th n ic  P lu ra lism "  fo r  re sp o n d en ts  from s e le c te d  
schoo l d i s t r i c t s  w ith  more th an  10,000 p u p ils  a s  compared to  re sp o n d en ts  
from s e le c te d  sch o o l d i s t r i c t s  w ith  l e s s  th an  10,000 p u p i ls .
HqIO . There w i l l  be no s ig n i f i c a n t  d i f f e r e n c e  In  th e  mean sc o re s  
from th e  "C urricu lum  G u id e lin e s  fo r  M u ltie th n ic  E ducation" fo r  re sp o n d en ts  
from s e le c te d  sch o o l d i s t r i c t s  w ith  more th an  10,000 p u p i ls  a s  compared 
to  re sp o n d en ts  from  sch o o l d i s t r i c t s  w ith  l e s s  th an  10 ,000 p u p i ls .
HqI I .  There w i l l  be no s ig n i f i c a n t  d i f f e r e n c e  in  th e  mean sco res  
from  th e  "E v a lu a tio n  Techniques fo r  M u ltie th n ic  E ducation" fo r  resp o n ­
d e n ts  from  s e le c te d  sch o o l d i s t r i c t s  w ith  more th an  10 ,000  p u p ils  as  
compared to  re sp o n d en ts  from  schoo l d i s t r i c t s  w ith  l e s s  th an  10,000 p u p i ls .
Hq12. There w i l l  be no s ig n i f i c a n t  d i f f e r e n c e  In  th e  t o t a l  mean 
sc o re s  from  th e  C urriculum  G u id e lin es  fo r  M u ltie th n ic  E ducation  fo r
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re sp o n d en ts  from s e le c te d  schoo l d i s t r i c t s  w ith  more th an  10,000 p u p ils  
a s  compared to  resp o n d en ts  from schoo l d i s t r i c t s  w ith  l e s s  th an  10,000 
p u p i ls .
Hq13. There w i l l  be no s ig n i f i c a n t  d if f e r e n c e  In  th e  mean sco re s  
from th e  " P r in c ip le s  o f  E thn ic  P lu ra lism "  fo r  re sp o n d en ts  from s e le c te d  
schoo l d i s t r i c t s  who u t i l i z e d  th e  s e r v ic e s  o f  a  c o n s u l ta n t  to  p rov ide  
in - s e r v ic e  t r a in in g  f o r  th e  s t a f f  in  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  
a s  compared to  re sp o n d en ts  who d id  n o t use  a  c o n s u lta n t .
Hq14. There w i l l  be no s ig n i f i c a n t  d if f e r e n c e  in  th e  mean sco re s  
from th e  "C urricu lum  G u id e lin es  f o r  M u ltie th n ic  E ducation" f o r  re sp o n ­
d e n ts  from s e le c te d  school d i s t r i c t s  who u t i l i z e d  th e  s e r v ic e s  o f a 
c o n s u lta n t  to  p ro v id e  in - s e r v ic e  t r a in in g  fo r  th e  s t a f f  in  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  a s  compared to  re sp o n d en ts  who d id  n o t use  a 
c o n s u l ta n t .
Hq15. There w i l l  be no s ig n i f i c a n t  d if f e r e n c e  in  th e  mean sco res  
from th e  "E v a lu a tio n  Techniques fo r  M u ltie th n ic  E ducation" fo r  respon­
d e n ts  from s e le c te d  school d i s t r i c t s  who u t i l i z e d  th e  s e rv ic e s  o f a 
c o n s u lta n t  to  p ro v id e  in - s e r v ic e  t r a in in g  fo r  th e  s t a f f  In  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  a s  compared to  re sp o n d en ts  who d id  n o t u se  a 
c o n s u l ta n t .
Hq16. There w i l l  be no s ig n i f i c a n t  d if f e r e n c e  in  th e  t o t a l  mean 
s c o re s  from th e  C urriculum  G u id e lin e s  f o r  M u ltie th n ic  E ducation  fo r  
re sp o n d en ts  from s e le c te d  school d i s t r i c t s  who u t i l i z e d  th e  s e rv ic e s  o f 
a  c o n su lta n t to  p ro v id e  in - s e r v ic e  t r a in in g  fo r  th e  s t a f f  in  m u lt ie th n ic /  
m u l t i c u l tu r a l  ed u ca tio n  a s  compared to  re sp o n d en ts  who d id  n o t u se  a  
c o n s u l ta n t .
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Assum ptions
The fo llo w in g  assum ptions were made p e r t in e n t  to  th e  in v e s t ig a t io n  
o f  t h i s  s tu d y .
1 . The need fo r  a  s tu d y  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  can 
be h e lp fu l  a s  a  r e s u l t  o f  a c c e le r a t io n  in  group p re s su re s  fo r  e q u ity  in  
ed u ca tio n  in  r e c e n t  y e a r s .
2 . M u lt ie th n ic /m u l t ic u l tu ra l  ed u ca tio n  programs a re  be ing  im ple­
mented by some s t a t e s  and lo c a l  school d i s t r i c t s  th roughou t th e  U nited  
S ta te s*
3 . I t  i s  p o s s ib le  to  id e n t i f y  th e  degree  to  which th e  s e le c te d  
schoo l d i s t r i c t s  a r e  Im plem enting m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program s.
4 .  The number o f  re sp o n d en ts  im plem enting m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  programs w i l l  be adequate  fo r  th e  s tu d y .
5 . S ta te  departm en ts o f  ed u ca tio n  can id e n t i f y  th o se  schoo l 
d i s t r i c t s  in  t h e i r  r e s p e c t iv e  s t a t e s  which a r e  im plem enting m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  program s to  some d eg ree .
6 . The in v e s t ig a to r  can determ ine  from P a r t  I I  o f  th e  q u e s tio n n a ire , 
th e  C urriculum  G u id e lin es  fo r  M u ltie th n ic  E duca tion , th e  degree  of 
im plem entation  o f  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  in  th e  s e le c te d  
sch o o l d i s t r i c t s .
7 . Respondents answ ered t r u t h f u l ly  th e  q u e s tio n s  in  th e  q u e s tio n ­
n a i r e .
8 . The in s tru m en t u t i l i z e d  in  g a th e r in g  d a ta  was v a l id  fo r  th e  
purposes s ta t e d .
9 . The s t a t i s t i c a l  te ch n iq u es  w i l l  be v a l id  in  t e s t in g  th e
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hypo theses o f  t h i s  s tu d y .
10 . The re s e a rc h  q u e s tio n s  asked  in  t h i s  s tu d y , a lth o u g h  numerous, 
were r e le v a n t  to  th e  s tu d y . -
L im ita tio n s
The fo llo w in g  l im i t a t i o n s  were c o n sid e red  p e r t in e n t  to  th e  s tu d y :
1 . The s tu d y  was n a t io n a l  I n  scope , co v erin g  th e  f i f t y  s t a t e  
departm en ts  o f  e d u ca tio n  and s e le c te d  schoo l d i s t r i c t s  th roughout the  
U nited  S ta te s  re p o r te d  by t h e i r  r e s p e c t iv e  s t a t e  departm en ts  o f  ed u ca tio n  
to  be Im plem enting a  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program .
2 . A q u e s tio n n a ire  su rv ey  in s tru m en t w ith  d e f in i t e  resp o n ses  was 
used to  o b ta in  th e  in fo rm a tio n  o r  d a ta  g a th e red  from th e  s e le c te d  schoo l 
d i s t r i c t s  surveyed.
3 . A summated r a t in g  s c a le  based  upon a  L ik e r t - ty p e  s c a le  was 
accep ted  to  m easure th e  degree  o f  Im plem entation  o f  m u lt ie th n ic /m u lt i ­
c u l tu r a l  e d u ca tio n  program s in  th e  s e le c te d  schoo l d i s t r i c t s .
4 . The s tu d y  was l im ite d  to  fo u r m onths: from November, 1982 
th rough  F ebruary , 1983.
3 . The rev iew  o f l i t e r a t u r e  f o r  t h i s  s tu d y  was l im ite d  to  cover a 
minimum of te n  y e a r s .  I t  was a ls o  l im ite d  In  c o n te n t to  th o se  e x is t in g  
m a te r ia ls  e s ta b lis h e d  by an ERIC com puter s ea rc h  and a v a i la b le  in  the  
E ast Tennessee S ta te  U n iv e rs ity  L ib ra ry ; th rough  I n t e r - l i b r a r y  lo a n ; and 
th e  f i l e s  and l i b r a r y  o f th e  N a tio n a l C ouncil fo r  th e  S o c ia l S tu d ie s .
6 . Data from th e  su rvey  used in  th e  s tu d y  were l im ite d  to  a  50 
p e rc e n t r e tu r n  o f  th e  su rvey .
Q uestions to  Be Answered by th e  Study
F a r t  1 o f  th e  q u e s tio n n a ire  d e a l t  w ith  q u e s tio n s  r e l a t i n g  to  the
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ty p e  o f  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , th e  th r u s t  o f  th e  
program and how th e  program  was I n i t i a t e d  by th e  s e le c te d  schoo l d i s t r i c t s .  
The q u e s tio n s  d e a l t  w ith  in  t h i s  p a r t  o f  th e  s tu d y  were as fo llo w s :
1 . What was th e  p u p il  p o p u la tio n  o f th e  s e le c te d  schoo l d i s t r i c t s ?
2 . What was th e  ap p a ren t r a c i a l  m a jo r ity  group in  th e  s tu d e n t 
p o p u la tio n  o f  th e  s e le c te d  schoo l d i s t r i c t s ?
3 . To what e x te n t was th e  s e le c te d  schoo l d i s t r i c t s  Involved in  
m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  programs?
4 . What span o f tim e had e lap sed  from in c e p t io n  to  Im plem entation 
o f  m u l t ie th n ic /m u l t ic u l tu r a l  program s fo r  th e  s e le c te d  school d i s t r i c t s ?
5 . What p e rio d  o f tim e  was proposed fo r  th e  program to  become f u l l y  
Implemented fo r  th e  school d i s t r i c t s ?
6 . What s p e c i f ic  e d u c a tio n a l program s a n d /o r  d iv is io n s  o f  the  
s e le c te d  schoo l d i s t r i c t s  were invo lved  in  a  m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program?
7. What l e v e l s  w ith in  th e  sch o o ls  were in v o lv ed  in  th e  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  program?
8 . Was th e  m u l t ie th n ic /m u l t ic u l tu r a l  program o f fe re d  a s  a  s e p a ra te  
c o u rse (s )?
9. Was th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program o ffe re d  as  
u n i t s  w ith in  co u rses?
10. What e th n ic  an d /o r r a c i a l  groups were examined in  th e  program?
11. What w as/w ere th e  so u rc e /so u rc e s  o f  im petus fo r  Im plem enting a 
m u lt ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program fo r  th e  s e le c te d  d i s t r i c t s ?
12. What s p e c i f ic  g o a ls  were developed fo r  th e  im plem entation  of a 
m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program by th e  s e le c te d  schoo l
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d i s t r i c t s ?
13 . Did th e  s e le c te d  school d i s t r i c t s  adopt th e  m u lt ie th n ic /m u lt i ­
c u l tu r a l  e d u ca tio n  program on an  In d iv id u a l b a s is  o r  on a  c o o p e ra tiv e  
b a s is  w ith  o th e r  e d u c a tio n a l agenc ies?
14. What problem s were encoun tered  in  im plem enting th e  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  program by th e  s e le c te d  schoo l d i s t r i c t s ?
15 . Was a  c o n su lta n t used to  p ro v id e  in - s e r v ic e  t r a in in g  f o r  th e  
s e le c te d  schoo l d i s t r i c t s  and i f  so , in  what phases o f  th e  m u lt ie th n ic /  
m u l t ic u l tu r a l  program d id  h e /sh e  p a r t ic ip a te ?
16 . What was th e  approx im ate  number o f  hours o f  m u l t ie th n ic /m u lt i ­
c u l tu r a l  ed u ca tio n  in - s e r v ic e  t r a in in g  prov ided  f o r  th e  s t a f f  d u rin g  th e  
f i r s t  y ear o f  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program im plem enta­
tio n ?
17. What was th e  sex  o f th e  o f f i c i a l s  who were d i r e c t in g  th e  
m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program?
18. What were th e  number o f  y e a rs  in  th e  p re s e n t p o s i t io n  o f th e  
o f f i c i a l s  d i r e c t in g  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  programs?
19. What were th e  ages o f  th e  o f f i c i a l s  d i r e c t in g  th e  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  programs?
20. What were th e  e th n ic  backgrounds o f th e  o f f i c i a l s  d i r e c t in g  
th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  programs?
21. What was th e  unique c u l tu r a l  knowledge o f th e  o f f i c i a l s  who 
were d i r e c t in g  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  programs?
F a r t  IX o f th e  q u e s tio n n a ire  d e a l t  w ith  q u e s tio n s  designed  to  
e l i c i t  in fo rm a tio n  from s e le c te d  schoo l d i s t r i c t s  r e l a t i n g  to  th r e e  
g e n e ra l a re a s  c h a r a c t e r i s t i c  o f m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n
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s tan d a rd s  w hich In c lu d e : (1) " P r in c ip le s  o f  a M u lt ie th n ic /M u lt ic u l tu ra l
E ducation  Program" (numbers 1 -4 ) ,  (2) "G u id e lin es  fo r  a  M u ltie th n ic /  
M u lt ic u l tu ra l  E ducation  Program" (numbers 5-26) and (3) "E v a lu a tio n  o f 
a  M u lt ie th n ic /M u lt ic u l tu ra l  E ducation  Program" (numbers 2 7 -2 8 ). 
S p e c i f ic a l ly ,  th e se  q u e s tio n s  w ere:
1 . Did th e  s e le c te d  schoo l d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  program te ac h  th e  p r in c ip le  t h a t  e th n ic  d iv e r s i t y  should be 
reco g n ized  and re sp e c te d  a t  th e  in d iv id u a l ,  group, and s o c ie ta l  le v e ls ?
2. Did th e  s e le c te d  schoo l d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  program te ac h  th e  p r in c ip le  th a t  e th n ic  d iv e r s i ty  p ro v id es  a 
b a s is  f o r  s o c ie ta l  co h es lv en ess  and su rv iv a l?
3. Did th e  s e le c te d  schoo l d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  program te ac h  th e  p r in c ip le  t h a t  e q u a l i ty  o f  o p p o r tu n ity  must 
be a ffo rd e d  to  a l l  members o f  e th n ic  groups?
4 . Did th e  s e le c te d  sch o o l d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  program te a c h  th e  p r in c ip le  th a t  e th n ic  i d e n t i f i c a t i o n  f o r  
in d iv id u a ls  should  be o p tio n a l  in  a  democracy?
5 . Did e th n ic  p lu ra lis m  perm eate th e  t o t a l  environm ent o f  th e  
s e le c te d  schoo l d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  programs?
6 . Did in s t r u c t io n a l  m a te r ia ls  t r e a t  e th n ic  d i f f e r e n c e s  and groups 
h o n e s tly , r e a l i s t i c a l l y  and s e n s i t iv e ly  in  th e  s e le c te d  school d i s t r i c t s '  
m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s?
7. Did th e  s e le c te d  schoo l d i s t r i c t s '  l i b r a r i e s  and re so u rc e  
c e n te rs  c o n ta in  a  v a r ie ty  o f  m a te r ia ls  on th e  h i s t o r i e s ,  e x p e rien ces  and 
c u l tu re s  o f  many d i f f e r e n t  e th n ic  groups?
8 . Did th e  p o l i c i e s  and p ro ced u res  o f th e  s e le c te d  school
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d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s f o s te r  p o s i t iv e  
I n te r a c t io n s  among th e  d i f f e r e n t  e th n ic  group members?
9 . Were th e  s t a f f s  o f  th e  s e le c te d  schoo l d i s t r i c t s '  m u lt ie th n ic /  
m u l t ic u l tu r a l  e d u ca tio n  program s m u lt ie th n ic  and m u l t i r a c ia l?
10 . Did th e  s e le c te d  schoo l d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  program s r e f l e c t  th e  e th n ic  le a rn in g  s ty le s  o f  s tu d en ts?
11. Was th e  s e le c te d  sch o o l d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program s designed  to  h e lp  s tu d e n ts  le a r n  how to  fu n c tio n  
e f f e c t iv e ly  In  d i f f e r e n t  c u l tu r a l  environm ents and m aster more th an  one 
c o g n it iv e  s ty le ?
12. Did th e  s e le c te d  school d i s t r i c t s '  m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  program s make p ro v is io n s  fo r  con tinuous o p p o r tu n i t ie s  f o r  
s tu d e n ts  to  develop a  b e t t e r  sense  o f  s e lf ?
13 . Did th e  s e le c te d  school d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu ra l  
ed u ca tio n  program s h e lp  th e  s tu d e n t to  u n d ers tan d  th e  w holeness o f  th e  
ex p e rien ces  o f  e th n ic  groups?
14. Was th e re  an In c lu s io n  o f  b o th  p o s i t iv e  and n e g a tiv e  a sp e c ts  
o f  e th n ic  group ex p erien ces  In  th e  s e le c te d  schoo l d i s t r i c t s '  m u lt i­
e th n ic /m u l t ic u l tu r a l  e d u c a tio n a l program?
15. Was th e re  a  prom otion o f v a lu e s , a t t i t u d e s ,  and beh av io r which 
su p p o rt e th n ic  p lu ra lis m  in  th e  s e le c te d  school d i s t r i c t s '  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  programs?
16. Did th e  s e le c te d  school d i s t r i c t s ’ m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  porgram s h e lp  s tu d e n ts  examine d if f e r e n c e s  w ith in  and among 
e th n ic  groups?
17. Did th e  s e le c te d  schoo l d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu ra l
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e d u c a tio n a l program h e lp  s tu d e n ts  develop  decision -m ak ing  a b i l i t i e s ,  
s o c ia l  p a r t i c ip a t io n  s k i l l s ,  and a  sen se  o£ p o l i t i c a l  e f f ic a c y  needed 
fo r  e f f e c t iv e  c i t iz e n s h ip ?
18. Did th e  s e le c te d  schoo l d i s t r i c t s 1 m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program  h e lp  s tu d e n ts  develop  th e  a b i l i t y  to  d is t in g u is h  f a c t s  
from in t e r p r e ta t io n s  and o p in io n s?
19. Did th e  s e le c te d  schoo l d i s t r i c t s *  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  program s h e lp  s tu d e n ts  develop  s k i l l s  in  f in d in g  and p ro c e ss in g  
in fo rm ation?
20. Did th e  s e le c te d  school d i s t r i c t s *  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  program s h e lp  s tu d e n ts  t r y  o u t c ro s s -e th n ic  ex p e rien ce  and 
r e f l e c t  upon them?
21. Did th e  s e le c te d  schoo l d i s t r i c t s ’ m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program s h e lp  s tu d e n ts  to  view  and i n t e r p r e t  e v e n ts , s i t u a t io n s ,  
and c o n f l i c t  from d iv e r s e  e th n ic  p e rs p e c tiv e s  and p o in ts  o f  view?
22. Did th e  s e le c te d  schoo l d i s t r i c t s *  m u l t ie th n ic /m u l t ic u l tu r a l  
program s p re s e n t  th e  p e rs p e c tiv e s  o f each e th n ic  group aB v a l id  ways to  
p e rc e iv e  th e  p a s t  and p re se n t?
23. Did th e  s e le c te d  schoo l d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program s c o n c e p tu a liz e  and d e sc r ib e  th e  developm ent o f th e  
U nited  S ta te s  a s  a  m u l t id i r e c t io n a l  so c ie ty ?
24. Did th e  s e le c te d  schoo l d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program use m u lt ie th n ic  l i t e r a t u r e  and a r t  to  promote empathy 
fo r  peop le  o f  d i f f e r e n t  e th n ic  groups?
25. Did th e  s e le c te d  sch o o l d i s t r i c t s '  m u lt ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  programs f o s te r  th e  view  th a t  e th n ic  group languages were
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le g it im a te  communication BystemB?
26. Did th e  s e le c te d  schoo l d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l
ed u ca tio n  programs make maximum u se  o f lo c a l  community re so u rce s?
27. Did th e  assessm en t p ro cedu res used w ith  s tu d e n ts  in  th e
s e le c te d  school d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  programs 
r e f l e c t  t h e i r  e th n ic  c u ltu re s ?
28. Did th e  s e le c te d  schoo l d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l
e d u ca tio n  program s conduct ongoing, sy s te m a tic  e v a lu a tio n s  o f  th e  g o a ls , 
m ethods, and in s t r u c t io n a l  m a te r ia ls  used in  te a c h in g  about e th n ic i ty ?
O rg a n iz a tio n  o f th e  Study
The o rg a n iz a tio n  o f th e  s tu d y  was a s  fo llo w s:
C hapter 1 c o n ta in s  an in tro d u c t io n ,  s ta tem en t o f th e  problem , 
s ig n if ic a n c e  o f th e  s tu d y , d e f in i t io n s  o f  te rm s, h y p o th eses , assum ptions, 
l im i ta t io n s  o f  th e  s tu d y , q u e s tio n s  to  be answered by th e  s tu d y , and 
o rg a n iz a t io n  o f th e  s tu d y .
A rev iew  o f  r e l a t e d  l i t e r a t u r e  i s  p re sen te d  in  C hapter 2.
The re s e a rc h  method and in s tru m e n ts  used in  th e  s tu d y  a r e  d e sc rib e d  
In  C hapter 3 .
C hapter 4 in c lu d e s  th e  d a ta  and th e  f in d in g s .
The summary, co n c lu s io n s  and recommendations a re  g iven  in  C hapter 5 .
CHAPTER TWO 
Review o f  R e la ted  L i te r a tu r e
In tro d u c tio n
M u lt ic u l tu ra l /m u l t ie th n ic  ed u ca tio n  has developed from a  number of 
e d u c a tio n a l co n cep ts  th a t  f lu c tu a te d  in  p o p u la r i ty  o v e r th e  p a s t  t h i r t y  
y e a rs  in c lu d in g  in te rg ro u p  e d u c a tio n , l n t e r c u l t u r a l  e d u c a tio n , human 
r e l a t i o n s ,  e th n ic  s tu d ie s ,  and m u lt ie th n ic  s tu d ie s .  A m ajor te n e t  o f  
m u l t ic u l tu r a l /m u l t ie th n ic  ed u ca tio n  i s  c u l tu r a l  and e th n ic  p lu ra lis m .
As used  by most w r i te r s ,  c u l tu r a l  and e th n ic  p lu ra lis m  i s  t r a n s la te d  
In to  th e  r i g h t  o f  in d iv id u a ls  to  m a in ta in  t h e i r  e th n ic  and c u l tu r a l  
i d e n t i t y  w h ile  sh a r in g  a  common c u l tu r e  w ith  Americans from many n a t io n a l  
o r ig in s .  When t r a n s la t e d  in to  e d u c a tio n a l program s, e th n ic  s tu d ie s  
program s have been th e  most common r e s u l t .  T h is  has r e s u l te d  in  a 
l im ite d  d e f in i t io n  o f m u l t ic u l tu r a l  e d u c a tio n . O ther e q u a lly  c r i t i c a l  
c u l tu r a l  components in c lu d e  sex , r e l ig io n ,  ag e , socioeconom ic s t a t u s ,  
and p h y s ic a l, m en ta l, and em otional e x c e p t io n a l i t i e s .  The o b je c t iv e  o f 
th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  i s  to  h e lp  a l l  s tu d e n ts  re ach  
t h e i r  p o te n t i a l .  To accom plish  t h i s ,  e d u ca to rs  must u n d ers tan d  th a t  
s tu d e n ts ' d i f f e r e n c e s  a re  based on more th an  I n t e l l e c t u a l  a b i l i t y .  The 
a b i l i t y  of ed u ca to rs  to  h e lp  s tu d e n ts  re a ch  th e i r  p o te n t ia l  i s  d im in ished  
i f  th e re  i s  a  la c k  o f u n d e rs tan d in g  o f  c u l tu r a l  f a c to r s  th a t  a f f e c t  a 
s tu d e n t 's  le a rn in g  and beh av io r p a t te r n s  in  school.* '
* Donna M. G o lln ick , “M u lt ic u l tu ra l  E d u c a tio n ,"  V iew points in  
Teaching and L ea rn in g , 56 (W inter 1980), 1 .
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As a r e s u l t  o f  t h i s  la c k  of u n d e rs tan d in g  o f  c u l tu r a l  f a c to r s  th a t
a f f e c t  a  s tu d e n t 's  le a rn in g  and beh av io r p a t te r n s ,  th e re  has been a
growing em phasis on th e  concep t o f  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n
th e  p a s t  few y e a r s .  Schools have developed in - s e r v ic e  program s on th e
su b je c t fo r  te a c h e rs  and o th e r  schoo l p e rso n n e l. S ta te  d ep artm en ts  o f
ed u ca tio n  have mandated m u l t ic u l tu r a l  req u irem en ts  f o r  c a n d id a te s
2seek in g  c e r t i f i c a t i o n  and r e c e r t i f i c a t i o n .  The in c re a s in g  i n t e r e s t  in  
m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  h as  c re a te d  w idespread d isagreem en t 
and co n fu s io n  about th e  s ta n d a rd s  ( p r in c ip le s ,  g u id e lin e s  and e v a lu a tio n  
te ch n iq u es) a  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program should  fo llo w  
and abou t th e  p ro p e r r e la t io n s h ip  which should  e x i s t  betw een th e  p u b lic  
sch o o ls  and th e  m u l t ie th n ic /m u l t ic u l tu r a l  i d e n t i t i e s .  E duca to rs  and 
s o c ia l  s c i e n t i s t s  ho ld  d i f f e r e n t  id e a s  and recommend c o n f l ic t in g  p o l ic ie s  
to  th e  p u b lic  s c h o o ls .
M u l t ie th n ic /m u l t ic u l tu ra l  ed u ca tio n  has begun to  make in ro a d s  in to  
some p u b lic  s c h o o ls . However, th e re  i s  a  need to  rev iew  and id e n t i f y  
th e se  program s. There i s  a ls o  a  need to  g a in  an u n d ers tan d in g  o f how 
schoo l d i s t r i c t  o f f i c i a l s  p e rc e iv e  th e se  program s.
M u lt ie th n ic /m u l t ic u l tu ra l  e d u c a tio n  has become a lm o st an  I n s ta n t  
p a r t  o f  th e  c u rric u lu m . T h is in s ta n t  change has become one o f  th e  most 
c o n tro v e r s ia l  cu rricu lu m  is s u e s  in  American e d u c a tio n . However, t h i s  
developm ent o f  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s can be tra c e d  
back  to  v a r io u s  p e r io d s  in  th e  h is to r y  o f  th e  U nited  S ta te s .
^ A llan  C. O rn a te in  and D an ie l U. L ev ine , " M u lt ic u l tu ra l  E duca tion : 
T rends and I s s u e s ,"  Childhood E d u ca tio n . 58 (M arch /A pril 1982), 241.
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H is to r ic a l  Development o f  M u ltie th n ic /
M u lt ic u l tu ra l  E ducation
The h i s t o r i c a l  developm ent o f  m u l t ic u l tu r a l  ed u ca tio n  i s  u s u a lly  
t ra c e d  back to  th e  p e rio d  around th e  tu rn  o f th e  cen tu ry  when th e  
m assive im m igration  from  E a s te rn  and S outhern  Europe was ta k in g  p la c e .
I t  has been e s tim a te d  th a t  around t h i r t y  to  f o r ty  m i l l i o n  p eo p le  e n te re d  
t h i s  co u n try  between 1880 and 1920, and th a t  th e  t o t a l  p o p u la tio n  more 
th an  doubled d u rin g  t h i s  p e rio d  from ap p ro x im a te ly  f i f t y  m il l io n  to  over 
one hundred m il l io n .  T h is  la r g e  number o f  humans, c a l l e d  th e  l a r g e s t  
human m ig ra tio n  in  th e  h i s to r y  o f th e  w orld , was accom panied by 
i n d u s t r i a l i z a t i o n ,  u rb a n iz a t io n , and th e  grow th o f  la r g e - s c a le  c o rp o ra ­
t io n s .  These developm ents, in  tu r n ,  c re a te d  sev e re  s o c ia l  problem s, 
in c lu d in g  overcrow ded c i t y  g h e tto e s , in c re a s in g  crim e and p o l i t i c a l  
c o n f l i c t s ,  v io le n t  la b o r  c o n f l i c t s  and in c re a s in g  .d is c o n te n t among th e
3
w orking poor p e o p le .
In  th e  fa c e  o f  such problem s, th e  la r g e  number o f  im m igrants was 
viewed w ith  g re a t  f e a r  by th e  dom inant, n a t iv e -b o rn  groups and ig n i te d  
th e  re a c t io n a ry  n a t l v l s t  movement which reach ed  i t s  h e ig h t d u rin g  and 
a f t e r  th e  F i r s t  World War. T h is  movement was d i r e c te d  m ain ly  a t  w h ite  
e th n ic  groups o f  E a s te rn  and S ou thern  European o r ig in s ,  p a r t i c u l a r ly  
th e  P o le s , I t a l i a n s ,  Greeks and S la v s . I t  r e s u l te d  in  w idespread  
v io le n c e  a g a in s t  th e se  g roups, In c lu d in g  s e v e ra l  ly n c h in g s .
N ativ ism  was helped  and a id ed  by th e  A m erican iza tio n  movement,
^ Bob H. Suzuki, " M u lt ic u l tu ra l  E duca tion : W hat's  I t  A ll A bou t? ,"  
In te g ra te d  E d u ca tio n , 17 (Ja n u a ry -A p ril 1979), 43.
4
Suzuki, p. 44.
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which had a s  i t s  m ajor g o a l Che a s s im ila t io n  o f Che new im m igrants in to  
th e  m ainstream  o f American s o c ie ty .  The p u b lic  sch o o ls  p layed  a  m ajor 
r o le  in  t h i s  e f f o r t  to  "A m ericanize" th e  c h ild re n  o f th e  im m igrants.
They re q u ire d  c h ild re n  to  ta k e  an A n g lo -c e n tric  c u rricu lu m , punished  them 
fo r  u s in g  t h e i r  n a t iv e  to n g u es, and ign o red  th e  c u l tu r a l  t r a d i t i o n s  and 
v a lu e s  o f  t h e i r  p a re n ts .^
T h is  was a ls o  th e  p e rio d  when IQ t e s t in g  was begun on a  la r g e  s c a le ,  
e s p e c ia l ly  d u rin g  World War I  when a lm o st two m ill io n  m i l i t a r y  men were 
su b je c te d  to  th e  t e s t .  Based on th e  r e s u l t s  o f  t h i s  t e s t i n g ,  i t  was 
c laim ed th a t  w h ite  e th n ic s  o f  E a s te rn  and Southern  European o r ig in s  
were g e n e t ic a l ly  i n f e r io r  in  I n te l l ig e n c e  s in c e  t h e i r  IQ sco re s  were te n  
to  f i f t e e n  p o in ts  below th a t  o f  n a t iv e -b o rn  g roups. These f in d in g s  were 
l a t e r  used to  a rg u e  fo r  th e  passage  o f th e  N a tio n a l O rig in s  Quota Act o f 
1924, which g r e a t ly  r e s t r i c t e d  f u r th e r  im m igration  from E as te rn  and 
Southern  European c o u n tr ie s  on th e  b a s is  th a t  peop le  from th e se  c o u n tr ie s  
were o f  i n f e r i o r  r a c i a l  make-up. The law  a ls o  co m p le te ly  stopped fu r th e r  
im m igration  from A s ia . ®
As a  r e s u l t  o f  th e  n a t i v i s t  and A m erican iza tio n  movements, m il l io n s  
o f  w h ite  e th n ic s  were made to  f i t  in to  th e  American c u l tu r e .  The 
c u l tu r a l  i d e n t i t i e s  o f  th e se  groups were a lm ost t o t a l l y  wiped o u t .  The 
c u l t u r a l  I d e n t i t i e s  o f  th e se  groups a r e  on ly  now b e in g  p a in fu l ly  
re v iv e d .^
^ Andrew T. Kopan, "M elting  P o t: Myth o r R e a lity ? "  in  C u ltu ra l  
P lu ra l ism , ed . Edgar G. Epps (B erke ley , C a l i fo rn ia :  McCutchan P u b lish in g ,
1974), p . 40 .
 ^Suzuki, p. 45.  ^Kopan, p. 41.
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Only a  few people  r a is e d  t h e i r  voiceB In  p r o te s t  a g a in s t  th e  
unreasonab le  demand f o r  com plete a s s im ila t io n  imposed on th e  new 
im m igran ts. One o f  them was th e  ph ilo sophy  Horace K a llen , who w sb  th e  
f i r s t  to  ex p re ss  open ly  h is  v iew s on th e  ph ilo sophy  o f c u l tu r a l  p lu ra lis m  
and to  a rgue  f o r  I t  a s  an  a l t e r n a t iv e  to  A nglo -confo rm lty . W hile he knew 
th a t  some a s s im ila t io n  In to  a  common m ainstream  o f American c u l tu r e  was 
in e v i ta b le ,  he s t i l l  m a in ta in ed  th a t  th e  p re s e rv a tio n  o f  th e  c u l tu r e  and 
l i f e - s t y l e  o f  th e  d i f f e r e n t  e th n ic  groups in  American s o c ie ty  would a id  
th e  common c u l tu r e  and h e lp  ex tend  and s tre n g th e n  democracy.
The p r o te s t s  o f  K a llen  and o th e r  p l u r a l i s t s  were e v e n tu a lly  o u t­
numbered by th e  pow erful fo rc e s  o f A m erican iza tio n . The new im m igrants 
were seen  a s  a  g rave th r e a t  to  th e  develop ing  s o c ia l  o rd e r , and, th e re ­
f o r e ,  d r a s t i c  m easures were though t n e c e ssa ry  to  a s s im i la te  them as  
r a p id ly  a s  p o s s ib le .  C onsequently , A ng lo -confo rm ity , o f te n  h ig h ly  
d isg u ise d  in  th e  M elting  P ot m etaphor, became th e  main theme and has 
s tro n g ly  in f lu e n c e d  th e  shap ing  o f  th e  s o c ia l  i n s t i t u t i o n s ,  p a r t i c u la r ly
g
th e  sch o o ls , even to  t h i s  day.
During th e  p a s t  two decad es, however, th e  ph ilo sophy  o f c u l tu r a l  
p lu ra lis m  has experien ced  a  s tro n g  r e v iv a l ,  la r g e ly  a s  a  r e s u l t  o f  th e  
s o c ia l  u n re s t  o f  th e  1 9 6 0 's . Up u n t i l  th e  s i x t i e s ,  most s o c ia l  
s c i e n t i s t s  viewed r a c i a l  m in o r i t ie s  a s  sim ply  th e  l a s t  o f  th e  e th n ic  
groups to  move to  th e  c i t i e s .  They p re d ic te d  t h a t  th e se  m in o r i t ie s  would 
fo llo w  th e  p a th  o f  th e  w h ite  e th n ic  groups who had preceded them, and 
th a t  th ey  would e v e n tu a lly  a s s im ila te  and g a in  upward m o b il i ty .  Thus,
g
Suzuki, p. 45.
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most Americans were unprepared  fo r  th e  o u tb reak  o f urban  r i o t s  In  th e  
1 9 6 0 's .
The r e s u l t i n g  c o n f l i c t s  In  th e  f i e l d  o f ed u ca tio n  over such  Is su e s
a s  schoo l d e se g re g a tio n  and community c o n tro l  f o r c e f u l ly  c a l le d  a t t e n t io n
to  th e  s t a t e  o f sch o o lin g  fo r  m in o r ity  c h ild re n  and to  th e  c o n d itio n s
and p r a c t ic e s  t h a t  were happening In  most urban  in n e r - c i ty  sch o o ls .
These c o n f l i c t s  a lso  c l e a r ly  re v e a le d  th a t  th e  m onocu ltu ra l b ia s  toward
A nglo-conform ity  was w idespread in  American sch o o ls , and was s e r io u s ly
damaging th e  minds o f m in o r ity  c h i ld re n ,  le a d in g  to  th e  demands by
m in o r ity  groups f o r  e th n ic  s tu d ie s  a s  an a l t e r n a t iv e  to  th e  e x is t in g
g
cu rricu lu m  o f th e  sch o o ls .
In  th e  e a r ly  1 9 7 0 's , two o th e r  developm ents gave fu r th e r  Im petus
i
to  th e  e v en tu a l developm ent o f  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n . One 
was th e  r i s i n g  e th n ic  co n sc io u sn ess  o f th o se  w h ite  e th n ic  g roups, moBtly 
o f  th e  w o rk in g -c la ss  backgrounds, who had been su b je c te d  to  th e  A m ericani­
z a t io n  p ro cess  d e sc rib e d  above. These groups began r e a c t in g  a g a in s t  th e  
b e l i t t l i n g  a t t i t u d e s  o f  many m id d le -c la s s ,  n a tiv e -b o rn  groups toward 
w o rk in g -c la ss  w h ite  e th n ic s  and c a l le d  f o r  th e  s e t t in g -u p  o f w h ite  
e th n ic  s tu d ie s  a s  a  way o f r e i n s t i l l i n g  e th n ic  p r id e .
The o th e r  developm ent was th e  fe m in is t  movement, which began an 
a t ta c k  on sexism  in  American s o c ie ty .  Many o f  th e  is s u e s  r a i s e d  by th e  
f e m in is ts ,  such as d is c r im in a t io n  and low  s e l f - e x p e c ta t io n s ,  w ere a l ik e
® James A. Banks, Teaching S t r a te g ie s  f o r  E thn ic  S tu d ie s  (B oston: 
A lly n  and Bacon, 1975), p . 13*
1 0 Banks, p . 14.
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in  many ways to  th o se  r a is e d  e a r l i e r  by m in o r i t ie s  and w h ite  e th n ic
groups. In  p a r t i c u l a r , in  th e  f i e l d  o f  e d u ca tio n , women began c a l l in g
fo r  th e  i n s t i t u t i o n  o f  women's s tu d ie s  and fo r  th e  rem oval o f e e x - ro le
s te re o ty p in g  in  th e  sc h o o ls .
Some have c h a ra c te r iz e d  b o th  th e  w h ite -e th n ic  and women's movements
a s  b ack la sh  r e a c t io n s  caused by t h e i r  resen tm en t toward th e  g a in s  made
by m in o rity  g roups. However, th e se  groups must be c re d i te d  fo r  c a l l in g
a t t e n t io n  to  th e  c la s s -b ia s e d  and s e x is t  n a tu re  o f  American sch o o ls  and
f o r  add ing  t h e i r  v o ic e s  to  th e  growing demand f o r  a l t e r n a t iv e  and more
p l u r a l i s t i c  approaches to  education .** '
The concept o f  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  has evolved  o n ly
in  th e  p a s t  s i x  to  e ig h t  y e a r s , p r im a r i ly  a s  a  r e s u l t  o f some convergence
in  th e se  d i f f e r e n t  movements among th e  m in o r i t ie s ,  w h ite  e th n ic s ,  and
women. T h is  convergence has occu rred  p a r t ly  because o f th e  re c o g n itio n
th a t  a l l  th e  groups Involved  were b a s ic a l ly  seek ing  th e  same u lt im a te
g o a l—a more dem ocratic  s o c ie ty  in  which th e re  would be much g re a te r
e q u a l i ty  in  a l l  sp h eres  o f  l i f e .  I t  has a lso  o ccu rred  because  o f th e
growing r e a l i z a t i o n  th a t  th e  p e r s i s t e n t  problem s o f rac ism , sexism , and
in e q u a l i ty  in  e d u ca tio n  cou ld  n o t be understood  sim ply by stu d y in g  each
o f th e  groups in  i s o l a t i o n .  These problem s, a s  many peop le  r e a l iz e d ,
cou ld  o n ly  be understood  by s tu d y in g  a l l  groups in  s o c ie ty .  Thus,
viewed from t h i s  p e rs p e c tiv e , m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  i s  seen
12a s  be ing  re le v a n t  to  a l l  s tu d e n ts ,  r e g a rd le s s  o f  e th n ic  backgrounds.
However, th e  p roponen ts o f  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  f e e l
** Suzuki, p. 45. 1 2 Banks, p. 9.
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th a t  th e  developm ent o f  p o lic y  and l e g i s l a t i o n  r e le v a n t  to  t h e i r  
I n t e r e s t s  has n o t occu rred  q u ic k ly  enough, no r I s  th e  a v a i la b le  sup p o rt 
s u f f i c i e n t .  I f  th e re  I s  to  be an  adequate  and e f f e c t iv e  p o lic y  th a t  w i l l  
a id  th e  developm ent o f  m u l t ie th n ic /m u l t ic u l tu r a l  e d u c a tio n , s t r a t e g i e s  
f o r  accom plish ing  t h i s  must be developed . I f  th e re  I s  to  be l e g i s l a t i o n  
th a t  w i l l  su p p o rt m u l t le th n lc /m u l t lc u l tu r a l  a c t i v i t y  In  th e  n a t io n 's  
sc h o o ls , te ch n iq u es  fo r  prom oting I t  w i l l  a ls o  be needed.
Development o f  P o lic y  and L e g is la t io n  In  
M u lt ie th n ic /M u lt ic u l tu ra l  Education  
in  L ocal School D i s t r i c t s
U n fo rtu n a te ly , th e re  I s  no com prehensive in fo rm a tio n  a v a i la b le  on 
th e  im plem enta tion  o f  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program s in  
lo c a l  school d i s t r i c t s .  However, th e re  does e x i s t  some ev idence  o f  
i s o la te d  s i tu a t io n s  where th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program 
a c t i v i t y  w ith in  a lo c a l  sch o o l d i s t r i c t  has a f f e c te d  th e  p o lic y  in  th a t  
system . A c a se  In  p o in t  i s  th e  Ann A rbor, M ichigan P u b lic  S choo ls .
I n  re sp o n se  to  r a c i a l  d is c o n te n t and d is ru p t io n  th a t  o ccu rred  in  
t h e i r  sch o o ls  d u rin g  th e  e a r ly  s e v e n t ie s ,  th e  Ann A rbo r, M ichigan P u b lic  
School System adopted  a  r e p o r t  th a t  s p e c if ie d  th e  in c o rp o ra tio n  of 
m u lt ie th n ic  c o n te n t , c o n cep ts , and p r in c ip le s  th roughou t th e  e n t i r e  
e d u c a tio n a l system . The ad o p tio n  o f t h i s  r e p o r t  began to  e s t a b l i s h  
p o lic y  w ith in  and beyond th e  d i s t r i c t *  E s ta b lish e d  a t  th e  lo c a l  l e v e l ,  
i t  had Im p lic a tio n s  f o r  d ev e lo p in g  a  p o lic y  In  th e  su rro u n d in g  te ac h e r 
t r a in in g  i n s t i t u t i o n s  th a t  p laced  p re - s e r v ic e  te a c h e rs  in  th e  Ann Arbor 
p u b lic  s c h o o ls . I t  a ls o  caused th e  1972-73 M aster Agreement between th e  
lo c a l  board o f  e d u ca tio n  and th e  t e a c h e r 's  a s s o c ia t io n  to  r e f l e c t  new
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p o lic y  Chat d i r e c t l y  a f fe c te d  te a c h e r  t r a in in g .  In  a d d i t io n ,  i t  a f fe c te d
p o lic y  in  a t  l e a s t  two lo c a l  te a c h e r  t r a in in g  i n s t i t u t i o n s .  O ther lo c a l
d i s t r i c t s  in  M ichigan in d ep en d en tly  adopted  a  s im ila r  p o l ic y .  For example,
Jackson , M ichigan P u b lic  School System e s ta b l is h e d  a  p o lic y  th a t  re q u ire d
a l l  te a c h e rs  to  have t r a in in g  In  m u l t ic u l tu r a l  ed u ca tio n  p r io r  to  
13re c e iv in g  te n u re .
In  o th e r  s t a t e s ,  in fo rm a l a tte m p ts  to  e s t a b l i s h  p o l ic ie s  have been
accom plished . For exam ple, W ich ita  P u b lic  Schoo ls, W ich ita , KanseB, has
n o t fo rm ally  adop ted  p o lic y  in  m u l t ic u l tu r a l  e d u ca tio n , b u t i t  i s  th e
p r a c t ic e  o f  th a t  d i s t r i c t  to  p ro v id e  t r a in in g  in  m u l t ic u l tu r a l  ed u ca tio n
f o r  a l l  new te a c h e rs  e n te r in g  th e  system . Lake W ashington School
D i s t r i c t ,  K irk la n d , W ashington, c o o p e ra te s  w ith  S e a t t le  P a c if ic  U n iv e rs ity
to  p ro v id e  m u l t ic u l tu r a l  in s t r u c t io n  fo r  te a c h e rs  a s  th e  r e s u l t  o f  lo c a l  
14i n i t i a t i v e .  Another example i s  th a t  o f  th e  H astin g s  Teacher Corps 
P r o je c t  in  H astin g s , F lo r id a .  T h is p r o je c t  was a  c o o p e ra tiv e  e f f o r t  
sponsored by th e  S t .  J o h n 's  County School Board and th e  U n iv e rs ity  of 
F lo r id a , J a c k s o n v il le ,  T h is p ro je c t  c e n te re d  around a  g rad u a te  co u rse  
fo r  in - s e r v ic e  te a c h e rs  in v o lv ed  w ith  Teacher Corps. The co u rse  was 
designed  to  cover th r e e  a r e a s :  (1) id e n t i f i c a t i o n  and d e s c r ip t io n  o f
th e  e lem en ts o f  c u l tu r a l  p e rs p e c tiv e s  a s  ev idenced  in  s e l f  and o th e r  
c u l tu r a l  g roups, (2) developm ent o f s t r a t e g i e s  f o r  im plem enting c u l tu r a l  
a s p e c ts  o f  m u l t ic u l tu r a l  ed u ca tio n  in  v a r io u s  a re a s  o f  th e  cu rricu lu m ,
Gwendolyn C. B aker, "P o lic y  I s s u e s  in  M u lt ic u l tu ra l  E d u c a tio n ,"
The Jo u rn a l o f  Negro E d u ca tio n , 68 (Summer 1979), 258,
^  P a t r i c i a  K. Brown, "The 1980' s  Decade f o r  E th n ic  S tu d ie s ? ,"  The 
H is to ry  T eacher. 12 (May 1979), 360.
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and (3) d esig n  o f  cu rricu lu m  ex p erien ces  which n o t on ly  emphasized 
m u l t ic u lr u ra l  s e t t i n g s ,  b u t a lso  re in fo rc e d  b a s ic  s k i l l s . ^  Thus, th e re  
i s  some evidence o f  m u l t ic u l tu r a l  t r a in in g  ta k in g  p la ce  a t  th e  lo c a l  
l e v e l ,  but in  th e se  s i tu a t io n s  th e  s tim u lu s  was p rov ided  by fe d e ra l  
l e g i s l a t i o n  in  th e  form  o f T i t l e  IV o f th e  1964 C iv il  R ig h ts  Law and 
T i t l e  V II o f  th e  E lem entary  School Aid Act* C u rre n tly , lo c a l  involvem ent 
a s  i t  r e l a t e s  to  th e  i n i t i a t i o n  o f lo c a l  p o lic y  fo r  th e  prom otion of 
m u l t ic u l tu r a l  e d u ca tio n  needs to  be e n c o u ra g e d .^
Development o f  P o lic y  and L e g is la t io n  on 
M u lt ie th n ic /M u lt ic u l tu ra l  E ducation  in  
S ta te  D epartm ents o f E ducation
S ev era l a s p e c ts  o f  th e  developm ent o f m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  p o lic y  and l e g i s l a t i o n  have o ccu rred  on th e  s t a t e  l e v e l .  The 
v a r ie ty  o f  approaches used to  accom plish  e i th e r  te ac h e r in - s e r v ic e  
t r a in in g  o r  cu rricu lu m  r e v is io n  a re  num erous. They range from a  more 
c o n se rv a tiv e  approach  such a s  th e  one Inc luded  in  th e  C a l ifo rn ia  E ducation  
Code to  a  more com prehensive approach  a s  th a t  encouraged by th e  Iowa 
S ta te  Board o f  E d u ca tio n .
A r t ic le  3 .3  o f  th e  C a l i fo rn ia  Code r e q u ir e s  " m u l t ic u l tu ra l  ed u ca tio n  
in  sch o o l d i s t r i c t s  w ith  one o r more sch o o ls  composed o f a t  l e a s t  23 
p e rc e n t m in o r ity  s tu d e n ts :  and th a t  d i s t r i c t s  p ro v id e  te a c h e rs  and o th e r
s t a f f  w ith  in - s e r v ic e  t r a in in g  in  th e  h is to r y  and c u r re n t  problem s o f 
r a c i a l  and e th n ic  m in o r i t i e s . "*7 T h is l e g i s l a t i o n  encourages m u l t i c u l tu r a l
^  Mary A lic e  Wolfe and Ann H. S toddard , " M u lt ic u l tu ra l  E ducation  
Can Make a D if f e re n c e ,"  D e lta  Kappa Gamma B u l le t in ,  68 ( F a l l  1981), 15 .
16 B aker, p . 259. 17 B aker, p . 260.
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ed u ca tio n  o n ly  fo r  c e r t a in  s c h o o ls . I t  o v erlo o k s th e  im p o rtan t a sp e c t 
th a t  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  i s  a s  im p o rtan t fo r  th e  non­
m in o r ity  c h i ld  a s  w e ll a s  fo r  th e  m in o r ity  c h i ld .
The fo llo w in g  approach  used hy th e  s t a t e  o f  Iowa i s  more compre­
h e n siv e :
The Iowa S ta te  Board o f  E ducation  encourages school 
d i s t r i c t s  to  i n i t i a t e  in  a l l  s u b je c t  a re a s  a t  a l l  g rade 
le v e l s  cu rricu lu m  changes, te a c h in g  p r a c t ic e s ,  and 
in s t r u c t io n a l  m a te r ia ls  which f o s t e r  r e s p e c t  and a p p re ­
c i a t i o n  f o r  th e  c u l tu r a l  and r a c i a l  p lu ra lis m  o f t h i s  
c o u n try , and th e  achievem ent and c o n tr ib u tio n s  o f  m in o r ity  
g roups, e th n ic  g roups, and women a s  w e ll a s  m e n . 18
T h is  approach  i s  more In c lu s iv e  and re p re s e n ts  one o f  th e  few s ta tem e n ts
th a t  i s  e x p l i c i t  a s  to  th e  In c lu s io n  o f  women. These a re  but two
exam ples o f  th e  k ind  o f p o lic y  a n d /o r  l e g i s l a t i o n  th a t  e x i s t s  on the
s t a t e  l e v e l .
The M u lt ic u l tu ra l  E ducation  Commission o f  th e  American A sso c ia tio n  
o f C o lleg es  fo r  Teacher E ducation , under a  g ra n t from th e  N a tio n a l 
I n s t i t u t e  o f  E ducation , conducted a  su rvey  in  1976 o f  s t a t e  l e g i s l a t i o n ,  
p ro v is io n s , and p r a c t ic e s  r e l a t e d  to  m u l t ic u l tu r a l  e d u c a tio n . The 
survey  was designed  to  s o l i c i t  from s t a t e  departm en ts  o f  ed u ca tio n  th e  
deg ree  to  which each  s t a t e  was Invo lved  in  m u l t ic u l tu r a l  e d u ca tio n . 
R ecognizing th e  co n fu s io n  th a t  e x i s t s  over th e  d e f in i t io n  o f  " m u lti­
c u l tu r a l "  and what i s  in c lu d e d , th e  su rvey  in s tru m en t asked f o r  re sp o n ses  
to  a c t i v i t i e s  in  th e  fo llo w in g  s p e c i f ic  a r e a s :  (1 ) p ro v is io n s  f o r
m u l t ic u l tu r a l  ed u ca tio n  and e th n ic  s tu d ie s ,  (2) p ro v is io n s  f o r  b i l in g u a l /  
b i c u l tu r a l  e d u ca tio n  te a c h e r  e d u ca tio n  re q u ire m e n ts , (3) s p e c i f ic
18
Brown, p. 360.
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d epartm en ts  and p ersons a ss ig n e d  to  c o o rd in a te  m u l t ic u l tu r a l  e d u ca tio n , 
(4) In - s e rv ic e  t r a in in g ,  and (5) c u r r ic u la r  re s o u rc e s . As a  r e s u l t  o f 
th e  su rvey , th e  fo llo w in g  in fo rm a tio n  was o b ta in e d :
T h ir ty - fo u r  s t a t e s  a d d re ss  m u l t ic u l tu r a l  ed u ca tio n  
th rough  l e g i s l a t i o n ,  r e g u la t io n ,  g u id e lin e s ,  a n d /o r  m ajor 
p o l i c i e s .
N ineteen  S ta te  Boards o f  E ducation  have is su e d  
r e s o lu t io n s ,  p o s i t io n ,  and p o lic y  s ta te m e n ts , o r  p r i o r i t y /  
g o a l s ta te m e n ts  r e l a t e d  to  m u l t ic u l tu r a l  e d u ca tio n .
Twenty-one S ta te  E ducation  A gencies (SEA's) have 
developed g u id e lin e s ,  r e g u la t io n s ,  o r  te a c h e r  c e r t i f i c a t i o n  
req u irem en ts  in  o rd e r  to  comply w ith  l e g i s l a t i o n  o r  mandates 
from th e  S ta te  Board o f  E ducation .
In  a d d i t io n  to  th e  S ta te  Boards o f  E ducation  and 
S ta te  E ducation  A gencies, s e v e ra l  s t a t e s  re p o r te d  th a t  o th e r  
a g en c ie s  had a ls o  produced P o lic y  S ta tem en ts  r e l a t e d  to  th e  
need fo r  m u l t ic u l tu r a l  e d u ca tio n , i . e . ,  New York S ta te  
Board o f R egents p rovided  a  s ta tem e n t o f  p o lic y  on equal 
o p p o rtu n ity  f o r  women. The Vermont S ta te  A dvisory Committee 
to  th e  U .S. Commission on C iv i l  R ig h ts  p u b lish ed  a  r e p o r t  
t h a t  h ig h lig h te d  th e  need fo r  te a c h e rs  and te a c h e r  t r a in in g  
r e la te d  to  human r ig h t s  and m in o r ity  g roups.
Development o f P o lic y  and L e g is la t io n  on 
M u lt ie th n ic /M u lt ic u l tu ra lE d u c a t io n  
in  th e  F ed e ra l Government
Much o f th e  m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n , however, i s  ta k in g
p la c e  perhaps because o f r e c e n t  f e d e r a l  l e g i s l a t i o n .  Even though th a t
l e g i s l a t i o n  has n o t been p a r t i c u l a r ly  a g g re ss iv e  o r com prehensive, i t  has
20prov ided  a  s tim u lu s  f o r  some a c t i v i t y .  A ccording to  G ile s  and G o lln lck , 
th e re  was l i t t l e  su p p o rt fo r  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  on th e
19 American A sso c ia tio n  fo r  C o lleg es  o f Teacher E ducation , S ta te  
L e g is la t io n .  P ro v is io n s  and P r a c t ic e s  R e la ted  to  M u lt ic u l tu ra l  E ducation  
(W ashington, D .C .: American A sso c ia tio n  fo r  C o lleg es  o f Teacher 
E ducation , 1978).
20 Raymond G ile s  and Donna G o lln lc k , P lu ra l ism  and th e  American 
T eacher: Is su e s  and Case Study (W ashington, D .C .: American A sso c ia tio n  
f o r  C o lleg es  o f  Teacher E ducation , 1977), p . 115.
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f e d e r a l  le v e l  p r io r  to  th e  passage o f T i t l e  IX o f th e  E lem entary and
Secondary E ducation  Act o f  1963 (ESEA). The E thn ic  H e rita g e  Program
le g i s l a t i o n  in  1972, which emerged from ESEA, app ears  to  have been th e
f i r s t  to  encourage th e  s tu d y  o f e th n ic  and r a c i a l  m in o r ity  c u l tu re  by
21c h ild re n  in  th e  U nited S ta te s .
O ther f e d e r a l  l e g i s l a t i o n s  th a t  have im p lic a tio n s  fo r  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  have been p r im a r i ly  co n ta in ed  in  T i t l e  IV o f th e  
1964 C iv i l  R ig h ts  B i l l ,  T i t l e  V II o f  th e  Emergency School Aid Act o f 
1972, and in  T i t l e  V II o f th e  1972 amendments o f ESEA. O ther l e g i s l a ­
t io n s ,  such a s  th e  T i t l e  VI o f  th e  C iv il  R igh ts  A ct, a r e  o f te n  c i te d  as
hav ing  enhanced m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  but th e se  ten d  to
22f a l l  more in to  th e  a f f i r m a t iv e  a c t io n  o r  c i v i l  r i g h t s  c a te g o r ie s .
W hile th e se  l e g i s l a t i v e  moves may n o t have been d e l ib e r a te  a tte m p ts  
on th e  p a r t  o f  th e  f e d e r a l  government to  support m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n , i t  i s  perhaps a c c u ra te  to  say  th a t  th ey  have an  Impact on th e  
developm ent and prom otion o f m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n .
The im pact th a t  p ro fe s s io n a l  and r e l a t e d  ed u ca tio n  o rg a n iz a tio n s  
can have on m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  cannot be overlooked .
As a  p a r t  o f  th e  su rvey  th a t  was conducted by th e  M u lt ic u l tu ra l  E ducation  
Commission and th e  American A sso c ia tio n  fo r  T eacher E ducation , a  p r o f i l e  
o f m u l t ic u l tu r a l  ed u ca tio n  a c t i v i t i e s  o f  p ro fe s s io n a l  and r e la t e d  
e d u ca tio n  o rg a n iz a tio n s  was com piled . The fo llo w in g  In fo rm a tio n  was 
o b ta in e d  from th e  p r o f i l e :
2 1 Brown, p . 359. 2 2 B aker, p . 261.
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T h ir ty - th r e e  o f  th e  t h i r ty - n in e  respond ing  o rg a n iz a tio n s  
in d ic a te d  th ey  had a c t i v i t i e s  r e l a t e d  to  m u l t i c u l tu r a l /  
b i l in g u a l  e d u ca tio n .
E ig h ty  p e rc e n t s ta t e d  th a t  th e  fund ing  fo r  t h i s  a c t i v i t y  
came from membership.
Almost 60 p e rc e n t re p o r te d  th ey  had developed p o lic y  
s ta te m e n ts  on m u l t ic u l tu r a l  o r  b i l in g u a l  e d u c a tio n .23
In  a  su rvey  conducted by th e  M u lt ic u l tu ra l  E ducation  Commission o f 
th e  American A sso c ia tio n  o f  C o lleg es  fo r  Teacher E ducation , i t  vas 
encourag ing  to  n o te  th a t  a t  th e  tim e o f th e  s tu d y  (1976), 68 p e rc e n t o f 
th e  s t a t e s  had passed  l e g i s l a t i o n ,  prom ulgated re g u la t io n s  a n d /o r  guide­
l i n e s ,  and developed p o l i c i e s  r e le v a n t  to  m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n . Of th e s e  s t a t e s ,  55 p e rc e n t o f  th e  s t a t e  board s  o f  ed u ca tio n  
had ta k en  d e f i n i t e  s te p s  to  adop t p o lic y  s ta tem e n ts  r e le v a n t  to  m u lt i­
e th n ic /m u l t ic u l tu r a l  e d u c a tio n . Teacher c e r t i f i c a t i o n  r e l a t i n g  to
4 t
m u lt ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  i s  b e ing  a f fe c te d  in  approx im ate ly
2455 p e rc e n t o f  th e s e  t h i r t y - f o u r  s t a t e s .
U n fo rtu n a te ly , th e re  i s  no in fo rm a tio n  a v a i la b le  on th e  im plem enta­
t io n  o f  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program s in  lo c a l  school 
d i s t r i c t s  t h a t  i s  com prehensive enough to  p re s e n t  fo r  d is c u s s io n . Most 
o f  w hat 1b a v a i l a b le  i s  in  p iecem eal fa s h io n .
One o f th e  o rg a n iz a tio n s  in c lu d ed  in  t h i s  p r o f i l e  has ta k en  a  m ajor 
s te p  toward th e  im plem enta tion  o f  p o lic y . The N a tio n a l C ouncil f o r  th e  
A c c re d ita tio n  o f Teacher E ducation  (NCATE) i s  devoted  to  th e  e v a lu a tio n  
and a c c r e d i ta t io n  o f  te a c h e r  ed u ca tio n  program s th roughou t th e  c o u n try . 
The N a tio n a l C ouncil has been a u th o r iz e d  by th e  C ouncil on P ost-S econdary
23 B aker, p . 258.
2^ American A sso c ia tio n  fo r  C o lleg es  o f  Teacher E du ca tio n , 1978.
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A c c re d ita tio n  (COPA) to  adop t s ta n d a rd s  and p ro ced u res  fo r  a c c r e d i ta t io n
and to  determ ine  th e  a c c r e d i ta t io n  s ta tu s  o f  i n s t i t u t i o n a l  program s fo r
25p re p a rin g  te a c h e rs  and o th e r  p ro f e s s io n a l  schoo l p e rso n n e l.
A c c re d ita tio n  i s  de term ined  by how an i n s t i t u t i o n  i s  a s se sse d  by 
th e  s ta n d a rd s  used in  con d u ctin g  th e  e v a lu a tio n  o f i t s  te a c h e r  t r a in in g  
program . P r io r  to  1979, th e se  s ta n d a rd s  d id  n o t in c lu d e  re fe re n c e  to  
m u l t ic u l tu r a l  ed u ca tio n  b u t th e  re v is e d  s ta n d a rd s , t h a t  went in to  e f f e c t  
a s  o f  Jan u ary  1 , 1979, do ad d re ss  m u l t ic u l tu r a l  te a c h e r  e d u ca tio n . These 
s ta n d a rd s  have had an Im pact on sc h o o ls , c o l le g e s ,  and departm en ts  o f
ed u ca tio n . However, i f  m u l t i e th n ic /m u l t ic u l tu r a l  ed u ca tio n  i s  to  become
*
a  r e a l i t y  in  th e  fo rm al schoo l s e t t i n g ,  th e  t o t a l  environm ent o f  th e
26sch o o l m ust r e f l e c t  a commitment to  m u l t ic u l tu r a l  ed u ca tio n .
G u id e lin e s  fo r  D esign ing  and Im plem enting 
M u lt ie th n ic /M u lt ic u l tu ra l  S tu d ies
S ev e ra l o rg a n iz a t io n s  have developed g u id e lin e s  fo r  ed u ca to rs  to
u se  in  th e  Im plem entation  o f  m u l t ie th n ic /m u l t ic u l tu r a l  c u r r ic u la .  One
example i s  th e  C urriculum  G u id e lin e s  fo r  M u ltie th n ic  E ducation  developed
by a  Task F orce  o f  th e  N a tio n a l C ouncil f o r  th e  S o c ia l S tu d ie s . These
tw en ty -seven  g u id e lin e s  p ro v id e  d i r e c t io n  to  th e  n a t io n ’s sch o o ls  fo r
d e s ig n in g  and im plem enting m u l t ie th n ic /m u l t ic u l tu r a l  s tu d y  program s and
fo r  in te g r a t in g  t h e i r  c u r r ic u la  w ith  e th n ic  c o n te n t . The g u id e lin e s
27a d d re ss  th e  schoo l environm ent w ith  heavy em phasis on th e  c u rric u lu m . 
G o lln lc k , p . 1.
26 H elen V i l l a c r i e s  S tan to n , " M u lt ic u l tu ra l  E d u c a tio n ,"  V iew points 
i n  Teaching and L ea rn in g . 57 (Summer 19B1), 76.
22 Gollnlck, p. 12.
39
The N a tio n a l C ouncil f o r  th e  S o c ia l S tu d ie s  recogn ized  th a t  th e
n a t io n 's  sch o o ls  needed sound g u id e lin e s  f o r  d e sig n in g  and im plem enting
e th n ic  s tu d ie s  programs and fo r  in te g r a t in g  t h e i r  c u r r ic u la  w ith  e th n ic
c o n te n t . In  1975 th e  C ouncil a p p lie d  fo r  and re c e iv e d , from th e  U nited
S ta te s  O ff ic e  o f  E duca tion , an E th n ic  H e rita g e  S tu d ie s  g ra n t ( T i t l e  IX
o f  ESEA) to  develop  and d is se m in a te  g u id e lin e s  f o r  e th n ic  s tu d ie s
program s and to  t r a i n  te a c h e rs  a t  th e  N a tio n a l C ouncil f o r  th e  S o c ia l
S tu d ie s  n a t io n a l  and re g io n a l  co n fe ren ces  to  use  th e  g u id e lin e s  to
28improve in s t r u c t io n  r e l a t e d  to  e th n ic i ty  in  t h e i r  s c h o o ls .
The N a tio n a l C ouncil f o r  th e  S o c ia l S tu d ie s ' P re s id e n t Jean  C laugus,
acco rd in g  to  th e  s t ip u la t io n s  o f  th e  g ra n t ,  ap p o in ted  two groups to
implement th e  p r o je c t :  th e  N a tio n a l C ouncil f o r  th e  S o c ia l S tu d ie s  Task
Force on E th n ic  S tu d ie s  C urricu lum  G u id e lin e s  and th e  N a tio n a l C ouncil
fo r  th e  S o c ia l S tu d ies  E th n ic  H e rita g e  A dvisory C o u n cil. The main jo b
o f th e  Task Force was to  fo rm u la te  and w r i te  th e  G u id e lin e s . The Task
Force worked c lo s e ly  w ith  th e  A dvisory  C ouncil th roughou t th e  developm ent
of th e  p r o je c t .  The r e a c t io n s  o f  o th e r  In d iv id u a ls  and groups to  v a r io u s
d r a f t s  o f  th e  G u id e lin es  were s o l i c i t e d  by th e  Task F o rce . T h e re fo re ,
th e  G u id e lin es  r e f l e c t  c u r re n t  le a r n in g  th e o ry , re s e a rc h , and th e
29th in k in g  and e x p e rien ces  o f  many in d iv id u a ls  and g roups.
At t h e i r  f i r s t  m eetin g , th e  Task Force and th e  A dvisory  C ouncil 
ag reed  upon th e  fo llo w in g  p r in c ip le s  which s e t  th e  fo u n d a tio n  and 
b o u n d aries  fo r  th e  G u id e lin e s :
1. E f f e c t iv e  e th n ic  s tu d ie s  in s t r u c t io n  can b e s t  ta k e  p la c e  w ith in
^  Shaver, p. 5. 29 Shaver, p. 6.
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a  schoo l atm osphere which has I n s t i t u t i o n a l  norms th a t  reco g n ize  and a re  
s e n s i t iv e  to  e th n ic  d iv e r s i ty .
2 . The G u id e lin es  should focus on e th n ic  p lu ra lis m  and n o t on 
c u l tu r a l  p lu ra l is m .
3 . E ducato rs  in  each s u b je c t  a re a  in  th e  sch o o l have a  re s p o n s i­
b i l i t y  fo r  in c o rp o ra tin g  s tu d ie s  r e la te d  to  American e th n ic  groups in to  
t h e i r  u n i t s  and le s s o n s .
4 . Teachers a t  a l l  g rade l e v e l s  from p re sch o o l to  tw e lf th  g rade 
and beyond should m odify t h e i r  c u r r ic u la  and te a c h in g  s t r a t e g i e s  so th a t  
th e se  r e f l e c t  th e  e th n ic  d iv e r s i ty  o f American l i f e  and c u l tu r e .
5 . E thn ic  s tu d ie s  a re  needed by a l l  s tu d e n ts  r e g a rd le s s  o f  t h e i r
30e th n ic ,  s o c ia l  c l a s s ,  o r  r a c i a l  background.
These G u id e lin es  a r e  d iv id e d  in to  th re e  s e c t io n s .  " P r in c ip le s  f o r  
a  M u lt ie th n ic /M u lt ic u l tu ra l  E ducation  Program" c o n s t i tu t e s  th e  f i r s t  
s e c t io n .  The p r in c ip le s  in c lu d e  s ta te m e n ts  t h a t  d e sc r ib e  th e  view  o f  
s o c ie ty  on which th e  g u id e lin e s  a re  p re d ic a te d . The p r in c ip le s  f o r  a 
m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n  program and an e x p la n a tio n  o f each 
p r in c ip le  a r e  a s  fo llo w s :
1 . E th n ic  c u l tu r a l  d iv e r s i ty  should  be reco g n ized  and re sp e c te d  a t
*
th e  in d iv id u a l ,  group and s o c ie ta l  l e v e l s .  Simply a d m ittin g  th e  e x is te n c e  
o f  e th n ic  d iv e r s i ty  i s  n o t enough. A cceptance o f  and r e s p e c t  f o r  
d i f f e r e n c e s  in  e th n ic  and c u l t u r a l  v a lu e s , t r a d i t i o n s ,  and b eh av io r a re  
c a l le d  f o r .  The c a l l  fo r  a ccep tan ce  and re s p e c t  i s  based on th e  b e l i e f  
t h a t  th e  e x is te n c e  and e x p re ss io n  o f d i f f e r e n c e s  can improve th e  q u a l i ty
30 Shaver, p. 7.
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o f th e  l i f e  fo r  In d iv id u a ls ,  f o r  e th n ic  and c u l tu r a l  g roups, and fo r  
s o c ie ty  a s  a w h o le .3^
2. E thn ic  and c u l tu r a l  a d v e rse ly  p ro v id e  a b a s is  f o r  s o c ie ta l  
co h eslv en ess  and s u rv iv a l .  T h is p o s i t io n  m a in ta in s  th e  r i g h t  o f  e th n ic  
and c u l tu r a l  groups to  s o c ia l i z e  t h e i r  young In to  t h e i r  c u l tu r a l  p a t te r n s  
a s  long  a s  such p ra c t ic e s  a r e  c o n s is te n t  w ith  human d ig n i ty  and demo­
c r a t i c  id e a l s .  T h e re fo re , th e  in d iv id u a l 's  p rim ary  group a s s o c i a t i o n -  
fam ily  r e l a t i o n s ,  f r ie n d s h ip  g roups, r e l ig io u s  a f f i l i a t i o n s —may be 
h e a v ily  in flu en c ed  by e th n ic  and c u l t u r a l  t r a d i t i o n s .  At th e  same tim e , 
th e  members o f  e th n ic  and c u l tu r a l  groups have bo th  th e  r ig h t  and th e
r e s p o n s ib i l i ty  to  h e lp  shape th e  s ig n i f i c a n t  i n s t i t u t i o n s  o f th e  l a r g e r  
32s o c ie ty ,
3 . E q u a lity  o f  o p p o rtu n ity  must be a ffo rd e d  to  a l l  members of
e th n ic  and c u l tu r a l  g roups. R ecogn ition  and r e s p e c t  fo r  e th n ic  and
c u l tu r a l  groups need le g a l  enforcem ent o f  eq u al economic, p o l i t i c a l ,  and
e d u c a tio n a l o p p o rtu n ity  by th e  l a r g e r  s o c ie ty .  A nything l e s s  r e le g a te s
e th n ic  and c u l tu r a l  groups and t h e i r  members to  th e  in f e r io r  s t a t u s  which
33h as  too o f te n  l im ite d  th e  q u a l i ty  o f  t h e i r  l i v e s .
4 . E th n ic  and c u l t u r a l  I d e n t i f i c a t io n  fo r  in d iv id u a ls  should  be 
o p tio n a l  in  a  democracy. I t  i s  in c o n s is te n t  w ith  a  dem ocratic  ideo logy  
to  mandate e th n ic  and c u l tu r a l  a f f i l i a t i o n .  In  an id e a l iz e d  dem ocratic
James A. Banks e t  a l . , " P r in c ip le s  fo r  M u lt ie th n ic /M u lt ic u l tu ra l  
E ducation  Program" In  C urriculum  G u id e lin e s  fo r  M u ltie th n ic  E d u ca tio n , 
ed . James P. Shaver (W ashington, D .C .: N a tio n a l C ouncil fo r  th e  S o c ia l 
S tu d ie s , 1976), p . 10 .
32 Banks, "Principles," p. 11. 33 Banks, "Principles," p. 12.
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s o c ie ty  th e  In d iv id u a l i s  f r e e  to  choose h is  o r  her group a l le g ia n c e s .
A sso c ia tio n  should  be v o lu n ta ry , a  m a tte r  o f p e rso n a l c h o ic e . However,
in  our s o c ie ty  members o f some e th n ic  and c u l tu r a l  groups have t h i s
o p tio n  w h ile  many o th e rs  do n o t .  One o f our s o c ie ta l  g o a ls  should be to
maximize th e  o p p o rtu n ity  f o r  e th n ic  in d iv id u a ls  to  choose t h e i r  group 
34id e n t i f i c a t io n .
The "G u id e lin es  f o r  M u ltie th n ic  E ducation" fo llo w  in  th e  second 
s e c t io n .  They d e sc r ib e  th e  id e a l  c h a r a c t e r i s t i c s  o f  schoo l environm ents 
c o n s is te n t  w ith  e th n ic  and c u l tu r a l  p lu ra lis m . The g u id e lin e s  and an 
e x p la n a tio n  o f each  g u id e lin e  a re  a s  fo llo w s :
5 . E th n ic  and c u l tu r a l  p lu ra lis m  should  perm eate th e  t o t a l  schoo l
environm ent. E f fe c t iv e  te a c h in g  about American e th n ic  and c u l tu r a l
groups can b e s t  ta k e  p la c e  w ith in  an e d u c a tio n a l s e t t in g  which a c c e p ts ,
encou rages, and re s p e c ts  th e  e x p re ss io n  of e th n ic ,  c u l t u r a l ,  and r a c i a l
d iv e r s i ty .  To a t t a i n  t h i s  k in d  o f e d u c a tio n a l a tm osphere , th e  t o t a l
schoo l environm ent must be reform ed, n o t m erely  co u rse s  and program s.
The s c h o o l 's  in fo rm al o r  "h idden" cu rricu lu m  i s  j u s t  a s  im p o rtan t a s ,
35perhaps in  some ways more th a n , th e  fo rm alized  co u rse  o f  s tu d y .
6 . School p o l ic ie s  and p ro ced u res  should  f o s te r  p o s i t iv e  m u lt i­
e th n ic /m u l t ic u l tu r a l  in t e r a c t io n s ,  u n d e rs tan d in g s  among te a c h e rs ,  
s tu d e n ts , and th e  su p p o rtiv e  s t a f f .  School governance should p ro te c t  
th e  in d iv id u a l 's  r i g h t  to :  (1) r e t a i n  esteem  fo r  h i s /h e r  home en v iro n ­
m ent, (2) develop  a  p o s i t iv e  s e lf - c o n c e p t ,  (3) develop empathy and 
in s ig h t  in to  and r e s p e c t  f o r  th e  e th n ic i ty  o f  o th e r s ,  and (4) r e c e iv e
^  Banks, "Principles," p. 14. ^  Banks, "Principles," p. 18.
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36an eq u al e d u c a tio n a l o p p o r tu n ity .
7. The schoo l s ta f £  should r e f l e c t  th e  e th n ic  and c u l tu r a l  
p lu ra lis m  w ith in  American s o c ie ty .  Members o f d i f f e r e n t  e th n ic  and 
c u l tu r a l  groups must be p a r t  o f  th e  s c h o o l 's  I n s t r u c t io n a l ,  a d m in is tra ­
t i v e ,  and su p p o rtiv e  s t a f f s  i f  th e  school i s  t r u l y  m u lt ie th n ic /m u lt i ­
c u l t u r a l .  School p e rso n n e l— te a c h e rs ,  p r in c ip a l s ,  cooks, c u s to d ia n s , 
s e c r e ta r i e s ,  s tu d e n ts ,  and c o u n se lo rs—make a s  im p o rtan t c o n tr ib u tio n s
to  m u l t ie th n ic /m u l t ic u l tu r a l  environm ents a s  do co u rse s  o f  s tudy  and
37in s t r u c t io n a l  m a te r ia ls .
8 . Schools should  have s y s te m a tic , com prehensive, m andatory, and 
c o n tin u in g  s t a f f  developm ent program s. E f fe c t iv e  p ro fe s s io n a l  s t a f f  
developm ent should  b eg in  a t  th e  p re sch o o l le v e l  and co n tin u e  as in - s e rv ic e  
when e d u ca to rs  a r e  employed by sc h o o ls . The focus should  be on h e lp in g  
th e  s t a f f  members to :  (a ) c l a r i f y  and an a ly ze  t h e i r  f e e l in g s ,  a t t i t u d e s ,  
and p e rc e p tio n s  tow ard t h e i r  own and o th e r  e th n ic  and c u l tu r a l  g roups,
(b) a c q u ire  c o n te n t abou t and u n d e rs tan d in g  o f th e  h i s t o r i c a l  ex p e rien ces  
and s o c io lo g ic a l  c h a r a c t e r i s t i c s  o f American e th n ic  and c u l tu r a l  g roups,
(c ) in c re a s e  t h e i r  in s t r u c t io n a l  s k i l l s  w ith in  m u l t ie th n ic /m u l t ic u l tu r a l  
schoo l env ironm ents, (d) improve t h e i r  s k i l l  in  cu rricu lu m  developm ent a s  
i t  r e l a t e s  to  e th n ic  and c u l tu r a l  p lu ra lis m , and (e ) in c re a s e  t h e i r  s k i l l
38in  c r e a t in g ,  s e le c t in g ,  e v a lu a tin g , and r e v is in g  in s t r u c t io n a l  m a te r ia ls .
9. The cu rricu lu m  should  r e f l e c t  th e  e th n ic  and c u l tu r a l  le a rn in g  
s ty le s  o f  th e  s tu d e n ts  w ith in  th e  schoo l community. A lthough d if f e r e n c e s
^  Banks, "Principles," p. 19. ^  Banks, "Principles," p. 20.
q a
Banks, "Principles," p. 20.
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among s tu d e n ts  a re  accep ted  in  an  e f f e c t iv e  m u l t ie th n ic /m u l t ic u l tu r a l  
sch o o l, m ajor g o a ls  must a ls o  he to  te a c h  th e  s tu d e n ts  how to  fu n c tio n  
e f f e c t iv e ly  in  s o c ia l  s e t t in g s  d i f f e r e n t  from th e  ones in  which they  
were s o c ia l iz e d ,  and to  h e lp  them to  m aster new c o g n itiv e  s ty le s  and 
le a rn in g  p a t t e r n s .  The s u c c e s s fu l  m u l t le th n lc /m u l t lc u l tu r a l  schoo l h e lp s  
s tu d e n ts  be aware o f and a b le  to  a c q u ire  c u l tu r a l  and c o g n it iv e  a l t e r n a ­
t i v e s ,  th u s  en ab lin g  them to  fu n c tio n  s u c c e s s fu l ly  w ith in  o th e r  c u l tu r a l
39environm ents a s  w e ll a s  t h e i r  own.
10. The m u l t le th n lc /m u l t lc u l tu r a l  cu rricu lu m  should  p ro v id e  s tu d e n ts  
w ith  co n tin u o u s o p p o r tu n i t ie s  to  develop a  b e t t e r  sen se  o f  s e l f .  T h is 
developm ent should in c lu d e  a t  l e a s t  th re e  a r e a s :  (a ) s tu d e n ts  should be 
helped  to  develop  a c c u ra te  s e l f - i d e n t i t i e s ,  (b) th e  m u lt ie th n ic /m u lt i ­
c u l tu r a l  cu rricu lu m  should  h e lp  s tu d e n ts  to  develop  improved s e lf - c o n c e p ts ,
40and (c ) i t  should  h e lp  s tu d e n ts  to  develop  g r e a te r  s e lf -u n d e rs ta n d in g .
11. The cu rricu lu m  should  h e lp  s tu d e n ts  to  u n d ers tan d  th e  t o t a l i t y
o f  th e  e x p e rien c e s  o f  American e th n ic  and c u l tu r a l  g ro u p s. The many
dim ensions o f  e th n ic  e x p e rien ces  and c u l tu r e s  should  be s tu d ie d .  The
cu rricu lu m  Bhould h e lp  s tu d e n ts  to  u n d ers tan d  th e  e s s e n t i a l  h i s t o r i c a l
e x p e rien ces  and b a s ic  c u l tu r a l  p a t te r n s  o f  e th n ic  g roups, and th e
c r i t i c a l  contem porary is s u e s  and s o c ia l  problem s c o n fro n tin g  each o f
them, a s  w e ll a s  th e  dynamic d iv e r s i ty  o f  th e  e x p e r ie n c e s , c u l tu r e s ,  and
41in d iv id u a ls  w ith in  each e th n ic  group.
12 . The m u l t le th n lc /m u l t lc u l tu r a l  cu rricu lu m  should  h e lp  s tu d e n ts
^  Banks, "Principles," p. 22. ^  Banks, "Principles," p. 23
^  Banks, "Principles," p. 24.
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u n d ers tan d  th a t  th e re  I s  alw ays a  c o n f l i c t  between id e a l s  and r e a l i t i e s  
in  human s o c i e t i e s .  The u n q u estio n in g  approach and th e  " t e l l  i t  l i k e  i t  
i s "  approach bo th  r e s u l t  in  d i s t o r t i o n s .  In  a  sound m u lt ie th n ic /m u lt i ­
c u l tu r a l  cu rricu lu m , em phasis should be n e i th e r  on th e  ways in  which th e  
U nited  S ta te s  has " f u l f i l l e d  i t s  n o b le  id e a ls "  n o r on th e  " s in s  committed 
by th e  Anglo-Am ericans" o r  any o th e r  groups o f A m ericans. R ath er, 
s tu d e n ts  shou ld  be encouraged to  examine th e  dem ocratic  v a lu e s  th a t  
emerged in  America, why th ey  emerged, how th ey  a re  d e fin ed  in  v a r io u s  
p e r io d s , and to  whom they  r e f e r r e d  in  d i f f e r e n t  e r a s .  S tu d en ts  should  
a ls o  examine th e  e x te n t  to  which th e se  v a lu e s  as id e a ls  have o r  have no t 
been f u l f i l l e d ,  and th e  c o n tin u in g  c o n f l i c t  between v a lu e s  such as
42freedom  and e q u a l i ty ,  a s  w e ll a s  between Id e a ls  in  o th e r  human s o c i e t i e s .
13. The m u l t ie th n ic /m u l t ic u l tu r a l  cu rricu lu m  should  ex p lo re  and
c l a r i f y  e th n ic  and c u l tu r a l  a l t e r n a t iv e s  and o p tio n s  w ith in  American
s o c ie ty .  T eachers should  h e lp  s tu d e n ts  u n d ers tan d  th e  o p tio n s  r e la te d
to  t h e i r  own e th n ic i ty  a s  w e ll a s  th e  n a tu re  o f e th n ic  and c u l tu r a l
a l t e r n a t iv e s  and o p tio n s  w ith in  American s o c ie ty .  S tu d en ts  should be
h e lp ed  to  u n d ers tan d  t h a t ,  id e a l ly ,  a l l  in d iv id u a ls  should have th e  r ig h t
to  s e le c t  th e  manner and deg ree  o f id e n t i fy in g  o r n o t id e n t i fy in g  w ith
43t h e i r  e th n ic  o r  c u l tu r a l  g roups.
14. The m u l t ie th n ic /m u l t ic u l tu r a l  cu rricu lu m  should  promote v a lu e s , 
a t t i t u d e s ,  and b eh av io rs  which su p p o rt e th n ic  and c u l t u r a l  p lu ra l is m . 
E th n ic i ty  i s  a  s a l i e n t  f a c to r  in  th e  l i v e s  o f  many A m ericans. I t  h e lp s  
In d iv id u a ls  answer th e  q u e s tio n , "Who am I? "  by p ro v id in g  them w ith  a
^  Banks, " P r in c ip le s ,"  p . 25. ^  Banks, " P r in c ip le s ,"  p . 26.
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sense  o f  peoplehood id e n t i t y ,  and c u l tu r a l ,  and s p i r i t u a l  r o o ts .  I t
p ro v id es  a f i l t e r  th rough  which e v e n ts , l i f e  s ty l e s ,  norms, and v a lu e s
a re  p ro cessed  and sc ree n ed . I t  p ro v id es  a  meanB th rough  which id e n t i ty
i s  a ff irm e d , h e r i ta g e s  a r e  v a l id a te d ,  and Borne p re fe r re d  a s s o c ia te s  a re  
44s e le c te d .
1 5 . The m u l t ie th n ic /m u l t ic u l tu r a l  cu rricu lu m  should h e lp  s tu d e n ts  
develop  th e i r  d ecision -m ak ing  a b i l i t i e s ,  s o c ia l  p a r t i c ip a t io n  s k i l l s ,
and sense  o f  p o l i t i c a l  e f f ic a c y  a s  n e ce ssa ry  b a se s  fo r  e f f e c t iv e  c i t i z e n ­
sh ip  i n  an e th n ic a l ly  and c u l t u r a l l y  p l u r a l i s t i c  n a t io n .  The m u lt ie th n ic /  
m u l t ic u l tu r a l  cu rricu lu m  must en ab le  s tu d e n ts  to  g a in  knowledge and app ly  
i t .  S tu d en ts  need a  r i c h  fund o f  sound knowledge. F a c ts , co n cep ts , 
g e n e r a l iz a t io n s ,  and th e o r ie s  d i f f e r  in  t h e i r  c a p a b i l i ty  fo r  o rg an iz in g
p a r t i c u la r s  and in  p r e d ic t iv e  c a p a c ity ;  co n cep ts  and g e n e ra liz a t io n s  have
45more u s e fu ln e s s  th an  mere c o l le c t io n s  o f m isce llan eo u s  f a c t s .
16. The m u l t ie th n ic /m u l t ic u l tu r a l  cu rricu lu m  should h e lp  s tu d e n ts  
develop  th e  s k i l l s  n e ce ssa ry  f o r  e f f e c t iv e  in te rp e r s o n a l  and In te re th n ic  
group in te r a c t io n s .  E f fe c t iv e  in te rp e r s o n a l  in te r a c t io n  a c ro ss  e th n ic  
group l i n e s  i s  d i f f i c u l t  to  a c h ie v e . The problem  i s  com plicated  by th e  
f a c t  t h a t  in d iv id u a ls  b r in g  to  c ro s s - e th n ic  in te r a c t io n  s i tu a t io n s  s e t  
and e x p e c ta tio n s  which In f lu e n c e  t h e i r  own b e h av io r , In c lu d in g  th e i r  
re sp o n ses  to  th e  beh av io r o f  o th e r s .  These e x p e c ta tio n s  a re  formed on 
th e  b a s is  o f  what t h e i r  own groups deem to  be a p p ro p r ia te  beh av io r and 
what each  in d iv id u a l  b e lie v e s  he o r  she knows about o th e r  e th n ic  o r  
c u l tu r a l  g roups. Much knowledge abou t e th n ic  o r  c u l tu r a l  groups i s
^  Banks, "Principles," p. 27. Banks, "Principles," p. 29.
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s te re o ty p e d , d i s to r t e d ,  and based on d i s t a n t  o b s e rv a tio n s , s c a t te r e d ,  
s u p e r f ic ia l  c o n ta c ts ,  and incom plete  f a c tu a l  in f o r m a t io n .^
17. The m u lt ie th n ic /m u l t ic u l tu r a l  cu rricu lu m  should  be comprehen­
s iv e  in  scope and sequence, should p re s e n t h o l i s t i c  view s o f e th n ic  and 
c u l tu r a l  g roups, and should be in  in t e g r a l  p a r t  o f  th e  t o t a l  school 
cu rricu lu m . S tu d en ts  le a r n  b e s t  from w e ll-p la n n ed , com prehensive, 
co n tin u o u s , and in te r r e la t e d  e x p e r ie n c e s . In  an e f f e c t iv e  m u lt ie th n ic /  
m u l t ic u l tu r a l  cu rricu lu m , th e  s tu d y  o f e th n ic i ty  should  be in te g ra te d  
in to  a l l  co u rse s  and s u b je c t-m a tte r  a re a s  from p re sch o o l th rough  tw e lf th  
grade and beyond. T h is s tu d y  should  be c a r e f u l ly  p lanned to  encourage 
th e  developm ent o f  p ro g re s s iv e ly  more complex concep ts  and g e n e ra liz a ­
t io n s .  I t  should a ls o  in v o lv e  s tu d e n ts  in  th e  s tu d y  of a  v a r ie ty  o f
47e th n ic  and c u l tu r a l  g roups.
18. The m u l t ie th n ic /m u l t ic u l tu r a l  cu rricu lu m  should  in c lu d e  th e  
co n tinuous s tu d y  o f th e  c u l tu r e s ,  h i s t o r i c a l  e x p e r ie n c e s , s o c ia l  
r e a l i t i e s ,  and e x i s t e n t i a l  c o n d itio n s  o f  e th n ic  and c u l tu r a l  g roups, 
in c lu d in g  a  v a r i e ty  o f  r a c i a l  co m p o sitio n s. The m u l t le th n lc /m u l t lc u l tu r a l  
cu rricu lu m  should in v o lv e  s tu d e n ts  in  th e  co n tinuous s tu d y  of e th n ic  
groups o f  d i f f e r e n t  r a c i a l  com p o sitio n s. A lso , th e  m u lt ie th n ic /m u lt i ­
c u l tu r a l  cu rricu lu m  should in c lu d e  th e  c o n s is te n t  exam ination  o f
s ig n i f ic a n t  a sp e c ts  o f e th n ic  and c u l tu r a l  ex p erien ces  in flu en c ed  by o r  
48r e la te d  to  ra c e .
19. I n te r d i s c ip l in a r y  and m u l t id i s c ip l in a r y  approaches should  be
^  Banks, "Principles," p. 31. ^  Banks, "Principles," p. 32.
Banks, "Principles," p. 33.
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used in  d e s ig n in g  and im plem enting th e  m u l t ie th n ic /m u l t ic u l tu r a l
cu rricu lu m . No s in g le  d i s c i p l in e  can ad eq u a te ly  e x p la in  a l l  o£ th e
components o f th e  l i f e  s t y l e s ,  c u l t u r a l  e x p e r ie n c e s , and s o c ia l  problem s
of e th n ic  o r  c u l t u r a l  g roups. Knowledge from any one d i s c ip l in e  i s
i n s u f f i c i e n t  to  h e lp  in d iv id u a ls  make adequate  d e c is io n s  on th e  complex
is s u e s  r a is e d  by p o v e rty , o p p re ss io n , p o w erle ssn ess , and a l i e n a t io n .
To d e l in e a te  th e se  r e q u ire s  th e  co n cep ts  and p e rs p e c tiv e s  o f  such
d i s c ip l in e s  a s  th e  v a r io u s  s o c ia l  s c ie n c e s , h i s to r y ,  l i t e r a t u r e ,  m usic,
49a r t ,  and p h ilo so p h y .
20 . The cu rricu lu m  should  u se  com parative  approaches in  th e  s tu d y
o f e th n ic  and c u l tu r a l  groups and e th n ic i ty .  The s tu d y  of e th n ic  and
c u l tu r a l  group ex p e rien ces  should n o t be a  p ro c e ss  o f  "one-upm anship ."
I t  should n o t promote th e  id e a  th a t  any one e th n ic  group has a monopoly
on t a l e n t  and w orth  o r  In c a p a c ity  and w eakness, b u t ,  in s te a d ,  th e  id ea
that each ind ividual and each ethnic group haB worth and d ign ity .
S tu d en ts  should be ta u g h t t h a t  p e rsons from a l l  e th n ic  groups have
common c h a r a c t e r i s t i c s  and n eed s , a lth o u g h  th ey  a r e  a f f e c te d  d i f f e r e n t ly
by c e r t a in  s o c ia l  s i tu a t io n s  and may u se  d i f f e r e n t  means to  respond to
50t h e i r  needs and to  a ch ie v e  t h e i r  o b je c t iv e s .
21. The cu rricu lu m  should  h e lp  s tu d e n ts  to  view  and i n t e r p r e t  
e v e n ts , s i t u a t io n s ,  and c o n f l i c t  from d iv e rs e  e th n ic  p e rs p e c tiv e s  and 
p o in ts  o f  v iew . To g a in  a  more com plete u n d ers tan d in g  o f bo th  our p a s t  
and p re s e n t ,  s tu d e n ts  should  lo o k  a t  ev en ts  and s i tu a t io n s  from  th e  
p e rs p e c tiv e s  o f  Anglo-Americans and from th e  p e rs p e c tiv e s  o f  peop le  who
^  Banks, "Principles," p. 35. Banks, "Principles," p. 35.
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a re  Jew ish  American, P o l is h  American, F i l ip in o  Am erican, and P u e rto  R ican 
American. T h is  approach to  te a c h in g  i s  more l i k e ly  to  make our s tu d e n ts  
l e s s  e th n o c e n tr ic  and more a b le  to  accep t th e  f a c t  t h a t  a lm o st any ev en t 
o r  s i tu a t io n  can be le g i t im a te ly  looked a t  from many p e r s p e c t iv e s .^
22. The cu rricu lu m  should  c o n c e p tu a liz e  and d e sc r ib e  th e  developm ent 
o f  th e  U nited  S ta te s  a s  a  m u l t id i r e c t io n a l  s o c ie ty .  M u lt le th n lc /m u ltl­
c u l tu r a l  e d u ca tio n  from th e  e a r ly  y e a rs  o f  school and on, must r e d re s s  
th e  i n t e l l e c t u a l l y  in v a l id  and d i s to r t i n g  Im balances by I llu m in a tin g  th e
v a r ie ty  o f  c u l tu r a l  ex p e rien ces  which have composed th e  t o t a l  American 
52e x p e r ien c e . M u l t ie th n ic /m u lt ic u l tu ra l  ed u ca tio n  must d e a l c o n s is te n t ly  
w ith  th e  developm ent o f  th e  e n t i r e  g e o -c u l tu ra l  U nited S ta t e s - - th a t  a re a  
which, in  tim e, was to  become th e  U nited S ta te s  and th e  peop les 
encompassed by th a t  a re a .
23. The sch o o l shou ld  p ro v id e  o p p o r tu n i t ie s  fo r  s tu d e n ts  to  
p a r t i c ip a te  i n  th e  a e s th e t ic  e x p e rien ces  o f  v a r io u s  m u lt le th n lc /m u lt l ­
c u l tu r a l  g roups. M u lt le th n lc /m u l t lc u l tu ra l  groups should no t be s tu d ie d  
on ly  a t  a  d is ta n c e .  S tu d en ts  should  read  and h ear th e  p a s t  and 
contem porary w r it in g s  o f  members o f d i f f e r e n t  e th n ic  and c u l tu re  g roups.
P o e try , m usic, a r t ,  a r c h i t e c tu r e ,  s h o r t  s t o r i e s ,  f o lk lo r e ,  e s s a y s , p la y s ,
53and n o v e ls  shou ld  be used .
24. Schools shou ld  f o s t e r  th e  s tu d y  o f e th n ic  group languages a s  
le g i t im a te  communication system s. A m u l t le th n lc /m u l t lc u l tu r a l  cu rricu lu m  
reco g n ize s  th e  r e a l i t y  o f  language d iv e r s i ty  and prom otes th e  a t t i t u d e
51 Banks, "Principles," p. 35. 52 Banks, "Principles," p. 36,
^  Banks, "Principles," p. 37,
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th a t  a l l  languages and d i a l e c t s  a re  v a l id  communicating system s among
some groups and f o r  some p u rp o ses. The program re q u ire s  a m u lt i-
54d is c ip l in a r y  focus on language and d i a l e c t .
25. The cu rricu lu m  should  make maximum u se  o f  lo c a l  community 
re s o u rc e s . An e f f e c t iv e  m u l t le th n lc /m u l t lc u l tu r a l  cu rricu lu m  should 
In c lu d e  a v a r ie ty  o f  m u l t ie th n ic /m u l t ic u l tu r a l  groups n o t on ly  n a t io n a l ly ,  
bu t a lso  In  th e  lo c a l  community. The lo c a l  conm unity should  be used as
a " la b o ra to ry "  where s tu d e n ts  can develop  and u se  i n t e l l e c t u a l ,  s o c ia l ,  
and p o l i t i c a l  a c t io n  s k i l l s  in  th e  lo c a l  m u l t le th n lc /m u l t lc u l tu ra l  
community. P lanned f i e l d  t r i p s  and in d iv id u a l  o r  group re s e a rc h  p r o je c ts  
a r e  h e l p f u l . ^
The "E v a lu a tio n  Techniques o f M u ltie th n ic  E duca tion" i s  th e  th i r d  
and f i n a l  s e c t io n .  The purpose o f th e  e v a lu a tio n  s e c t io n  i s  th e  a s s e s s ­
ment o f  s p e c i f ic  school environm ents to  d e term ine  th e  e x te n t  to  which they  
r e f l e c t  th e  id e a l iz e d  schoo l d e sc rib e d  in  th e  G u id e lin e s . The e v a lu a tio n  
te ch n iq u es  and an e x p la n a tio n  o f  each te ch n iq u e  a re  as  fo llo w s:
26. The assessm en t p ro ced u res  used w ith  s tu d e n ts  should  r e f l e c t
t h e i r  m u l t ie th n ic /m u l t ic u l tu r a l  background. Hovel a s  assessm en t d ev ices
which r e f l e c t  th e  c u l tu r e s  o f  m u l t ie th n ic /m u l t ic u l tu r a l  you ths need to
be developed and used . A lso , teacher-m ade t e s t s  and o th e r  ro u tin e
classroom  assessm en t te ch n iq u es  should  r e f l e c t  th e  c u l tu r e s  o f  e th n ic  
56y o u th s .
27. Schools should  conduct ongoing, sy s te m a tic  e v a lu a tio n s  o f  the
54 Banks, "Principles," p. 39. 55 Banks, "Principles," p. 39.
^  Banks, "Principles," p. 40.
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g o a ls , m ethods, and I n s t r u c t io n a l  m a te r ia ls  used In  te a c h in g  m u lt ie th n ic /
m u l t ic u l tu r a l  s tu d ie s .  Schools must s e t  up a t t a in a b le  g o a ls  and
o b je c t iv e s  f o r  m u l t le th n lc /m u l t lc u l tu r a l  e d u c a tio n . To e v a lu a te  th e
e x te n t to  which th e se  g o a ls  and o b je c t iv e s  a re  accom plished , schoo l
p e rso n n e l must ju d g e—and w ith  ev id en ce—what o ccu rs  in  t h e i r  own school
in  th r e e  broad a r e a s :  (1) sch o o l p o l ic ie s  and governance p ro ced u res ;
(2) everyday p r a c t ic e s  o f  s t a f f  and te a c h e rs ;  and (3) c u r r i c u la r  programs
57and o f f e r in g s ,  academ ic and nonacademic p resch o o l th rough  grade tw e lv e .
A s tudy  u t i l i z i n g  th e s e  G u id e lin es  was conducted by Glenn P a te  and
Je su s  G a rc ia . The s tudy  was conducted in  o rd e r  to  de term ine  th e  e x te n t
o f  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  In  p u b lic  and p r iv a te  in s t r u c t io n
and th e  ty p es  o f  program s o f fe re d  in  th e  U nited S ta te s .  The s tudy
invo lved  an e x te n s iv e  su rvey  in  th e  S pring  o f  1980 w ith  th e  membership
o f th e  S o c ia l S tu d ie s  S u p e rv iso rs  A sso c ia tio n  o f th e  N a tio n a l C ouncil
fo r  th e  S o c ia l S tu d ie s . The q u e s tio n n a ire  used In  th e  s tu d y  was in  two
p a r t s .  P a r t  I  c o n ta in ed  seven q u e s tio n s  designed  to  d e term ine  th e  ty p es
o f program s and th e  th r u s t  o f  each . P a r t  I I  In c lu d ed  tw e n ty -e ig h t item s
drawn from th e  C urriculum  G u id e lin e s  fo r  M u ltie th n ic  E ducation  w r i t te n
by a  Task Force o f th e  N a tio n a l C ouncil fo r  th e  S o c ia l S tu d ie s  and
58p u b lish ed  by th e  N a tio n a l C ouncil f o r  th e  S o c ia l S tu d ie s .
The in v e s t ig a to r  used th e  same q u e s tio n n a ire  fo r  P a r t  I I  o f  the  
su rvey  th a t  Glenn P a te  and Je su s  G arc ia  used a s  P a r t  I I  o f t h e i r
^  Banks, " P r in c ip le s ,"  p . 41.
C O
Glenn S. P a te  and Je su s  G a rc ia , " M u lt ie th n ic /M u lt ic u ltu ra l  
E duca tion : A Review o f P rogram s," The C lea rin g h o u se , 55 (November 1981), 
134.
q u e s tio n n a ire  in  th e  p re v io u s ly  c i t e d  s tu d y .
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An a ttem p t has been made in  t h i s  c h a p te r  to  rev iew  th e  h i s t o r i c a l  
developm ent o f  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n . A lso , an a ttem p t 
was made to  ex p lo re  th e  developm ent o f m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  p o lic y  and l e g i s l a t i o n  which h as  tak en  p la c e  in  lo c a l  schoo l 
d i s t r i c t s ,  s t a t e  departm en ts  of ed u ca tio n , and on th e  f e d e ra l  and 
n a t io n a l  l e v e l s .  In  a d d i t io n ,  a  d is c u s s io n  o f  th e  g u id e lin e s  fo r  
d e sig n in g  and im plem enting m u l t ie th n ic /m u l t ic u l tu r a l  s tu d ie s  was 
p re se n te d . L a s t ly ,  a  s tu d y  u t i l i z i n g  th e  g u id e lin e s  fo r  d esig n in g  and 
im plem enting m u l t ie th n ic /m u l t ic u l tu r a l  s tu d ie s  was p re se n te d .
CHAPTER THREE 
M ethodology and P rocedures
In tro d u c tio n
T his c h a p te r  c o n ta in s  th e  re s e a rc h  d e s ig n , s e le c t io n  o f th e  sam ple, 
p ro cedures fo llow ed  In  g a th e r in g  th e  d a ta ,  and a  d e s c r ip t io n  o f th e  
In strum en t used in  th e  s tu d y . In  a d d i t io n ,  an e x p la n a tio n  i s  g iven  of 
th e  te ch n iq u es  fo llow ed  In  th e  s t a t i s t i c a l  a n a ly s is  o f  th e  d a ta .
R esearch  Design
The te ch n iq u es  o f  d e s c r ip t iv e  re s e a rc h  were used in  t h i s  s tu d y . 
D e sc r ip tiv e  re s e a rc h  d e sc r ib e s  and I n te r p r e t s  what i s .  I t  i s  concerned 
w ith  c o n d itio n s  th a t  e x i s t ,  o p in io n s  th a t  a re  h e ld , p ro c e sse s  th a t  a re  
going  on, e f f e c t s  t h a t  a r e  e v id e n t ,  o r  tre n d s  th a t  a re  em erging. I t  i s  
a ls o  c a l le d  nonexperim ental re s e a rc h  because th e  re s e a rc h e r  does n o t 
m an ipu la te  th e  v a r ia b le s  o r  a rra n g e  f o r  e v en ts  to  happen. The ev en ts  
th a t  a re  d e sc rib e d  would have happened even though th e re  had been no 
a n a ly s is .^
The su rvey  method, used to  g a th e r d a ta  fo r  th e  s tu d y , c o l l e c t s  d a ta
from a r e l a t i v e ly  la r g e  number o f  c ase s  a t  a  p a r t i c u la r  tim e . I t  i s
concerned w ith  th e  g e n e ra liz e d  s t a t i s t i c s  th a t  r e s u l t  when d a ta  a re
2
g a th ered  from a number o f  in d iv id u a l  c a s e s .
^ John W. B es t, R esearch in  E d u ca tio n . 3rd ed . (Englewood C l i f f s ,  
New J e rs e y : P re n t ic e -H a ll ,  1977), p . 116.
2
Best, p. 118,
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S e le c t io n  o f th e  Sample 
The n a tu re  o f  th e  s tu d y  was such , th a t  on ly  s e le c te d  schoo l d i s t r i c t s  
Im plem enting m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program s were chosen as 
being  r e p r e s e n ta t iv e  to  d e term ine  th e  degree  o f  im plem entation  o f m u lti­
e th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s a s  m easured by The N a tio n a l 
C ouncil f o r  th e  S o c ia l S tu d ie s ' C urriculum  G u id e lin e s  fo r  M u ltie th n ic  
E ducation  in  th e  schoo l d i s t r i c t s  In  th e  U nited  S ta te s .  T h is s e le c t io n  
was co n sid e red  to  be m anageable by th e  in v e s t ig a to r .
I n i t i a l  c o n ta c t  was made w ith  th e  c h ie f  s t a t e  schoo l o f f i c e r s  in  
th e  f i f t y  s t a t e  departm en ts  o f  e d u c a tio n . A l e t t e r  o f  t r a n s m i t ta l  (se e  
Appendix C) was s e n t  to  th e  c h ie f  s t a t e  schoo l o f f i c e r  o f  each o f th e  
f i f t y  s t a t e  departm en ts  o f  e d u c a tio n . The l e t t e r  gave an e x p la n a tio n  o f 
th e  s tudy  and d i r e c t io n s  to  f i l l  o u t an en c lo sed  stamped p o s tc a rd  (se e  
Appendix D) w ith  th e  fo llo w in g  in fo rm a tio n : I f  th e  p a r t i c u la r  s t a t e
departm ent o f  e d u ca tio n  would ag ree  to  p a r t i c ip a t e  In  th e  su rvey  re g a rd in g  
th e  Im plem entation o f  m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n  program s, th e  
s ta tu s  o f  Im plem entation  o f  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  programs 
by th e  p a r t i c u l a r  s t a t e  departm ent o f  ed u ca tio n ; and th e  name and ad d re ss  
o f  an o f f i c i a l  in  th e  s t a t e  departm ent o f ed u ca tio n  who would be 
d e s ig n a te d  to  p a r t i c ip a t e  in  th e  s tu d y .
When th e  p o s tc a rd s  were re tu rn e d , th e  d e s ig n a te d  s t a t e  o f f i c i a l  was 
se n t a  l e t t e r  o f  t r a n s m i t ta l  (se e  Appendix E) and a  s e lf -a d d re s s e d  
envelope . The o f f i c i a l  was asked to  l i s t  th e  schoo l d i s t r i c t s  w ith in  
th e  s t a t e  which were Im plem enting a  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  
program and was su p p lied  a form (see  Appendix F) fo r  l i s t i n g  any such 
schoo l d i s t r i c t s .
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When th e  l i s t s  o f  sch o o l d i s t r i c t s  were re c e iv e d , i t  was n o t 
f e a s ib le  to  g a th e r  in fo rm a tio n  on a l l  th e  schoo l d i s t r i c t s .  The a l t e r ­
n a tiv e  was to  s e le c t  a  sam ple, a  subgroup o f  th e  sch o o l d i s t r i c t s ,  and 
c o l l e c t  d a ta  on th e  sam ple.
The sam pling p rocedure  used in  t h i s  s tu d y  was s t r a t i f i e d  random 
sam pling . P r io r  knowledge o f th e  p o p u la tio n  enab led  th e  re s e a rc h e r  to  
id e n t i f y  v a r io u s  su b p o p u la tio n s  o r  s t r a t a .  Follow ing th e  i d e n t i f i c a t i o n  
o f th e  s t r a t a ,  a p p ro p r ia te  random sam pling p ro ced u res  were employed in  
th e  v a r io u s  s t r a t a .
The sam pling p rocedu re  produced th e  fo llo w in g  s e le c t io n  p ro c e ss .
1 . The f i f t y  s t a t e s  were d iv id ed  in to  th e  fo llo w in g  fo u r  s t r a t a :  
n o r th e a s te rn  s t a t e s ,  so u th e rn  s t a t e s ,  n o r th  c e n t r a l  s t a t e s ,  and w este rn  
s t a t e s .^
2. The n o r th e a s te rn  s t a t e s  were d e s ig n a te d  a s  s tra tu m  A, th e  
so u th e rn  s t a t e s  a s  s tra tu m  B, th e  n o r th  c e n t r a l  s t a t e s  a s  s tra tu m  C, and
th e  w este rn  s t a t e s  a s  s tra tu m  D.
3 . The sch o o l d i s t r i c t s  were l i s t e d  acco rd in g  to  th e  s tra tu m  in  
which th ey  f e l l .
4 . The number o f  schoo l d i s t r i c t s  in  each s tra tu m  was to ta le d .  
S tratum  A c o n s is te d  o f 121 sch o o l d i s t r i c t s ,  s tra tu m  B c o n s is te d  o f  586 
schoo l d i s t r i c t s ,  s tra tu m  C c o n s is te d  o f 210 sch o o l d i s t r i c t s ,  and 
s tra tu m  D c o n s is te d  o f  581 schoo l d i s t r i c t s .
5 . The number o f  schoo l d i s t r i c t s  from each s tra tu m  to  u se  in  the
U .S. Departm ent o f  Commerce, Bureau o f th e  Census, S ta te  and
M etro p o litan  Area Data Book. A S t a t i s t i c a l  A b s tra c t Supplement 
(W ashington, D .C .: GPO, 1982), p . 464.
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sample was d e term ined . To be a s  econom ical a s  p o s s ib le  and a t  th e  same 
tim e en su re  re p re s e n ta t iv e n e s s  o f th e  sam ple, 20 p e rc e n t o f th e  t o t a l  
sch o o l d i s t r i c t s  In  each s tra tu m  was used fo r  th e  sam ple. The sample 
s iz e  fo r  s tra tu m  A was 24 school d i s t r i c t s ,  th e  sample s iz e  fo r  s tra tu m  
B was 117 schoo l d i s t r i c t s ,  th e  sample s iz e  fo r  s tra tu m  C was 42 school 
d i s t r i c t s ,  and th e  sam ple s iz e  fo r  s tra tu m  D was 116 schoo l d i s t r i c t s .
6 . A f te r  th e  sample s iz e  was determ ined  fo r  each s tra tu m , th e  
schoo l d i s t r i c t s  w ith in  each s tra tu m  were s e le c te d  acco rd ing  to  th e  
sample s iz e  u s in g  a  t a b le  o f random numbers p u b lish ed  by W alter Borg and
4
M eredith  D. G a ll. The s e le c te d  schoo l d i s t r i c t s  sampled to ta le d  299.
D ata C o lle c tio n
A fte r  de te rm in in g  th e  sam ple o f  schoo l d i s t r i c t s  to  be surveyed In  
th e  s tu d y , th e  In v e s t ig a to r  communicated by m a ll w ith  each  o f th e  
o f f i c i a l s  from th e  sample o f  sch o o l d i s t r i c t s  which r e s u l te d  In  each 
re c e iv in g  a  l e t t e r  o f  t r a n s m i t ta l  (see  Appendix G) a long  w ith  th e  
In d iv id u a l  survey  In s tru m en t. Accompanying th e  survey  was a  stam ped, 
s e lf -a d d re s s e d  envelope to  f a c i l i t a t e  th e  r e tu rn  o f  th e  com pleted survey 
In s tru m e n t.
I t  was ex p la in ed  to  a l l  survey  p a r t i c ip a n ts  th a t  t h e i r  resp o n ses  
would be t r e a te d  c o l l e c t iv e ly ,  d a ta  would n o t be re p o r te d  by in d iv id u a l 
sch o o l d i s t r i c t s ,  names o r  In d iv id u a ls ,  and com plete anonymity would be 
m a in ta in ed .
^ W alter R, Borg and M eredith  D. G a ll ,  E d u ca tio n a l R esearch , An 
In tro d u c tio n  (New York: Longman, 1979), pp . 734-36.
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P a r t i c ip a n ts  were In s t ru c te d  to  com plete bo th  p a r t s  o f  th e  su rvey  
In s tru m e n t. Ample tim e was a llow ed  f o r  each  p a r t i c ip a n t  to  com plete th e  
In s tru m e n t.
In s tru m en t Used
P a r t  I  o f th e  Q u es tio n n a ire
P a r t  I  o f  th e  q u e s tio n n a ire  (se e  Appendix H) c o n ta in ed  q u e s tio n s  
r e l a t e d  to  dem ographic d a ta  and a  s e r i e s  o f q u e s tio n s  designed  to  g a th e r 
in fo rm a tio n  concern ing  th e  ty p e  o f  m u l t ie th n ic /m u l t ic u l tu r a l  program, 
th e  th r u s t  o f  th e  program, and how th e  program was i n i t i a t e d  In  th e  
s e le c te d  school d i s t r i c t s .
Responses from o f f i c i a l s  in  th e  s e le c te d  sch o o l d i s t r i c t s  to  
q u e s tio n s  in  P a r t  I  o f  th e  q u e s tio n n a ire  were com piled fo r  each p o s s ib le  
q u e s tio n . The number o f  re sp o n ses  t a l l i e d  fo r  each o f  th e  p o s s ib le  
answ ers was summated fo r  each  q u e s tio n . The p e rc e n t o f  t a l l i e s  fo r  each 
p o s s ib le  re sp o n se  fo r  each  q u e s tio n  was c a lc u la te d .  T h is  was done by 
d iv id in g  th e  t o t a l  number o f  re sp o n ses  fo r  each  q u e s tio n  in to  th e  number 
o f  re sp o n se s  t a l l i e d  f o r  each  p o s s ib le  re sp o n se  to  t h a t  q u e s tio n . T ab les  
I l l u s t r a t i n g  th e se  re sp o n se s  were c o n s tru c te d  which in c lu d ed  bo th  th e  
raw d a ta  and p e rcen tag e  o f  re sp o n se  to  each  item .
P a r t  I I  o f  th e  Q u estio n n a ire
P a r t  I I  o f th e  q u e s tio n n a ire  (se e  Appendix H) c o n s is te d  o f tw en ty - 
e ig h t  q u e s tio n s  tak en  from th e  C urriculum  G u id e lin e s  f o r  M u ltie th n ic  
E d u ca tio n . The G u id e lin e s  were d iv id e d  In to  th re e  p a r t s .  " P r in c ip le s  
o f E thn ic  P lu ra lism "  c o n s t i tu te s  th e  f i r s t  s e c t io n .  "G u id e lin es  fo r
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M u ltie th n ic  E ducation" fo llo w  in  th e  second s e c t io n .  "E v a lu a tio n  o f  th e  
M u ltie th n ic  E ducation  Program" i s  th e  th i r d  and f i n a l  s e c t io n .
The q u e s tio n s  in  F a r t  IX o f  th e  q u e s tio n n a ire  were d esigned  to  
g a th e r  in fo rm a tio n  on th e  degree  o f  im plem entation  o f  th e  p r in c ip le s  f o r  a 
m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , to  determ ine th e  degree  th a t  
p a r t i c ip a n ts  had implemented th e  g u id e lin e s  fo r  m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program s, and to  determ ine  th e  degree  o f im plem entation  o f th e  
e v a lu a tio n  te ch n iq u es  used in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program s. O f f i c ia l s  in  th e  s e le c te d  sch o o l d i s t r i c t s  were asked  to  
respond to  th e se  s ta te m e n ts  on th e  fo llo w in g  continuum : to  a  v e ry  la r g e
e x te n t ,  to  a f a i r l y  la r g e  e x te n t ,  to  a  m oderate e x te n t ,  to  a  s l i g h t  
e x te n t ,  o r  n o t a t  a l l .
Responses from o f f i c i a l s  In  th e  s e le c te d  schoo l d i s t r i c t s  to  
q u e s tio n s  in  P a r t  I I  o f  th e  q u e s tio n n a ire  were t r e a te d  by u t i l i z i n g  a 
summated s c a le  based  upon th e  L lk e r t  Type s c a l in g  system . T h is approach 
invo lved  th e  use o f  a  f iv e - p o in t  (1 -5 ) s c a le  scored  a s  fo llo w s :
1 -  n o t a t  a l l
2 -  to  a  s l i g h t  e x te n t
3 -  to  a  m oderate e x te n t
4 -  to  a  f a i r l y  la rg e  e x te n t
5 -  to  a  v e ry  la r g e  e x te n t
R e su lts  o f  in d iv id u a l  q u e s tio n s  were analyzed  to  determ ine  th e  
e x te n t o f  Im plem entation  o f  p a r t i c u l a r  cu rricu lu m  g u id e lin e s  f o r  m u lti­
e th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s in  th e  s e le c te d  schoo l d i s t r i c t s .  
T h is was accom plished by summatlng th e  t a l l y  f o r  each  o f  th e  p o s s ib le  
re sp o n ses  to  each  o f  th e  p o s s ib le  q u e s tio n s  and c a lc u la t in g  a  mean sco re
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f o r  each q u e s tio n . A mean sco re  fo r  each q u e s tio n  was e s ta b l is h e d  by 
d iv id in g  th e  t o t a l  number o f  sco re s  a ss ig n e d  to  re sp o n ses  on th e  f i v e -  
p o in t (1 -5 ) s c a le  by th e  t o t a l  number o f  re sp o n se s .
The d a ta  g a th ered  from th e se  re sp o n ses  were re p o r te d  in  t a b le s .
Haw sco re s  were re p o r te d  in  ta b le s  which in c lu d ed  th e  sums o f a l l  o f  th e  
p o s s ib le  re sp o n se s  to  item s on a  f iv e - p o in t  s c a le .  The ta b le s  a ls o  
in c lu d ed  th e  mean sco re  fo r  each item  o f re sp o n se  from o f f i c i a l s  o f  th e  
s e le c te d  school d i s t r i c t s .
F ar th e  purpose o f s t a t i s t i c a l  tre a tm e n t, th e  n u l l  form at fo r  each 
h y p o th e s is  was t e s t e d .  The use o f  th e  n u l l  hypo theses i s  a  s u c c in c t way 
to  t e s t  d a ta  a g a in s t  e x p e c ta t io n . The n u l l  h y p o th es is  a s s e r t s  th a t  
th e re  i s  no d i f f e r e n c e  between p o p u la tio n  means and th a t  any d if f e r e n c e  
found i s  un im portan t and in c id e n ta l .  The d a ta  from th e  com pleted 
in s tru m en ts  were t r a n s f e r r e d  to  com puter coding s h e e ts  and were 
s t a t i s t i c a l l y  analyzed  a t  E as t Tennessee S ta te  U n iv e rs ity .
S ix tee n  hypo theses were t e s te d  fo r  s ig n i f i c a n t  d i f f e r e n c e s .  Mean 
sc o re s  were c a lc u la te d  from re sp o n ses  re c e iv e d  on P a r t  I I  o f  th e  
q u e s tio n n a ire s  from resp o n d en ts  o f  th e  s e le c te d  schoo l d i s t r i c t s  u s in g  
th e  t, t e s t  f o r  Independent sam ples. The form ula  fo r  th e  £  t e s t  i s  as  
fo llo w s:
S t a t i s t i c a l  A n a ly sis  P rocedu res ,
For t h i s  s tu d y , th e  t e s t  s t a t i s t i c  I s  t_ and th e  g e n e ra l form ula co n v e rts  
th e  sam pling d i s t r i b u t io n  o f th e  mean In to  one o f th e  ^ - d i s t r i b u t i o n s .
In  t h i s  way, th e  re s e a rc h e r  could  compare th e  observed  v a lu e  o f  th e  t e s t  
s t a t i s t i c  w ith  th e  c r i t i c a l  v a lu e s  In  o rd e r to  make th e  d e c is io n  to  
r e j e c t  o r  f a l l  to  r e j e c t  th e  n u l l  h y p o th e s is . The minimum a c c e p ta b le  
le v e l  fo r  d e te rm in in g  s ig n i f i c a n t  d if f e r e n c e  was th e  .05  le v e l  of 
s ig n if ic a n c e  u s in g  a  tw o - ta i le d  t e s t .
Data ta b u la te d  from th e  f in d in g s  were analyzed  and p re sen te d  In  
a p p ro p r ia te  ta b le s  and n a r r a t iv e s .
CHAPTER FOUR 
A n a ly sis  o f  Data
The purpose o f  t h i s  s tu d y  was: (1) to  id e n t i f y  and r e p o r t  th e
s t a t e  departm en ts o f  e d u ca tio n  in  th e  U nited  S ta te s  which were im ple­
m enting a  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program ; (2) to  id e n t i f y
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and r e p o r t  sch o o l d i s t r i c t s  id e n t i f i e d  by th e i r  r e s p e c tiv e  s t a t e  d e p a r t­
m ents o f  e d u ca tio n  which were im plem enting a  m u l t ie th n ic /m u l t ic u l tu ra l  
ed u ca tio n  program; (3) to  de term ine  th e  ty p e  o f  m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program , th e  th r u s t  o f  th e  program , and how th e  program was 
i n i t i a t e d  in  th e  sch o o l d i s t r i c t s ;  and (A) to  d e term ine  th e  degree  o f 
Im plem entation  o f  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  a s  p ra c t ic e d  in  
th e  sch o o l d i s t r i c t s  u s in g  th e  C urriculum  G u id e lin e s  f o r  M u ltie th n ic  
E ducation  p u b lish ed  by th e  N a tio n a l C ouncil f o r  th e  S o c ia l S tu d ie s  a s  
th e  s ta n d a rd .
T h is c h a p te r  c o n ta in s  d a ta  g a th ered  from  a su rvey  o f th e  f i f t y  s t a t e  
departm en ts  o f ed u ca tio n  and schoo l d i s t r i c t s  lo c a te d  in  v a r io u s  a re a s  
o f  th e  U nited  S ta te s .  The c o l le c t io n  o f d a ta  and f in d in g s  d e riv e d  from 
th e  p re lim in a ry  p o s tca rd  su rv ey , th e  sch o o l d i s t r i c t  su rvey , and th e  
q u e s tio n n a ire  survey  w i l l  be d iscu ssed  in  th e  f i r s t  s e c t io n  o f  th e  
c h a p te r . The f in d in g s  w i l l  be analyzed  in  r e l a t io n  to  th e  C urriculum  
G u id e lin es  f o r  M u ltie th n ic  E ducation  p u b lish ed  by th e  N a tio n a l C ouncil 
f o r  th e  S o c ia l S tu d ie s  in  th e  second s e c t io n  o f th e  c h a p te r .  The th i r d  
p a r t  o f  th e  c h ap te r  in c lu d e s  a  re p o r t  o f  th e  r e s u l t s  o b ta in ed  from d a ta  
which had been t r e a te d  to  t e s t  th e  s ix te e n  hypo theses a s  s e t  f o r th  in
61
C hapter 1 . The g e n e ra l p rocedure  fo r  s t a t i s t i c a l  tre a tm e n t o f  th e  d a ta ,  
f o r  th e  most p a r t ,  was o u tl in e d  In  C hapter 3 . However, In  t h i s  c h a p te r ,  
I t  w i l l  he  n e ce ssa ry  to  e la b o ra te  f u r th e r  on some o f  th e  p ro cedu res in  
o rd e r  to  c l a r i f y  th e  o u tp u t th o se  p ro cedures produced.
A n a ly sis  o f th e  Sample 
A p re lim in a ry  p o s tca rd  su rvey  was conducted among th e  f i f t y  c h ie f  
e x ec u tiv e  o f f i c e r s  o f  th e  f i f t y  s t a t e  departm en ts  o f  ed u ca tio n  to  
d e te rm in e ; (1) I f  th e  s t a t e  departm en ts  would p a r t i c ip a t e  In  a  survey  
re g a rd in g  th e  Im plem entation  o f  m u lt le th n lc /m u l t lc u l tu r a l  ed u ca tio n  
program s, and (2) I f  th e  s t a t e  departm en ts o f  ed u ca tio n  had Implemented 
m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s (se e  Appendix D fo r  p o s tca rd  
su rv e y ) . The re sp o n d en ts  a ls o  w ere asked  to  d e s ig n a te  a  s p e c i f ic  
member (o r them selves) to  p a r t i c ip a te  In  th e  s tu d y . Responses to  th e  
p o s tca rd  survey a r e  shown In  T able 1 .
Table 1
M u lt ie th n ic /M u lt ic u ltu ra l  E ducation  P o s tc a rd  Survey 
R eturn  from th e  F i f ty  S ta te  D epartm ents of 
E ducation  O f f i c ia l s
Item Number P e rcen t
S ta te  departm en ts o f  e d u ca tio n  re p o r te d  
Im plem enting m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  programs 32 64
S ta te  departm en ts  o f  e d u ca tio n  re p o r te d  no t 
Im plem enting m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  programs 7 14
S ta te  departm en ts o f ed u ca tio n  n o t respond ing 11 22
T o ta l 50 100
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Based on a  r e tu r n  o f  39 o f th e  50 s t a t e  departm en ts o f  e d u ca tio n ,
32 o f th e  resp o n d en ts  In d ic a te d  th a t  th ey  had Implemented m u lt ie th n ic /  
m u l t i c u l tu r a l  e d u ca tio n  program s and would p a r t i c ip a te  in  th e  s tu d y . 
O f f i c i a l s  from seven s t a t e  departm en ts  o f  ed u ca tio n  in d ic a te d  th a t  they  
had n o t implemented m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s. E leven 
s t a t e s  d id  n o t respond to  th e  p o s tc a rd  su rv ey .
M ailings were s e n t to  th e  d e s ig n a te d  o f f i c i a l s  o f  th e  32 s t a t e  
dep artm en ts  o f e d u ca tio n  id e n t i f i e d  by th e  c h ie f  s t a t e  sch o o l o f f i c e r s  
in  th e  p o s tc a rd  su rv ey . M a te r ia ls  s e n t to  t h i s  group o f  o f f i c i a l s  
in c lu d ed  a  l e t t e r  o f t r a n s m i t ta l  (se e  Appendix E ), and a  form f o r  l i s t i n g  
schoo l d i s t r i c t s  in  t h e i r  s t a t e  which were b e lie v e d  to  be im plem enting 
m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n  program s (see  Appendix F ) .
The t o t a l  number o f schoo l d i s t r i c t s  re p o rte d  to  be im plem enting 
m u l t le th n lc /m u l t lc u l tu r a l  e d u c a tio n  program s was 1 ,498 . When th e  l i s t s  
o f  1 ,498 schoo l d i s t r i c t s  were re c e iv e d , i t  was n o t f e a s ib le  to  g a th e r 
In fo rm a tio n  on a l l  o f th e  schoo l d i s t r i c t s .  The a l t e r n a t iv e  was to  
s e le c t  a  sam ple, a  subgroup o f th e  schoo l d i s t r i c t s ,  and c o l l e c t  d a ta  
on th e  sam ple.
A t o t a l  o f  299 schoo l d i s t r i c t s  were id e n t i f i e d  a s  p a r t i c ip a n ts  in  
th e  s tu d y  a s  a  r e s u l t  o f  th e  s t r a t i f i e d  random sam pling o f th e  l i s t  o f 
1 ,498 sch o o l d i s t r i c t s  from 32 s t a t e  departm en ts  o f ed u ca tio n .
D is t r ib u t io n  and R eturn  o f Q u e s tio n n a ire
The d a ta  r e l a t i v e  to  th e  number o f  q u e s tio n n a ire s  th a t  w ere d i s t r i b ­
u ted  to  and re tu rn e d  by th e  299 schoo l d i s t r i c t s  a re  shown in  T able 2 .
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Table 2
D is tr ib u t io n  o£ Q u e s tio n n a ire s  S en t and R eturned 
from School D i s t r i c t s
O rg an iza tio n
Ques t io n n a ir e  s 
M ailed 
(N-299)
Q u estio n n a ire s
R eturned
Humber P e rcen t
School D i s t r i c t s 299 210 70
The d i s t r i b u t i o n  and r e tu r n  o f  q u e s t io n n a ire s  from th e  299 schoo l 
d i s t r i c t s  which were id e n t i f i e d  as a  r e s u l t  o f  th e  s t r a t i f i e d  random 
sam pling o f  th e  l i s t  o f 1,498 schoo l d i s t r i c t s  re c e iv e d  from th e  s t a t e  
departm en ts  o f  e d u ca tio n  a re  shown in  T able 2 . A t o t a l  o f  210 o f th e  
schoo l d i s t r i c t  o f f i c i a l s  responded , re p re s e n tin g  a  70 p e rc e n t r e tu r n .  
L is t in g s  o f  th e  number o f schoo l d i s t r i c t s ,  acco rd in g  to  t h e i r  r e s p e c tiv e  
s ta teB  re tu rn e d  q u e s tio n n a ire s  used f o r  t h i s  s tu d y , a re  shown in  T able 3.
T able 3
School D i s t r i c t s ,  A ccording to  T h e ir R esp ectiv e  
S ta te s ,  t h a t  R eturned Q u e s tio n n a ire s  Used 
f o r  T his Study
S ta te
Humber o f 
School D i s t r i c t s S ta te
Number of 
School D i s t r i c t s
A laska 4 New Mexico 2
C a l ifo rn ia 49 Ohio 3
G eorgia 2 P ennsy lvan ia 2
Iowa 1 Rhode Is la n d 2
In d ian a 21 South C aro lin a 2
L ou isian a 5 Texas 61
Maine 14 V irg in ia 2
M ichigan 3 W ashington 13
M isso u ri 3 W isconsin 2
Montana 2 West V irg in ia 12
N orth  C aro lin a 1 Wyoming 2
N orth  Dakota 2 T o ta l 210
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The th re e  s t a t e s  where I t  was re p o r te d  th a t  th ey  had th e  h ig h e s t 
number o f  schoo l d i s t r i c t s  Im plem enting m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  program s found in  t h i s  s tu d y  were T exas. C a l i fo rn ia ,  and 
In d ia n a .
The deg ree  o f Involvem ent in  Im plem enting m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  program s o f schoo l d i s t r i c t s  a s  determ ined  from re tu rn e d  
q u e s tio n n a ire s  I s  I l l u s t r a t e d  In  T able 4 .
Table 4
Degree o f  Involvem ent In  Im plem enting M u ltie th n ic /  
M u lt ic u l tu ra l  E ducation  Programs In  
School D i s t r i c t s
Degree o f Involvem ent In  Im plem enting 
M u lt ie th n ic /M u lt ic u ltu ra l  
E duca tion  Programs
School D i s t r i c t
Responses
P e rcen t
(N-210)
No Involvem ent and no p la n s  f o r  fu tu r e  involvem ent 
in  Im plem enting m u l t le th n lc /m u l t lc u l tu r a l  
ed u ca tio n  program s 14 6 .7
A n tic ip a tin g  f u tu r e  im plem entation  o f
m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program s 10 4 .8
In  p lan n in g  s ta g e  f o r  n e a r - fu tu re  Im plem entation  
of m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n  programs 3 1 .4
C u rre n tly  Im plem enting m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  program s 175 83.3
Was invo lved  in  Im plem enting m u l t le th n lc /m u l t l -  
c u l t u r a l  ed u ca tio n  program s, b u t program was 
d isco n tin u ed 6 2 .9
No resp o n se 2 1 .0
T o ta l 210 100.0
School d i s t r i c t  o f f i c i a l s  from 210 schoo l d i s t r i c t s  re tu rn e d  
q u e s t io n n a ir e s .  Of th e  210 re sp o n d en ts , 14 resp o n d en ts  in d ic a te d  th a t  
t h e i r  schoo l d i s t r i c t s  had no involvem ent w ith  m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program s, and 10 re sp o n d en ts  s a id  t h a t  th e y  a n t ic ip a te d  fu tu r e  
im plem enta tion  o f m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program s.
Respondents from th re e  schoo l d i s t r i c t s  In d ic a te d  th a t  t h e i r  schoo l 
d i s t r i c t s  were in  th e  p lan n in g  s ta g e  fo r  n e a r - fu tu re  im p lem enta tion , 
w h ile  175 re sp o n d en ts  in d ic a te d  th a t  th ey  were c u r r e n t ly  im plem enting 
m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program s. Respondents from s ix  schoo l 
d i s t r i c t s  in d ic a te d  th a t  th ey  had been Involved  in  im plem enting m u lt ie th n ic /  
m u l t ic u l tu r a l  e d u ca tio n  program s but th e  program s were d is c o n tin u e d . 
Respondents o f  two o f  th e  q u e s tio n n a ire s  d id  n o t respond to  any o f th e  
c a te g o r ie s  l i s t e d ,  th e r e f o r e ,  t h e i r  re sp o n ses  were l i s t e d  in  th e  ca te g o ry  
o f "no re sp o n se ."  The rea so n s  c i te d  fo r  d is c o n tin u in g  th e  m u lt ie th n ic /  
m u l t ic u l tu r a l  e d u ca tio n  program s in  th e  schoo l d i s t r i c t s  as determ ined 
from re tu rn e d  q u e s tio n n a ire s  a r e  i l l u s t r a t e d  in  T able 5 .
Of th e  s ix  resp o n d en ts  who in d ic a te d  th a t  they  had been Involved  In  
im plem enting m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program s bu t th e  programs 
had been d is c o n tin u e d , fo u r  re sp o n se s  were g iven  to  in d ic a te  th a t  th e  
m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  programs had been d isc o n tin u e d  because 
o f budget c u t s .  Three re sp o n se s  were g iven  th a t  In d ic a te d  th e  programs 
were c u t  because o f money from  th e  f e d e r a l  government was d is c o n tin u e d .
No resp o n ses  were g iven  to  in d ic a te  th a t  th e  program s were d isco n tin u ed  
because o f  la c k  o f su p p o rt from key p e rso n n e l, and no re sp o n ses  were 
g iven  to  in d ic a te  th a t  communicating fundam ental co n cep ts  o f th e  m u lti­
e th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s was th e  reaso n  th e  program s were
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d isc o n tin u e d . Three resp o n ses  were g iven  th a t  In d ic a te d  th a t  tu rn o v e r 
o f  key p e rso n n e l was th e  rea so n  th e  programs were d is c o n tin u e d , and no 
re sp o n se s  were g iven  to  In d ic a te  o th e r  re a so n s  f o r  d is c o n tin u in g  th e  
program s.
T able 5
Reasons C ited  fo r  D isco n tin u in g  M u ltie th n ic /M u lt i­
c u l tu r a l  E ducation  Programs In  School D i s t r i c t s
School D i s t r i c t
Reasons fo r  D isco n tin u in g  .M u ltie th n ic / 
M u l t ic u l tu ra l  E duca tion  Programs
Responses
P ercen t
(N-6)
Budget c u ts 4 66.7
Money from fe d e ra l  government d isco n tin u ed 3 50 .0
Lack o f support from key p e rso n n e l 0 0
Communicating fundam ental co n cep ts  o f  th e  m u lti­
e th n ic /m u l t ic u l tu r a l  e d u c a tio n  program 0 0
Turnover o f  key p e rso n n e l 3 50 .0
O ther 0 0
Purpose o f  th e  Q u estio n n a ire
The survey  In stru m en t was a d m in is te red  f o r  th re e  p u rposes:
1 . To e s t a b l i s h  demographic d a ta  on sch o o l d i s t r i c t s  p a r t i c ip a t in g  
in  th e  s tu d y , to  d e term ine  th e  ty p e  o f m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  program, th e  th r u s t  o f  th e  program , and how th e  program was 
i n i t i a t e d  In  th e  schoo l d i s t r i c t s  (P a r t  1 o f th e  In s tru m e n t) .
2. To determ ine  th e  deg ree  o f im plem enta tion  o f th e  g u id e lin e s  fo r
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m u lt ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  a s  p ra c t ic e d  in  th e  schoo l d i s t r i c t s  
u s in g  th e  C urriculum  G u id e lin e s  fo r  M u ltie th n ic  E ducation  p u b lish ed  by 
th e  R a tio n a l C ouncil f o r  th e  S o c ia l S tu d ie s  a s  th e  s tan d a rd  (F a r t  IX o f 
th e  In s tru m e n t) .
3 . To compare th e  d if f e r e n c e  in  in fo rm a tio n  concern ing  demographic 
d a ta  and th e  degree  o f im plem enta tion  o f  m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  program s u s in g  th e  C urricu lum  G u id e lin e s  fo r  M u ltie th n ic  
E ducation  p u b lish ed  by th e  N a tio n a l C ouncil f o r  th e  S o c ia l S tu d ie s  as  
th e  s tan d a rd  (h y p o th e se s ) .
P a r t  I  o f  th e  Q u estio n n a ire
Q uestions designed  to  g a th e r  dem ographic d a ta  and in fo rm atio n  
concern ing  th e  means o f i n i t i a t i n g  th e  program s, th e  ty p es  o f  program s, 
and th e  th r u s t  o f  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  programs in  
th e  schoo l d i s t r i c t s  were in c lu d ed  in  P a r t  I  o f th e  q u e s tio n n a ire  (see  
Appendix H ). The q u e s tio n s  in  P a r t  I  were designed  p r im a r i ly  to  
de term ine:
1* The p u p il  p o p u la tio n  and th e  r a c i a l  make-up o f th e  p u p il  
p o p u la tio n  f o r  th e  schoo l d i s t r i c t s .
2 . The span o f  tim e having  e lap sed  s in c e  th e  I n i t i a l  d e c is io n  to  
implement th e  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program s.
3 . The p e rio d  o f  tim e  proposed f o r  th e  program s to  become f u l l y  
im plem ented.
4 . The e d u c a tio n a l program s In v o lv ed .
5 . The l e v e l s  w ith in  th e  sch o o ls  invo lved  in  th e  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  program s.
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6 . The o f f e r in g  o f  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  programs as  
s e p a ra te  courses*
7* The o f f e r in g  o f  th e  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  programs 
a s  req u irem en ts  o r  e l e c t i v e s .
8 . The o f f e r in g  o f  th e  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  programs 
a s  u n i t s  w ith in  c o u rse s .
9. T i t l e s  o f  co u rses  In  which u n i t s  on m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  were o f fe re d .
10. E thn ic  a n d /o r r a c i a l  groups examined In  th e  m u lt le th n lc /m u lt l ­
c u l tu r a l  e d u ca tio n  program s.
11. The so u rces  o f Im petus f o r  im plem enting m u l t le th n lc /m u l t lc u l tu r a l  
ed u ca tio n  program s.
12. The e d u c a tio n a l g o a ls  developed f o r  th e  program s.
13. The d eg rees  o f  autonomy In  th e  d e c is io n s  to  Implement th e  
m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s.
14. Problems encoun tered  in  im plem enting th e  m u lt le th n lc /m u lt l ­
c u l tu r a l  e d u ca tio n  program s.
15. The u t i l i z a t i o n  o f a  c o n s u lta n t  to  p ro v id e  I n - s e r v ic e  t r a in in g  
in  m u l t le th n lc /m u l t lc u l tu r a l  e d u c a tio n .
16. Phases o f th e  m u l t le th n lc /m u l t lc u l tu r a l  e d u c a tio n  program 
Im plem entation  In  which a  c o n s u lta n t  p a r t i c ip a te d .
17. The number o f h ou rs o f  in - s e r v ic e  t r a in in g  prov ided  fo r  s t a f f  
in  m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n .
18. The so u rces  o f  in - s e r v ic e  t r a in in g  m a te r ia ls  fo r  p ersonnel 
Involved  in  Im plem enting th e  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program s.
19. Recommendations f o r  th e  Im plem entation  o f m u lt ie th n ic /
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m u lt ic u l tu r a l  ed u ca tio n  program s.
20 . The sex , number o f  y e a rs  In  p o s i t io n ,  a g e , e th n ic  background 
and unique c u l tu r a l  knowledge o f th e  perso n  head ing  th e  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  program in  each o f  th e  d i s t r i c t s .
P u p il P o p u la tio n  o f  th e  
S e le c ted  School D i s t r i c t s
D ata in  T able 6 in d ic a te d  th a t  o f th e  210 schoo l d i s t r i c t s ,  9 p e rc en t
had a  p u p il  p o p u la tio n  o f  l e s s  th an  1 ,000 s tu d e n ts .  Almost o n e -h a lf  o f
th e  sch o o l d i s t r i c t s  had a  p u p il p o p u la tio n  between 1 ,000  and 6 ,0 0 0 , w h ile
13 .8  p e rc e n t had a  p u p il  p o p u la tio n  between 6,000 and 1 0 ,0 0 0 . The school
d i s t r i c t s  w ith  a  p u p il  p o p u la tio n  between 10,000 and 20,000 was 11 .9
p e rc e n t, w h ile  3 .3  p e rc e n t o f  th e  sch o o l d i s t r i c t s  had a  p u p il  p o p u la tio n
between 20,000 and 30 ,000 . The schoo l d i s t r i c t s  w ith  a  p u p il  p o p u la tio n
between 50,000 and 75,000 was 8 p e rc e n t and no re sp o n ses  to  t h i s  c a te g o ry
were g iven  on 24 o f th e  q u e s tio n n a ire s  re c e iv e d .
Table 6
P u p il P o p u la tio n  o f  School D i s t r i c t s  by 
Numbers and P e rcen tag es
C ategory Responses P e rc e n t o f  T o ta l
Less th an  1 ,000 19 9 .0
1 ,000  -  6 ,000 98 46 .7
6,000 -  10,000 29 13 .8
10,000 -  20,000 25 1 1 .9
20,000 -  30,000 7 3 .3
50,000 -  75,000 8 3 .8
75,000 -  100,000 0 0
100,000 o r g re a te r 0 0
No resp o n se 24 11.4
T o ta l 210 100.0
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The M ajo rity  R ac ia l Group In  
th e  P u p il P o p u la tio n  In  th e  
School D l s t r l c t e
Data In  Table 7 In d ic a te s  o n e -h a lf  o f th e  schoo l d i s t r i c t s  in d ic a te d  
th a t  w h ite  Americans were th e  m a jo r ity  group In  th e lx  p u p il  p o p u la tio n . 
O ne-fou rth  o f  th e  school d i s t r i c t s  in d ic a te d  th a t  M exican-Americans were 
th e  m a jo r ity  group in  t h e i r  p u p il  p o p u la tio n , w h ile  3 .8  p e rc e n t o f th e  
school d i s t r i c t s  in d ic a te d  th a t  C hlcanos were th e  m a jo r ity  group in  
t h e i r  p u p il  p o p u la tio n . An a d d i t io n a l  1 .9  p e rc e n t In d ic a te d  th a t  B lack 
Americans were th e  m a jo rity  r a c i a l  group in  th e  s tu d e n t p o p u la tio n . 
American In d ia n s  were c i t e d  a s  th e  m a jo r ity  r a c i a l  group in  th e  s tu d e n t 
p o p u la tio n  o f 1 .4  p e rc e n t o f  th e  schoo l d i s t r i c t s ,  w hile  1 .4  p e rc e n t o f 
th e  schoo l d i s t r i c t s  in d ic a te d  th a t  P u e rto  R icans were th e  m a jo r ity  group. 
V ietnam ese Americans were c i t e d  a s  th e  m a jo r ity  r a c i a l  group in  th e  
s tu d e n t p o p u la tio n  o f 1 p e rc e n t o f  th e  schoo l d i s t r i c t s .  European 
Americans were c i te d  a s  th e  m a jo r ity  r a c i a l  group in  th e  s tu d e n t popu la­
t io n  o f  1 p e rc e n t o f  th e  schoo l d i s t r i c t s .  Four resp o n ses  were in  th e  
" o th e r"  ca teg o ry  and no re sp o n ses  were g iven  in  t h i s  c a te g o ry  on 22 of 
th e  q u e s tio n n a ire s  re c e iv e d .
Length o f Time S ince I n i t i a l  
D ec is io n  Was Made to  In tro d u ce  
M u lt ie th n ic /M u lt ic u l tu ra l  
E ducation  Programs in  
School D i s t r i c t s
The span o f tim e th a t  had e lap sed  s in c e  th e  i n i t i a l  d e c is io n  was 
made to  in tro d u c e  m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n  program s in to  
schoo l d i s t r i c t s  i s  d isp la y ed  in  T a b le '8 .  O f f i c ia l s  o f  76 o f th e  210 
schoo l d i s t r i c t s  in d ic a te d  th a t  th e  i n i t i a l  d e c is io n  to  in tro d u ce
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Table 7
M ajo rity  R a c ia l Group In  th e  P u p il P o p u la tio n  
o f  th e  School D i s t r i c t s
R ac ia l Group Number
P e rc e n t o f T o ta l 
(N-210)
B lack Americans 4 1 .9
In d ian  Americans 3 1 .4
Japanese  Americans 0 0
C hinese Americans 0 0
V ietnam ese Americans 2 1 .0
Korean Americans 0 0
Jew ish Americans 0 0
Mexican Americans 53 25.2
P uerto  R icans 3 1 .4
C hicanos 8 3 .8
European Americans 2 1 .0
White Americans 109 51.9
O ther 4 1 .9
No response 22 10.5
T o ta l 210 100.0
m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n  program s was made over n in e  y e a rs  
ago. Of th e  210 sch o o l d i s t r i c t s ,  65 s ta te d  th a t  th e  d e c is io n  to  
in tro d u c e  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program s had been made le s s  
th an  s ix  y ears  ago. O ther re sp o n ses  to  th e  q u e s tio n  were a s  fo llo w s:
19 o f th e  schoo l d i s t r i c t  o f f i c i a l s  in d ic a te d  th a t  th e  i n i t i a l  d e c is io n
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to  In tro d u ce  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s was made s ix  
y e a rs  ago; 19 school d i s t r i c t  o f f i c i a l s  responded th a t  th e  I n i t i a l  
d e c is io n  to  In tro d u ce  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program s was 
made seven  y e a rs  ago; seven schoo l d i s t r i c t  o f f i c i a l s  s a id  th a t  th e  
I n i t i a l  d e c is io n  to  In tro d u ce  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  
programs was made e ig h t  y e a rs  ago; and th re e  schoo l d i s t r i c t  o f f i c i a l s  
s a id  th e  I n i t i a l  d e c is io n  to  in tro d u c e  m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  program s had been made n in e  y e a rs  ago. No re sp o n se s  were 
g iven  I n  t h i s  c a te g o ry  on 21 o f th e  q u e s t io n n a ire s  re c e iv e d .
T ab le  8
Lengths o f  Time S ince I n i t i a l  D ecision  Has Made to  
In tro d u ce  M u lt ie th n ic /M u lt ic u l tu ra l  E ducation  
Programs in to  School D i s t r i c t s  by 
Numbers and P e rcen tag es
C ategory
School D i s t r i c t s
Responses P e rcen t (N-210)
L ess th an  6 y ears  ago 65 31
6 y e a rs  ago 19 9
7 y e a rs  ago 19 9
8 y e a rs  ago 7 3 .3
9 y ea rs  ago 3 1 .4
Over 9 y e a rs  ago 76 36.2
No resp o n se 21 10 .0
T o ta l 210 100.0
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P e rio d s  o f  Tima Proposed fo r  
th e  M u lt ie th n ic /M u lt ic u ltu ra l  
to  Become F u lly  Implemented
In  p lan n in g  th e  im plem enta tion  o f  th e  m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  program s, th e  p e r io d s  o f  tim e proposed by th e  sch o o l d i s t r i c t s  
fo r  th e  program s to  become f u l l y  Implemented a re  shown in  T able  9. Of 
th e  re sp o n se s , 56 re sp o n d en ts  s ta t e d  t h a t  a  p e rio d  o f  th re e  y e a rs  m s  
proposed f o r  t h e i r  program s to  become f u l l y  im plem ented. Respondents 
from  45 schoo l d i s t r i c t s  in d ic a te d  th a t  th ey  had proposed a  p e rio d  o f  
one y e a r  o r  l e s s  fo r  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s to  
become f u l l y  im plem ented. Two y e a rs  was th e  p e rio d  o f tim e proposed by 
resp o n d en ts  from 37 sch o o l d i s t r i c t s ,  w h ile  re sp o n d en ts  from 37 schoo l 
d i s t r i c t s  in d ic a te d  a  p e rio d  o f f iv e  y e a rs  o r  more f o r  th e  m u lt ie th n ic /  
m u l t ic u l tu r a l  e d u ca tio n  program s to  become f u l l y  im plem ented. F in a l ly ,  
no re sp o n se s  were g iven  in  t h i s  c a te g o ry  and th e  tim e p e rio d  o f fo u r 
y e a rs  fo r  35 o f th e  q u e s tio n n a ire s  re c e iv e d .
T able 9
P e rio d s  o f  Time Proposed f o r  th e  M u ltie th n ic /M u lt i­
c u l tu r a l  E ducation  Programs to  Became F u lly  
Implemented in  School D i s t r i c t s  by 
Numbers and P e rcen tag es
C ategory
School D i s t r i c t s
Responses P e rc e n t (N"210)
1 year o r  l e s s 45 21.4
2 y e a rs 37 17 .6
3 y ea rs 56 26.7
4 y ea rs 0 0
5 y e a rs  o r  more 37 17.6
No resp o n se 35 16.7
T o ta l 210 100.0
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M u ltie th n ic /M u lt ic u l tu ra l  E ducation  
Programa and S p e c if ic  E du ca tio n a l 
Programs in  School D i s t r i c t s
E d u ca tio n a l program s in  th e  schoo l d i s t r i c t s  which were re p re s e n ta ­
t iv e  o f  p a r t i c ip a t io n  to  some deg ree  w ith  m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program s a re  c a te g o r iz e d  in  T able 10. Respondents re p o r te d  
th e  im plem entation  o f m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n  program s in  
such  programs a s  cu rricu lu m  and in s tru c t io n *  f e d e ra l  programs* co u n se lin g  
and guidance* v o c a tio n a l ed u ca tio n , a d u l t  ed u ca tio n  and s p e c ia l  
e d u c a tio n . Open resp o n ses  were a ls o  re p o r te d  on th e  q u e s tio n n a ire  
r e l a t i v e  to  o th e r  program s. Some o f  them in c lu d ed  b i l in g u a l  ed u ca tio n  
program s and te a c h e r  ed u ca tio n  program s.
T able 10
M u lt ie th n ic /M u lt ic u l tu ra l  E ducation  Programs in  1 
School D i s t r i c t s  by Numbers and P e rcen tag es
Programs
School D i s t r i c t s
Responses P e rc e n t (N«210)
C urriculum  and in s t r u c t io n 168 80 .0
S p e c ia l ed u ca tio n 2 1 .0
C ounseling and guidance 73 34.8
A dult ed u ca tio n 20 9 .5
V o catio n a l ed u ca tio n 23 1 1 .0
F ed e ra l programs 112 53.3
O ther 27 12 .9
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L ev e ls  w ith in  th e  Schools That 
Were Involved  In  M u ltie th n ic /
M u lt ic u l tu ra l  E ducation  Programs
0£ th e  210 schoo l d i s t r i c t s ,  8 0 .5  p e rc e n t In d ic a te d  th a t  m u l t ie th n ic /
m u l t ic u l tu r a l  ed u ca tio n  program s w ere implemented In  th e  e lem entary
schoo l a s  i s  shown In  T ab le  11.
T ab le  11
L evels w ith in  th e  Schools Involved  in  M u ltie th n ic /
M u lt ic u l tu ra l  E ducation  Programs in  
School D i s t r i c t s
Level
School D i s t r i c t s
Responses P e rc e n t (N-210)
K in d erg arten 156 74.3
Elem entary 169 80 .5
M iddle g rades 155 73.8
Ju n io r  h ig h 117 55.7
High sch o o l 153 72 .9
O ther 20 9 .5
A lso , 7A.3 p e rc e n t in d ic a te d  th a t  m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program s were implemented in  k in d e rg a r te n . An a d d i t io n a l  73.8  
p e rc e n t in d ic a te d  th a t  m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n  program s were 
Implemented in  th e  m iddle g ra d e s . Responses o f 72 .9  p e rc e n t o f  th e  
re sp o n d en ts  in d ic a te d  th a t  t h e i r  h ig h  sch o o ls  were Invo lved  in  m u lti­
e th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s and 55.7  p e rc e n t in d ic a te d  th a t  
t h e i r  ju n io r  h ig h  sch o o ls  were Involved  in  Im plem enting m u lt ie th n ic /
m u lt ic u l tu r a l  ed u ca tio n  program s. O ther re sp o n ses  (9 .5  p e rc e n t)  w ere 
a ls o  re p o r te d  on th e  q u e s tio n n a ire  r e l a t i v e  to  th e  l e v e l s  in v o lv ed  in  
th e  m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n  program s. One o f  th e  most 
f re q u e n t re sp o n se s  in c lu d ed  was a d u l t  e d u ca tio n  program s.
M u lt ie th n ic /M u lt ic u l tu ra l  E ducation  
Programs O ffered  a s  S ep ara te  
C ourses i n  School D i s t r i c t s
The re sp o n d en ts  were asked  i f  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
programs w ere o f fe re d  a s  s e p a ra te  c o u rse s . The resp o n ses  to  t h i s  q u e s tio n  
a re  found i n  T able 12 . Over o n e -h a lf  (5 3 .3  p e rc en t)  in d ic a te d  th a t  th e  
m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s w ere n o t o f fe re d  a s  s e p a ra te  
co u rse s  w h ile  35.7  p e rc e n t s a id  th ey  were o ffe re d  a s  s e p a ra te  c o u rs e s .
No re sp o n se s  were g iven  i n  t h i s  c a te g o ry  f o r  11 p e rc e n t o f  th e  q u e s tio n ­
n a ir e s  re c e iv e d .
Table 12
R eporting  School D i s t r i c t s  t h a t  O ffered  M u ltie th n ic /  
M u l t ic u l tu ra l  E ducation  Programs as  
S ep a ra te  C ourses
School D i s t r i c t s
A ctions
Yes P e rcen t No P e rcen t
No
Response P e rc e n t
M u lt ie th n ic /m u lt i -  
c u l tu r a l  ed u ca tio n  
program s o f fe re d  
a s  s e p a ra te  co u rses 75 35.7 112 53.3 23 11
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M u ltie th n ic /M u lt ic u ltu ra l  E ducation  
Program s O ffered  a s  R equired and 
E le c tiv e  C ourses in  th e  School D i s t r i c t s
The re sp o n d en ts  were asked  i f  th e  c o u rses  in  th e  m u lt le th n lc /m u lt l ­
c u l tu r a l  ed u ca tio n  programs were re q u ire d  o r e le c t iv e  c o u rse s . The 
re sp o n ses  to  t h i s  q u e s tio n  a re  found in  T able 13. About o n e -fo u r th  o f 
th e  re sp o n d en ts  (24.. 8 p e rc e n t)  in d ic a te d  th a t  th e  c o u rses  in  th e  m u lti­
e th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s were e le c t iv e  c o u rse s , w h ile  
1 5 .2  p e rc e n t in d ic a te d  th a t  th e  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  
program co u rse s  were re q u ire d  c o u rs e s . No resp o n ses  were g iven  in  t h i s  
c a te g o ry  fo r  60 p e rc e n t o f  th e  q u e s tio n n a ire s  re c e iv e d .
T able 13
R eporting  School D i s t r i c t s  t h a t  O ffered  M u ltie th n ic /  
M u lt ic u l tu ra l  E ducation  Program C ourses as  
R equired and E le c t iv e  C ourses
School D i s t r i c t s
R equired
P e r­
c en t E le c tiv e
P er­
cen t
No
Response
P e r­
c e n t
C ourses in  m u lt i -  
e th n ic /m u l t i ­
c u l tu r a l  
e d u ca tio n 32 1 5 .2 52 24.8 126 60
M u lt ie th n ic /M u lt ic u l tu ra l  E ducation  
Programs O ffered  a s  U n its  w ith in  
Courses
Responses to  a  q u e s tio n  designed  to  de term in e  i f  th e  m u lt ie th n ic /  
m u l t ic u l tu r a l  program s were o f f e re d  a s  u n i t s  w ith in  c o u rses  a r e  in c lu d ed  
in  Table 14. O ne-half o f  th e  re sp o n ses  from resp o n d en ts  in d ic a te d  "yes"
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w hile  23 .8  p e rc e n t responded "n o ."  No re sp o n ses  were g iven  In  t h i s  
ca teg o ry  fo r  25 .7  p e rc e n t o f  th e  q u e s tio n n a ire s  re c e iv e d .
Table 14
R ep o rtin g  School D i s t r i c t s  th a t  O ffered  M u ltie th n ic /  
M u lt ic u l tu ra l  E ducation  Program a s  U n its  
w ith in  C ourses
School D i s t r i c t s
A c tio n s
Yes
P e r­
c e n t No
P e r­
c e n t
No
Response
P er­
c e n t
M u lt le th n lc /m u lt lc u l tu ra l  
e d u ca tio n  program o f fe re d  
a s  u n i t s  w ith in  c o u rse s 106 50 .5 50 23.8 54 25.7
T i t l e s  o f  C ourses i n  Which th e  
M u lt ie th n ic /M u lt ic u l tu ra l  
E ducation  Program s Were O ffered
I f  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program  was o f fe re d  as 
u n i t s  w ith in  c o u rse s , re sp o n d en ts  were asked to  respond w ith  th e  t i t l e s  
of th e  co u rse s  in  which th e  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program 
was o f f e re d .  The in fo rm a tio n  r e l a t i v e  to  t h i s  q u e s tio n  i s  found in  T able
15. H is to ry  was in d ic a te d  by 44 .3  p e rc e n t o f  th e  re sp o n d en ts  a s  th e  
co u rse  in  which th e  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program was 
o f f e re d . On th e  o th e r  hand, languages was in d ic a te d  by 41 .4  p e rc en t a s  
th e  co u rse  in  which th e  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program was 
o f f e re d .  However, 40 p e rc e n t In d ic a te d  l i t e r a t u r e  as  th e  co u rse  in  which 
th e  program was o f f e re d . Geography was th e  co u rse  in  which th e  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  was o f f e re d  in  28 .1  p e rc e n t o f th e  re sp o n se s ,
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w h ile  a r t  had 26 .2  p e rc e n t. An a d d i t io n a l  24 .8  p e rc e n t In d ic a te d  th a t  
music was th e  co u rse  in  which th e  program  was o f fe re d  and 23 .2  p e rc e n t 
in d ic a te d  th a t  so c io lo g y  was th e  co u rse  in  which th e  program was o f f e re d .  
Economics was c i t e d  by 16 .2  p e rc e n t, w h ile  p o l i t i c a l  sc ie n c e  was c i t e d  
by 13*3 p e rc e n t o f  th e  re sp o n d e n ts . Respondents were in v i te d  to  l i s t  
o th e r  c o u rses  in  w hich th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program 
was o f f e r e d .  Some o f them in c lu d e d : c a r e e r  e d u c a tio n , g lo b a l f u tu r e s ,
language a s s is ta n c e  co u rses  and B lack S tu d ie s .
T ab le  15
T i t l e s  o f  C ourses in  Which th e  M u lt ie th n ic /M u lt ic u l tu ra l  
E ducation  Program Are O ffered
Courses
School D i s t r i c t s
Responses P e rc e n t (N-210)
H is to ry 93 44 .3
Socio logy 49 23.3
P o l i t i c a l  S cience 28 13.3
Economics 34 16.2
Geography 59 28.1
L i te r a tu r e 84 40 .0
Languages 87 41.4
A rt 55 26.2
Music 52 24.8
O ther 29 13.8
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E thn ic  a n d /o r R ac ia l Groups 
Examined in  th e  M u ltie th n ic /
M u lt ic u l tu ra l  E ducation  Programs
Responses to  a  q u e s tio n  d esigned  to  determ ine  what e th n ic  a n d /o r  
r a c i a l  groups were examined i n  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
programs a re  in c lu d ed  in  T able 16. S pan ish -language r e l a t e d  groups were 
examined in  66.7  p e rc e n t o£ th e  sch o o l d i s t r i c t s '  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  program s, w h ile  64 .3  p e rc e n t in d ic a te d  th a t  B lacks were examined 
in  t h e i r  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s. American In d ian s  
were examined in  56 .2  p e rc e n t o f th e  program s, w h ile  W hite Americans 
were examined in  o n ly  51 .9  p e rc e n t and A sians in  49 p e rc e n t .  European 
Americans were examined In  41 p e rc e n t o f  th e  program s. An a d d i t io n a l  
38.1  p e rc e n t examined Jews in  t h e i r  program s. Respondents were In v ite d  
to  l i s t  o th e r  r a c i a l  a n d /o r  e th n ic  groups examined in  t h e i r  program s.
The r a c i a l  a n d /o r  e th n ic  groups were l i s t e d  a s  Franco-A m ericans and 
Eskimos.
T ab le  16
E thn ic  a n d /o r R ac ia l Croups Examined in  th e  M u ltie th n ic /  
M u lt ic u l tu ra l  E ducation  Programs
E thn ic  a n d /o r  R ac ia l Group School D i s t r i c t s
Responses P e rc e n t (N«210)
B lacks 135 64.3
American In d ian s U S 56 .2  •
A slans 103 4 9 .0
Jews 80 38.1
S pan ish -language r e l a t e d  groups 140 66.7
European Americans 91 43.3
W hite Americans 109 51.9
Europeans 86 41 .0
O ther 10 4 .8
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Sources o f  Im petus f o r  Im plem enting 
M u lt ie th n ic /M u lt ic u ltu ra l  E ducation  
Programs in  th e  School D i s t r i c t s
A s t a t e  l e g i s l a t i v e  mandate was named by re sp o n d en ts  a s  th e  main 
Im petus f o r  Im plem enting th e  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program s 
a s  shown in  T able 17. A fe d e ra l ly -fu n d e d  p ro je c t  was named by 34.8 
p e rc e n t a s  th e  reaso n  fo r  Im plem enting th e  m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  program . The c h ie f  e d u ca tio n  o f f i c e r  o f  th e  s t a t e  was 
id e n t i f i e d  31.4 p e rc en t o f  th e  tim e , w h ile  21.9  p e rc e n t In d ic a te d  th a t  
c i t i z e n  groups were th e  sou rce  o f Im petus fo r  Im plem enting th e  program s. 
Employee groups were c i t e d  a s  a  sou rce  17 .6  p e rc e n t o f  th e  tim e and 
s tu d e n t demands were c i t e d  a s  th e  so u rce  fo r  3 .8  p e rc e n t o f  th e  re sp o n ­
d e n ts .  They were in v i te d  to  l i s t  o th e r  so u rces  o f  im petus fo r  
Im plem enting th e  m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n  program s. Some o f 
th e  o th e r  re sp o n ses  l i s t e d  which were so u rces  o f Im petus were o p tio n a l 
s t a t e  program s and boards o f  e d u c a tio n .
T able 17
Sources o f  Im petus fo r  Im plem enting M u ltie th n ic /M u lt i­
c u l tu r a l  E ducation  Programs in  School D i s t r i c t s  
by Numbers and P e rcen tag es
Sources o f  Im petus
School D i s t r i c t s
Responses P e rc e n t (N-210)
C hief e d u ca tio n  o f f i c e r 66 31.4
S ta te  l e g i s l a t i v e  mandate 90 4 2 .9
F e d e ra lly -fu n d ed  p ro je c t 73 34.8
Employee groups 37 1 7 .6
C it iz e n  groups 46 21 .9
S tuden t demands 8 3 .8
O ther 15 7 .1
S p e c if ic  Goals Developed fo r  th e  
M u lt ie th n ic /M u lt ic u l tu ra l  
E ducation  Programs
A wide v a r i e ty  o f  g o a ls  developed fo r  th e  im plem enta tion  o f  m u lti­
e th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s were re p re se n te d  in  th e  resp o n ses  
of re sp o n d en ts  who were asked to  check a l l  t h a t  a p p lie d  to  t h e i r  program s 
and add o th e rs  t h a t  were n o t l i s t e d  on th e  q u e s tio n n a ire  a s  i s  shown in  
Table 18 . The most p o p u la r resp o n se  to  t h i s  q u e s tio n  was one d e a lin g  
w ith  im proving a t t i t u d e s  In  which 130 o f th e  210 schoo l d i s t r i c t s  l i s t e d  
t h i s  re a so n . In  o th e r  w ords, to  Improve a t t i t u d e s  was l i s t e d  a s  a  g o a l 
f o r  im plem enting m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  programs in  61.9  
p e rc e n t o f  th e  schoo l d i s t r i c t s .  O f f i c ia l s  from 61 p e rc e n t o f  th e  
d i s t r i c t s  l i s t e d  an  in c re a s e  in  u n d e rs tan d in g  of o th e r  groups a s  a  g o a l 
in  th e  im plem entation  o f t h e i r  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program s, w h ile  3 7 .1  p e rc e n t l i s t e d  th e  g o a l o f  a p p re c ia t in g  and 
a c c e p tin g  o th e r  groups in  th e  im plem entation  o f t h e i r  ed u ca tio n  program s. 
To a c q u ire  f a c tu a l  in fo rm a tio n  on o th e r  groups was l i s t e d  by 53.8  p e rc e n t 
o f  th e  re sp o n d en ts  a s  t h e i r  g o a l. Reducing p re ju d ic e  was l i s t e d  by 48 .1  
p e rc e n t ,  w h ile  le a rn in g  to  a p p re c ia te  th e  concep t o f th e  t o t a l  s o c ie ty  
was l i s t e d  fo r  o n ly  40 .5  p e rc e n t o f  th e  re sp o n d en ts .
Respondents were in v i te d  to  l i s t  o th e r  g o a ls  developed f o r  th e  
im plem enta tion  o f  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program s. Those 
re p o r te d  by re sp o n d en ts  In c lu d ed ; s tu d e n t achievem ent, a p p re c ia t io n  o f 
o th e r  c u l tu r e s ,  to  p ro v id e  language a s s is ta n c e  fo r  l im ite d  E n g lish  
p ro f ic ie n c y  s tu d e n ts  and to  f o s te r  e th n ic  p r id e .
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Table 18
S p e c if ic  G oals Developed f o r  Im plem entation  o f  M u lti­
e th n ic /M u lt ic u l tu r a l  E ducation  Programs in  School 
D i s t r i c t s  by Numbers and P ercen tag es
Item s
School D i s t r i c t s
Responses P e rc e n t (N-210)
To reduce  p re ju d ic e 101 4 8 .1
To in c re a s e  u n d e rs tan d in g  o f 
o th e r  groups 128 61.0
To a p p re c ia te  and acc e p t 
o th e r  groups 120 57.1
To a c q u ire  f a c tu a l  in fo rm a tio n  
on o th e r  groups 113 53.8
To a p p re c ia te  th e  concep t o f 
a  t o t a l  s o c ie ty 85 40 .5
To improve a t t i t u d e s 130 61.9
O ther 26 12 .4
Degree o f  Autonomy in  D ecision  
to  Implement M u ltie th n ic /M u lt i­
c u l tu r a l  E duca tion  Programs
S ix ty  p e rc e n t o f  th e  re sp o n d en ts  In d ic a te d  th a t  t h e i r  schoo l 
d i s t r i c t s  were f r e e  to  make t h e i r  own d e c is io n  re g a rd in g  im plem entation  
o f  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s (T able 1 9 ) , w h ile  o n ly
21 .9  p e rc e n t o f  th e  re sp o n d en ts  In d ic a te d  th ey  were re q u ire d  fo r  r e c e ip t  
o f  f e d e r a l  funds to  implement th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program s. One o th e r  resp o n se  l i s t e d  by 6 .2  p e rc e n t was th a t  th e  schoo l 
d i s t r i c t  was mandated by th e  s t a t e  to  implement a  m u lt ie th n ic /m u l t ic u l tu r a l
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ed u ca tio n  program . No re sp o n ses  were g iven  In  t h i s  c a te g o ry  fo r  11 .9  
p e rc e n t o f  th e  q u e s tio n n a ire s  re c e iv e d .
T ab le  19
D egrees o f  Autonomy in  D ecision  to  Implement M u ltie th n ic /  
M u lt ic u l tu ra l  E ducation  Programs in  School D i s t r i c t s  
by Numbers and P e rcen tag es
Item s
School D i s t r i c t s
Responses P e rc e n t (N*210)
F ree  to  make own d e c is io n 126 60.0
R equired fo r  r e c e ip t  o f 
F ed e ra l funds 46 21.9
O ther 13 6.2
No response 25 11 .9
T o ta l 210 100.0
Problem s Encountered in  Im plem enting 
M u lt ie th n ic /M u lt ic u ltu ra l  
E ducation  Programs
The q u e s tio n  re g a rd in g  problem s encoun tered  in  im plem enting m u lti­
e th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s r e s u l te d  in  a  v a r ie ty  o f  re sp o n se s . 
T h is  was a  q u e s tio n  in  which th e  responden t was ashed  to  check a l l  
re sp o n ses  which a p p lie d  to  h i s /h e r  s i t u a t i o n .  The r e s u l t s  o f  t h i s  
q u e s tio n  a r e  shown in  T able 20. Respondents in d ic a te d  th a t  a l l o t t i n g  
tim e f o r  in - s e r v ic e  t r a in in g  and work on p lan n in g  and Im plem entation 
was th e  s in g le  g r e a te s t  problem  (56 .2  p e rc e n t) .  The second g r e a te s t  
problem  seemed to  be b rin g in g  r e lu c ta n t  p e rso n n e l in to  f u l l  p a r t i c ip a t io n ,
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r e s u l t in g  In  33.3  p e rc e n t re sp o n se s . Communicating fundam ental co n cep ts  
o f  th e  m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n  program was l i s t e d  by 23.8  
p e rc e n t o f  re sp o n d en ts . Turnover o f key p e rso n n e l was l i s t e d  by 22 .9  
p e rc e n t ,  w h ile  la c k  o f funds was l i s t e d  by 21.4 p e rc en t o f  th e  respon ­
d e n ts .  Only 7 .1  p e rc e n t l i s t e d  m a in ta in in g  and c o l le c t in g  docum entation .
T able 20
Problem s Encountered In  Im plem enting th e  M u ltie th n ic /  
M u lt ic u l tu ra l  E ducation  Programs in  th e  School 
D i s t r i c t s  by Numbers and P e rcen tag es
C a teg o rie s
School D i s t r i c t s
Responses P e rc e n t (N-210)
B ring ing  r e lu c ta n t  p e rso n n el 
in to  f u l l  p a r t i c ip a t io n 70 33.3
M ain ta in in g  and c o l le c t in g  
docum entation 15 7 .1
Turnover o f  key p e rso n n e l 48 22.9
Lack o f  funds 45 21.4
A l lo t t in g  tim e f o r  In - s e rv ic e  
t r a in in g  and work on 
p lan n in g  and im plem entation 118 56 .2
Communicating fundam ental 
co n cep ts  o f  th e  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  
program 50 23.8
O ther 25 11.9
O ther re sp o n se s  l i s t e d  by th e  re sp o n d en ts  In c lu d ed  th e  fo llo w in g : 
community p re ju d ic e , g a th e r in g  m a te r ia ls  and lo c a t in g  t r a in e d  te a c h e rs .
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C o n su ltan ts  Used In  
In - s e rv ic e  T ra in in g
R espondents v e re  asked i f  c o n s u lta n ts  were used In  in - s e r v ic e  
t r a in in g  fo r  th e  Im plem entation  o f th e  m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  program s, and i f  so , what phases o f  th e  program were th ey  u sed . 
The re sp o n se s  to  t h i s  q u e s tio n  a re  found in  T ab le  21. Of th e  210 
re sp o n d e n ts , 96 in d ic a te d  th a t  th ey  had n o t used  c o n s u l ta n ts  in  in - s e r v ic e  
t r a in in g .  T h is  number r e p re s e n ts  4 5 .7  p e rc e n t o f  th e  re sp o n d en ts . On 
th e  o th e r  hand, 4 2 .9  p e rc e n t o f  th e  re sp o n d en ts  In d ic a te d  th a t  th ey  had 
used  c o n s u l ta n ts  fo r  in - s e r v ic e  t r a in in g  in  m u l t le th n lc /m u l t lc u l tu r a l  
ed u ca tio n . No re sp o n ses  were g iven  in  t h i s  c a te g o ry  fo r  11 .4  p e rc e n t o f 
th e  q u e s tio n n a ire s  r e tu rn e d .
T ab le  21
R ep o rtin g  School D i s t r i c t s  t h a t  Used C o n su ltan ts  in  
M u lt ie th n ic /M u lt ic u l tu ra l  E ducation  In - s e rv ic e  
T ra in in g  by Numbers and P ercen tag es
School D i s t r i c t s
A ctions
Yes P e rcen t No P e rcen t
No
Response P ercen t
C o n su ltan t used  in  
in - s e r v ic e  t r a in in g 90 42 .9 96 45 .7 24 11.4
The re sp o n d en ts  who s a id  th ey  had used c o n su lta n ts  were asked  to  
in d ic a te  th e  phases o f th e  program  in  w hich th e  c o n s u l ta n ts  were used . 
T h is  in fo rm a tio n  i s  found in  T able 22. The fo llo w in g  phases were l i s t e d  
f o r  t h e i r  s e le c t io n ,  a s  w e ll a s  space b e ing  prov ided  fo r  t h e i r  open
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re sp o n se s : o r i e n ta t io n ,  im plem enta tion , o p e ra tio n , and e v a lu a tio n . The
m ost p o p u la r re sp o n se  to  t h i s  q u e s tio n  from re sp o n d en ts  was th e  o r ie n ta ­
t io n  phase . However, 24 .3  p e rc e n t o f  th e  re sp o n d en ts  s a id  th a t  
c o n s u lta n ts  were used in  th e  e v a lu a tio n  phase . In  th e  im plem entation  
phase , 21 p e rc e n t in d ic a te d  th a t  c o n s u l ta n ts  were u sed . Ho re sp o n ses  
were l i s t e d  f o r  th e  o p e ra t io n a l  phase . "O ther" was checked by 1 .4  
p e rc en t o f  th e  re sp o n d en ts , b u t no a d d i t io n a l  phases were in c lu d e d .
T ab le  22
Phases o f  th e  M u lt ie th n ic /M u lt ic u l tu ra l  E ducation  
Program in  R eporting  School D i s t r i c t s  in  Which 
P r iv a te  C o n su ltan t P a r t i c ip a te d  by 
Numbers and P e rcen tag es
Phases
School D i s t r i c t s
Responses P e rc e n t (N“21Q)
O r ie n ta t io n 59 28.1
Im plem entation 44 21.0
O p e ra tio n a l
E v a lu a tio n 51 24.3
O ther 3 1 .4
Hours o f  In - s e rv ic e  T ra in in g
Responses to  a  q u e s tio n  designed  to  de term in e  how many h o u rs , i f  
any, o f  in - s e r v ic e  t r a in in g  were p rov ided  f o r  th e  s t a f f  d u rin g  th e  f i r s t  
y e a r  o f  im plem entation  a re  in c lu d ed  in  T ab le  23. The p e rcen tag es  o f 
o f f i c i a l s  th a t  responded th a t  no re le a s e d  tim e was p rov ided  was 5 .7
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p e rc e n t, w h ile  42 .9  p e rc e n t responded th a t  th ey  had sp en t between one 
and te n  hours In  In - s e rv ic e  t r a in in g .  Only 14 .8  p e rc e n t in d ic a te d  th a t  
th ey  were p rov ided  between e lev en  and tw enty  hours o f  in - s e r v ic e  t r a i n i n g .  
The p e rcen tag e  o f  re sp o n d en ts  who s a id  th ey  sp en t between tw enty-one and 
t h i r t y  hours on in - s e r v ic e  t r a in in g  was 3 .3  p e rc e n t .  The f i n a l  s e le c t io n ,  
o v e r t h i r t y  hours o f  in - s e r v ic e  t r a in in g ,  was s e le c te d  by 16.7  p e rc e n t 
o f  th e  re sp o n d en ts . No re sp o n ses  w ere g iven  in  t h i s  c a te g o ry  fo r  16.7 
p e rc e n t o f  th e  q u e s tio n n a ire s  re tu rn e d .
T able 23
Hours o f M u lt ie th n ic /M u lt ic u l tu ra l  E ducation  In - s e rv ic e  
T ra in in g  P rov ided  f o r  S ta f f  During F i r s t  Year o f  
M u lt ie th n ic /M u lt ic u l tu ra l  E ducation  Program 
Im plem entation  in  R eporting  School 
D i s t r i c t s  by Numbers and 
P e rcen tag es
In - s e rv ic e  Hours
School D i s t r i c t s
Responses P e rc e n t (Na210)
None 12 5 .7
1 - 1 0 90 42.9
11 -  20 31 14.8
21 -  30 7 3 .3
Over 20 35 16.7
No response 35 16.7
T o ta l 210 100.0
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Sources o f  In - s e rv ic e  
T ra in in g  M a te r ia l
A wide v a r ie ty  o f  so u rces  o f  in - s e r v ic e  t r a in in g  m a te r ia l  were 
re p re se n te d  in  th e  re sp o n ses  a s  re sp o n d en ts  were asked  to  check a l l  th a t  
ap p lie d  and to  add o th e rs  t h a t  were n o t l i s t e d .  These so u rces  o f i n -  
s e rv ic e  t r a in in g  a r e  re p re se n te d  in  T able 24 . The m ost o f te n  m entioned 
source  was w orkshops. A la r g e  m a jo r ity  (157) o f  th e  210 re sp o n d en ts  
re p o r te d  involvem ent w ith  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  w orkshops. 
Less pop u la r re sp o n se s  in c lu d ed  re a d in g  books and p e r io d ic a l s ,  and 
u n iv e r s i ty  and c o lle g e  c o u rse s . The l e a s t  m entioned sou rce  l i s t e d  on 
th e  q u e s tio n n a ire  was in te n s iv e  s h o r t  c o u rse s  in  m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n .
T able 24
Most Im portan t Sources o f  In - s e rv ic e  T ra in in g  M a te r ia ls  
fo r  S ta f f  Involved  in  Im plem enting M u ltie th n ic /
M u lt ic u ltu ra l  E ducation  Programs in  R eporting  
School D i s t r i c t s  by Numbers and P e rcen tag es
Item s
School D i s t r i c t s
R esponses P e rcen t (N"210)
Reading books and p e r io d ic a ls 66 31.4
Workshops 157 74.8
U n iv e rs ity  and c o lle g e  c o u rses 54 25.7
In te n s iv e  s h o r t  co u rse s  in  
m u ltle  th n ic /m u l t ic u l tu r a l  
ed u ca tio n . 38 18 .1
O ther 17 8 .1
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Some re sp o n d en ts  added o th e r  so u rces  n o t In c lu d ed  In  th e  q u e s tio n ­
n a i r e  to  In c lu d e  c o lle a g u e s  and ex p e rim en ta tio n .
Recommendations o f  R espondents f o r  
School D i s t r i c t s  C ontem plating 
Im plem entation  o f  M u ltie th n ic /
M u lt ic u ltu ra l  E ducation  Programs
The p e rcen tag e  o f  re sp o n d en ts  who h ig h ly  recommended th e  Implementa­
t io n  o f m u l t le th n lc /m u l t lc u l tu r a l  e d u ca tio n  program s was 49 .5  p e rc en t 
(T able  2 5 ), w h ile  30 p e rc e n t in d ic a te d  th a t  th ey  would recommend th e  
Im plem entation  o f  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  programs w ith  few 
r e s e r v a t io n s .  The p e rcen tag e  o f th e  re sp o n d en ts  who recommended th e  
Im plem entation  o f  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program s on a 
l im ite d  b a s is  on ly  was 1 .9  p e rc e n t. The same p e rcen tag e  (1 .9  p e rc e n t)  
s a id  th ey  would n o t recommend th e  im plem entation  o f  m u lt le th n lc /m u l t l ­
c u l t u r a l  ed u ca tio n  program s, w h ile  6 .2  p e rc e n t o ffe re d  no o p in io n . The 
re sp o n se  o f  " o th e r"  was checked by 10 .5  p e rc e n t o f th e  re sp o n d en ts , bu t 
no comments were in c lu d e d ..
T able 25
Recommendations o f Respondents fo r  School D i s t r i c t s  
C ontem plating  Im plem entation  o f  M u ltie th n ic /  
M u lt ic u l tu ra l  E ducation  Programs by 
Numbers and P ercen tag es
Item s
School D i s t r i c t s
Responses P e rcen t (N-210)
H ighly recommend 104 49 .5
Recommend w ith  few r e s e rv a t io n s 63 30 .0
Recommend on l im ite d  b a s is  on ly 4 1 .9
D e f in i te ly  do n o t recommend 4 1 .9
No o p in io n 13 6 .2
O ther 22 10 .5
Total 2 1 0 1 0 0 . 0
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Sex, Humber o f Y ears In  P o s i t io n .
Age. E th n ic  Background and th e  
Unique C u ltu ra l  Knowledge o f th e  
P ersons Heading th e  M u ltie th n ic /
M u lt ic u l tu ra l  E ducation  Programs In  
th e  School D i s t r i c t s
The sex , number o f  y e a rs  in  p o s i t io n ,  a g e , e th n ic  background and 
th e  unique c u l tu r a l  knowledge o f  th e  re sp o n d en ts  who were heading  th e  
m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s in  th e  school d i s t r i c t s  a re  
shown In  th e  fo llo w in g  ta b le s .
Table 26 shows p e rso n s  who were head ing  th e  m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program s in  th e  schoo l d i s t r i c t s  who were male was 51.4  p e rc e n t, 
w h ile  33.8 p e rc e n t o f  th e  p e rso n s head ing  th e  program s were fem ales . No 
re sp o n ses  were g iven  In  t h i s  c a te g o ry  fo r  14 .8  p e rc en t o f  th e  q u e s tio n ­
n a ir e s  re tu rn e d .
Table 26
The Sex o f  th e  P ersons Heading th e  M u ltie th n ic /M u lt i­
c u l tu r a l  E ducation  Programs in  th e  R eporting  School 
D i s t r i c t s  by Numbers and P e rcen tag es
Sex
School D i s t r i c t s
Responses P e rcen t (N*210)
Male 108 51.4
Female 71 33.8
No re sp o n se 31 14.8
T o ta l 210 100.0
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The person  head ing  th e  program who had been in  th e  p re s e n t p o s i t io n  
from one to  two y e a rs  was 18 .1  p e rc e n t ,  w h ile  29 p e rc e n t in d ic a te d  th a t  
th e  person  heading  th e  m u l t ie th n ic /m u l t ic u l tu r a l  program had been in  the  
p re se n t p o s i t io n  from th re e  to  f iv e  y e a r s .  The p e rcen tag e  of re sp o n d en ts  
who in d ic a te d  th a t  th e  perso n  head ing  th e  program had been in  th e  p re se n t 
p o s i t io n  from s ix  to  e ig h t  y e a rs  was 9 p e rc e n t .  Nine to  te n  y e a rs  was 
th e  re sp o n se  g iven  by 7 .6  p e rc e n t o f th e  re sp o n d en ts , w h ile  21 p e rcen t 
s ta t e d  th a t  th e  pe rso n  head ing  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program had been in  th e  p re s e n t p o s i t io n  fo r  over te n  y e a r s . No 
re sp o n ses  were g iven  in  t h i s  c a te g o ry  f o r  15 .2  p e rc en t o f th e  q u e s tio n ­
n a ir e s  r e tu rn e d .
T able 27
The Y ears in  P o s i t io n  o f th e  P ersons Heading th e  
M u lt ie th n ic /M u lt ic u ltu ra l  E ducation  Programs in  
th e  R ep o rtin g  School D i s t r i c t s  by Numbers 
and P ercen tag es
Y ears in  P o s i t io n
School D i s t r i c t s
Responses P e rc e n t (N-210)
1 - 2  y ea rs 38 18.1
3 - 5  y e a rs 61 29.0
6 - 8  y ea rs 19 9 .0
9 - 1 0  y e a rs 16 7.6
Over 10 y e a rs 44 21 .0
No re sp o n se 32 15.2
T o ta l 210 100.0
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C oncerning th e  age o f Che p e rso n s heading  th e  m u lt ie th n ic /m u lt i ­
c u l tu r a l  ed u ca tio n  program s, th e  age groupings were a s  fo llo w s: 1 .4
p e rc e n t were tw enty-tw o to  tw en ty -n in e  y e a rs  o ld ; 1 6 .2  p e rc e n t were 
t h i r t y  to  th i r t y - n in e  y e a rs  o ld ;  33 .8  p e rc e n t were f o r ty  to  fo r ty -n in e  
y e a rs  o ld ; 34 .3  p e rc e n t were f i f t y  to  f i f t y - n i n e  y e a rs  o ld  and none o f 
were s ix ty  y ea rs  o ld  o r  o v e r . No resp o n ses  were g iven  in  t h i s  c a teg o ry  
f o r  1 4 .3  p e rc e n t o f  th e  q u e s tio n n a ire s  r e tu rn e d .
T able  28
The Ages of th e  P ersons Heading th e  M u ltie th n ic /  
M u lt ic u l tu ra l  E duca tion  Programs in  th e  
R eporting  School D i s t r i c t s  by 
Numbers and P e rcen tag es
Age Groups
School D i s t r i c t s
Responses P e rc e n t (N“210)
22 -  29 3 1 .4
30 -  39 34 16.2
40 -  49 71 33.8
5 0 - 5 9 72 34.3
60 o r  over 0 0
No re sp o n se 30 14 .3
T o ta l 210 100 .0
T able 29 shows r e s u l t s  on th e  q u e s tio n  o f e th n ic  backgrounds o f  th e  
p e rsons who were head ing  th e  m u l t ie th n ic /m u l t ic u l tu r a l  program s. The 
re sp o n d en ts  responded a s  fo llo w s : 15, (o r 7 .1  p e rc e n t) ,  In d ic a te d
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B lack American; 3, (1 .4  p e rcen t:) , In d ic a te d  In d ia n  American; 3 , (1 .4  
p e rc e n t) ,  In d ic a te d  Jew ish  American; 25, (1 1 .9  p e rc e n t) ,  in d ic a te d  
Mexican American; 1 , (0 .5  p e rc e n t) ,  In d ic a te d  P u erto  R ican ; 5 , (2 .4  
p e rc e n t) ,  In d ic a te d  Chlcano; 3, (1 .4  p e rc e n t) ,  in d ic a te d  European 
American; and 124, (59 p e rc e n t) ,  In d ic a te d  H h lte  American. Ho re sp o n ses  
were g iven  in  t h i s  c a te g o ry  f o r  14 .8  p e rc e n t o f  th e  q u e s tio n n a ire s  
r e tu rn e d .
T ab le  29
The E th n ic  Backgrounds o f th e  P ersons Heading th e  
M u lt ie th n ic /M u lt ic u l tu ra l  E ducation  Programs in  
th e  R eporting  School D i s t r i c t s  by Humbers 
and P e rcen tag es
School D i s t r i c t s
E th n ic  Backgrounds ------------------------------------------------------------
Responses P e rc e n t (H-210)
B lack American 15 7 .1
In d ia n  American 3 1 .4
Jap an ese  American 0 0
C hinese American 0 0
Jew ish  American 3 1 .4
Mexican American 25 11.9
P u erto  R ican 1 0 .5
Chlcano 5 2 ,4
European American 3 1.4
H hlte  American 124 59.0
Ho resp o n se 31 14 .8
T o ta l 210 100.0
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On th e  q u e s tio n  o f  r e l a t in g  th e  p e r s o n 's  unique c u l tu r a l  knowledge 
to  th e  program (T able  3 0 ), th e  re sp o n ses  were a s  fo llo w s : 106, (o r 50.5
p e rc e n t) ,  were invo lved  in  in - s e r v ic e  p re p a ra t io n ;  89, (o r  4 2 .4  p e rc e n t) ,  
d id  independent re a d in g , 95, (o r 45 .2  p e rc e n t) ,  had c o lle g e  p re p a ra t io n ;  
98, (o r 46.7 p e rc e n t) ,  u t i l i z e d  ex p erien ces  in  th e  c u l tu r a l  community o r  
e th n ic  group in  t h i s  co u n try ; and 45, (o r  21.4 p e rc e n t) ,  s ta te d  t r a v e l .  
One o th e r  response  l i s t e d  by 12, (o r  5 .7  p e rc e n t) ,  o f  th e  resp o n d en ts  
was th e  d e s i r e  to  te ac h  th e  c o u rse .
T able 30
The Unique C u ltu ra l  Knowledge o f th e  Persons Heading 
th e  M u lt ie th n ic /M u lt ic u l tu ra l  E ducation  Programs 
in  th e  R eporting  School D i s t r i c t s  by 
Numbers and P ercen tag es
Item
School D i s t r i c t s
Responses P e rc e n t (N«210)
C ollege p re p a ra t io n 95 45 .2
In - s e rv ic e  p re p a ra t io n 106 50.5
Independent read in g 89 42.4
E xperience in  th e  c u l tu r a l  
community o r  e th n ic  group 
in  t h i s  cou n try 98 46.7
T rav e l 45 21.4
O ther 12 5.7
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P a r t  I I  o f th e  Q u e s tio n n a ire
T w enty-eigh t s ta tem e n ts  r e l a t i v e  to  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  program  g u id e lin e s  were e x tra c te d  from th e  C urriculum  G u id e lin es  
fo r  M u ltie th n ic  E ducation  p u b lish ed  by th e  N a tio n a l C ouncil f o r  the  
S o c ia l S tu d ie s . These g u id e lin e s  were used as P a r t  I I  o f  th e  q u e s tio n ­
n a i r e ,  These g u id e lin e s  were designed  to  g a th e r In fo rm atio n  r e l a t in g  to  
th e  p r in c ip le s ,  cu rricu lu m  g u id e lin e s , and e v a lu a tio n  tech n iq u es  th a t  
a c tu a l ly  e x is te d  in  th e  s e le c te d  schoo l d i s t r i c t s .  R espondents 
re p re se n tin g  th e  sch o o l d i s t r i c t s  responded to  item s in  P a r t  I I  o f th e  
q u e s tio n n a ire  (se e  Appendix H ). The G u id e lin es  w ere r e la te d  to  th re e  
g e n e ra l su b areas  o f  th e  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program , 
which in c lu d ed : (1) p r in c ip le s  o f  m u l t le th n lc /m u l t lc u l tu r a l  (q u e s tio n s
1 -4 ); (2) cu rricu lu m  g u id e lin e s  (q u e s tio n s  5 -2 6 ); and (3) e v a lu a tio n  
tech n iq u es  (q u e s tio n s  27 and 2 8 ).
Responses were t r e a te d  by u t i l i z i n g  a  sunmated r a t in g  s c a le  based 
upon th e  L ik e r t- ty p e  s c a l in g  system . T h is approach  Invo lved  th e  u se  o f  
a  f iv e - p o in t  (1 -5 ) s c a le  sco red  a s  fo llo w s;
1 -  n o t a t  a l l
2 -  to  a  s l i g h t  e x te n t
3 -  to  a  m oderate e x te n t
4 -  to  a  f a i r l y  la rg e  e x te n t
5 -  to  a  v e ry  la rg e  e x te n t
R e su lts  o f In d iv id u a l q u e s tio n s  were analyzed  to  de term in e  th e  degree  
o f im plem entation  o f  th e  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program s.
T h is was accom plished by th e  summated t a l l y  o f each  o f th e  p o s s ib le  
resp o n ses  to  each q u e s tio n  and c a lc u la te d  mean sc o re  fo r  each  q u e s tio n .
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The h ig h e s t  p o s s ib le  mean sco re  was 5 and th e  low est was 1 . Raw sc o re s , 
p e rcen tag es  o f  re sp o n se s , and means were c a lc u la te d  fo r  each q u e s tio n  and 
a r e  in c lu d ed  in  ta b le s  which fo llo w .
F in a l ly ,  a  s im i la r ly  a n a ly t ic a l  p rocedu re  a s  above was used to  
determ ine  th e  degree  o f im plem entation  o f th e  C urriculum  G u id e lin es  fo r  
M u ltie th n ic  E ducation  In  th e  q u e s tio n n a ire  th a t  were grouped in to  th e  
th re e  g e n e ra l su b a rea s . The means o f each g e n e ra l a re a  and th e  grand 
mean were c a lc u la te d  and p re sen ted  in  ta b le s  p rep a red  f o r  d a ta  a n a ly s is  
and d is c u s s io n .
P r in c ip le s  o f  E th n ic  P lu ra lism
Responses to  fo u r  s ta te m e n ts  re c e iv e d  from re p re s e n ta t iv e s  o f th e  
school d i s t r i c t s  concern ing  th e  degree  o f im plem entation  of th e  p r in c ip le s  
o f  e th n ic  p lu ra lis m  a re  i l l u s t r a t e d  In  T able 31. The s ta te m e n ts  in  t h i s  
sub area  were fo rm u la ted  to  d e sc r ib e  th e  view  of s o c ie ty  on which th e  
C urriculum  G u id e lin es  f o r  M u ltie th n ic  E ducation  a re  p re d ic a te d . These 
s ta te m e n ts  and re sp o n ses  a re  d iscu ssed  in  th e  fo llo w in g  p a rag rap h s :
1 . A p r in c ip le  ta u g h t in  our m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program i s  t h a t  e th n ic  d iv e r s i ty  should  be recogn ized  and re sp e c te d  a t  
th e  in d iv id u a l ,  group, and s o c ie t a l  l e v e l s .  R espondents to  t h i s  m u lti­
e th n ic /m u l t ic u l tu r a l  e d u ca tio n  program p r in c ip le  in d ic a te d  th a t  th e  
schoo l d i s t r i c t  (mean sco re  o f 3 .6 )  g e n e ra l ly  b e lie v e  th a t  e th n ic  
d iv e r s i ty  shou ld  be reco g n ized  and re sp e c te d  a t  th e  in d iv id u a l ,  group, 
and s o c ie ta l  l e v e l s .
2, A second p r in c ip le  ta u g h t In  our m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  program  i s  t h a t  e th n ic  d iv e r s i ty  p ro v id es  a  b a s is  f o r  s o c ie ta l  
co h esiv en ess  and s u rv iv a l .  Respondents r a te d  t h i s  p r in c ip le  in  th e
Table 31
Responses from School D i s t r i c t s  to  S tatem ents on a  F iv e -P o in t Summated 
S cale  R e la tin g  to  th e  Subarea o f P r in c ip le s  o f E thn ic  P lu ra lism  
by Rankings and P ercen tages
School D is t r i c t s  (N“210)
Ranking of P r in c ip le s  of 
E thn ic  P lu ra lism S cale  3 
N Z
S cale  4 
N Z
S cale  3 
N Z
Scale 2 
N Z
S cale  1 
N Z Mean
A p r in c ip le  ta u g h t In  our HE/MC 
ed u ca tio n  program I s  th a t  e th n ic  
d iv e r s i ty  should  be recognized  and 
re sp ec te d  a t  th e  in d iv id u a l ,  group, 
and s o c ie ta l  le v e ls 69 32.9 76 36.2 32 15 .2 0 0 5 2 .4 3.6
A second p r in c ip le  ta u g h t in  our HE/MC 
ed u ca tio n  program I s  th a t  e th n ic  
d iv e r s i ty  p ro v id es  a  b a s is  fo r  
s o c ie ta l  cohesiveness and s u rv iv a l 24 11.4 81 38.6 43 20.5 27 12 .9 7 3 .3 3 .0
A th i r d  p r in c ip le  ta u g h t i n  our HE/MC 
ed u ca tio n  program i s  th a t  e q u a li ty  
o f  o p p o rtu n ity  must be a ffo rd e d  to  
a l l  members o f  e th n ic  groups 68 32.4 71 33.8 41 19.5 0 0 3 1 .4 3 .6
A fo u r th  p r in c ip le  tau g h t i n  ou r ME/HC 
ed u ca tio n  program i s  th a t  e th n ic  
id e n t i f i c a t io n  fo r  in d iv id u a ls  
should be o p tio n a l in  a  democracy 39 18.6 45 21.4 54 25.7 12 5 .7 31 14.8 2.8
Rankings o f  P r in c ip le s  o f  E thn ic  P lu ra lism
3 -  v e ry  la rg e  e x te n t 2 -  s l ig h t  e x te n t
4 -  f a i r l y  la rg e  e x te n t 1 -  n o t a t  a l l  
3 -  m oderate e x te n t
1 0 0
ca te g o ry  of "m oderate e x te n t"  ap p ro v a l (mean sco re  3 .0 ) .
3. A th i r d  p r in c ip le  ta u g h t in  our m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  program i s  t h a t  e q u a l i ty  o f  o p p o rtu n ity  must be a ffo rd e d  to  
a l l  members o f  e th n ic  g roups. R espondents from th e  schoo l d i s t r i c t s  
approved o f I t  a t  th e  "m oderate e x te n t"  le v e l  and above (mean sco re  o f 
3 .6 ) .
4 . A fo u r th  p r in c ip le  ta u g h t in  our m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  program i s  th a t  e th n ic  id e n t i f i c a t i o n  fo r  In d iv id u a ls  should  
be o p tio n a l  i n  a  dem ocracy. R a tin g s  re c e iv e d  from th e  school d i s t r i c t  
r e p r e s e n ta t iv e s  were a t  th e  " s l i g h t  e x te n t"  le v e l  and above (mean sco re  
o f  2 .8 )  f o r  t h i s  p r in c ip le .
C urriculum  G u id e lin e s  f o r  
M u ltie th n ic  E ducation
Responses to  th e  tw enty-tw o s ta te m e n ts  r e l a t i n g  to  th e  subarea  o f 
th e  C urriculum  G u id e lin e s  f o r  M u ltie th n ic  E ducation  a re  i l l u s t r a t e d  in  
T able 32. The s ta tem e n ts  i n  T ab le  32 a re  d iscu ssed  in d iv id u a l ly  in  th e  
fo llo w in g  p a rag rap h s:
5 . E thn ic  p lu ra lis m  perm eates th e  t o t a l  environm ent in  our m u lti­
e th n ic /m u l t ic u l tu r a l  e d u ca tio n  program . R atin g s  o f  "m oderate e x te n t"  were 
re c e iv e d  from re sp o n d en ts  (mean sc o re  o f  3 .2 ) concern ing  th e  m u ltie th n ic  
cu rricu lu m  g u id e lin e s  r e l a t i v e  to  e th n ic  p lu ra lis m  perm eating  th e  t o t a l  
environm ent o f  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program s.
6 . I n s t r u c t io n a l  m a te r ia ls  in  ou r m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  
program  t r e a t s  e th n ic  d i f f e r e n c e s  and groups h o n e s tly , r e a l i s t i c a l l y ,  and 
s e n s i t iv e ly .  R espondents resp o n d in g  to  t h i s  s ta tem e n t r a te d  i t  a t  th e  
"m oderate e x te n t"  l e v e l  and above w ith  a  mean sco re  o f  3 .6 .
Table 32
Responses from School D is t r i c t s  to  S tatem ents on a  F iv e -P o in t Summated 
S cale  R e la tin g  to  th e  Subarea o f  Curriculum  G u ide lines fo r  
H u ltle th n ic  E ducation  by Rankings and Percen tages
School D i s t r i c t s  (N=210)
C urriculum  G u ide lines fo r  
M u ltie th n ic  Education S cale  5 
N Z
S cale  4 
N Z
S cale  3 
N Z
S cale  2 
N Z
S cale  1 
N Z
Mean
E thnic  p lu ra lism  perm eates th e  t o t a l  
environm ent in  our ME/MC ed u ca tio n  
program 42 20.0 67 31.9 50 23.8 19 9 .0 4 1 .9 3 .2
In s t r u c t io n a l  m a te r ia ls  in  our ME/MC 
ed u ca tio n  program t r e a t s  e th n ic  
d if fe re n c e s  and groups h o n e s tly , 
r e a l i s t i c a l l y ,  and s e n s i t iv e ly 64 30.5 75 35.7 42 20.0 2 1 .0 0 0 3 .6
In  ou r ME/MC ed u ca tio n  program, th e  
l i b r a r i e s  and re so u rce  c e n te rs  have 
a  v a r ie ty  o f  m a te r ia ls  o f th e  
h i s to r i e s ,  ex p e rien ces , and c u l tu re s  
o f  many d i f f e r e n t  e th n ic  group 
members 56 26.7 50 23.8 57 27.1 15 7 .1 5 2 .4 3 .3
The p o l ic ie s  and p rocedures*of our 
ME/MC ed u ca tio n  program f o s te r  
p o s i t iv e  in te r a c t io n s  among th e  
d i f f e r e n t  e th n ic  group members 57 27.1 75 35.7 31 14.8 12 5 .7 5 2.4 3 .4
Ranking o f  C urriculum  G u id e lin es  f o r  M u ltie th n ic  Education 
5 -  v e ry  la r g e  e x te n t 2 -  s l ig h t  e x te n t
4 -  f a i r l y  la rg e  e x te n t 1 -  n o t a t  a l l
3 -  m oderate e x te n t
Table 32 (continued)
School D i s t r i c t s  (N=210)
Curriculum  G u ide lines fo r  
M u ltie th n ic  Education S ca le  5 
H X
S cale  4 
H X
S cale  3 
N X
S cale  2 
N X
S cale  1 
N X Mean
In  ou r HE/MC ed u ca tio n  program, s t a f f s  
(a d m in is tra tiv e , in s t r u c t io n a l ,  
co u n se lin g , and su p p o rtiv e ) a re  
m u ltie th n ic  and m u l t i r a c ia l 30 14.3 40 19 .0 63 30 .0 28 13.3 2 1 10 .0 2.7
Our program in  ME/MC ed u ca tio n  
r e f l e c t s  th e  e th n ic  le a rn in g  
s ty le s  o f  s tu d e n ts 37 17 .6 51 24.3 41 19.5 42 20.0 9 4 .3 2 .9
Our ME/MC ed u ca tio n  program i s
designed  to  h e lp  s tu d e n ts  le a r n  how 
to  fu n c tio n  e f f e c t iv e ly  in  d i f f e r e n t  
c u l tu r a l  environm ents and m aster 
more than  one c o g n itiv e  s ty le 26 12.4 71 33.8 27 17.6 28 13.3 21 10.0 2 .9
In  our ME/MC ed u ca tio n  program, 
p ro v is io n  i s  made f o r  con tinuous 
o p p o r tu n i t ie s  fo r  s tu d e n ts  to  
develop  a  b e t te r  sense  o f  s e l f 79 37.6 69 32.9 30 14 .3 4 1 .9 1 0 .5 3.7
In  ou r ME/MC ed u ca tio n  program, th e  
s tu d e n ts  a r e  helped  to  understand  
th e  wholeness o f  th e  ex p erien ces  
o f  e th n ic  groups 36 17 .1 51 24.3 61 29 .0 31 14.8 0 0 3 .0
In  our ME/MC ed u ca tio n  program, th e re  
i s  an  in c lu s io n  o f  bo th  p o s i t iv e  
and n e g a tiv e  a sp e c ts  o f  e th n ic  
group ex p erien ces 26 12.4 49 23.3 71 33.8 30 14.3 7 3 .3 2 .9 102
Table 32 (continued)
School D i s t r i c t s (N=210)
Curriculum  G uide lines fo r  
M u ltie th n ic  Education S cale  3 
N 1
S cale  4 
N Z
S cale  3 
N Z
S cale  2 
N Z
Scale 1 
N Z Mean
In  our ME/MC ed u ca tio n  program, th e re  
i s  a  prom otion o f v a lu e s , a t t i t u d e s ,  
and beh av io rs  which support e th n ic  
p lu ra lism 57 27.1 60 28 .6 62 29.5 2 1 .0 0 0 3 .4
Our program In  ME/MC ed u ca tio n  h e lp s  
s tu d e n ts  examine d if fe re n c e s  w ith in  
and among e th n ic  groups 28 13.3 90 42 .9 59 28.1 5 2 .4 0 0 3 .3
Our program i n  ME/MC ed u ca tio n  h e lp s  
s tu d e n ts  develop decision-m aking  
a b i l i t i e s ,  s o c ia l  p a r t ic ip a t io n  
s k i l l s ,  and a  sense  o f p o l i t i c a l  
e f f ic a c y  needed fo r  e f f e c t iv e  
c i t iz e n s h ip 53 25.2 60 28.4 44 21 .0 25 11 .9 0 0 3 .3
Our program i n  ME/MC ed u ca tio n  h e lp s  
s tu d e n ts  develop  th e  a b i l i t y  to 
d is t in g u is h  f a c t s  from in te r p r e ta ­
t io n s  and o p in io n s 45 21.4 60 28.6 64 30.5 13 6 .2 0 0 3 .2
Our program i n  ME/MC ed u ca tio n  h e lp s  
s tu d en ts  to  develop s k i l l s  in  
f in d in g  and p ro cess in g  in fo fn a tio n 64 30.5 55 26.2 48 22.9 16 7.6 0 0 3 .4
Our program i n  ME/MC ed u ca tio n  h e lp s  
s tu d e n ts  t r y  o u t c ro s s -e th n ic  
ex p erien ces  and r e f l e c t  upon them 19 9 .0 64 30.5 44 21 .0 48 22.9 3 1 .4
* ■ '
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Table 32 (continued)
School D i s t r i c t s  (N=210)
C urriculum  G u ide lines fo r  
M u ltie th n ic  Education S ca le  5 S cale  4 S ca le  3 S cale  2 S ca le  1
N Z H Z H Z N Z N Z Mean
Our program i n  ME/MC ed u ca tio n  h e lp s  
s tu d e n ts  to  view  and in te r p r e t  
e v e n ts , d iv e rs e  e th n ic  p e rsp e c tiv e s  
and p o in ts  o f  view 14 6 .7 74 35.2 72 34.3 22 10.5 0 0 3 .0
Our program in  ME/MC educa tion  
p re se n ts  th e  p e rsp e c tiv e s  o f  each 
e th n ic  group a s  v a l id  ways to  
p e rc e iv e  th e  p a s t  and th e  p re se n t 19 9 .0 69 32.9 63 30 .0 27 12.9 0 0 2 .9
Our program in  ME/MC educa tion  
c o n ce p tu a liz es  and d e sc r ib e s  th e  
development o f  th e  U nited S ta te s  
a s  a m u l t l - d lr e c t io n a l  so c ie ty 21 10.0 83 39.5 45 21.4 25 11 .9 6 2 .9 3 .0
Our program i n  ME/MC ed u ca tio n  u ses  
m u ltie th n ic  l i t e r a t u r e  and a r t  to  
promote empathy f o r  people o f 
d i f f e r e n t  e th n ic  groups 55 26.2 46 21.9 53 25.2 22 10.5 4 1 .9 3 .2
Our program i n  ME/MC educa tion
fo s te r s  th e  view  th a t  e th n ic  group 
languages a r e  le g it im a te  
communication system s 38 18 .1 45 21.4 44 21.0 50 23.8 6 2 .9 2.9
Our program in  ME/MC ed u ca tio n  makeB 
maximum use  o f  lo c a l  community 
re so u rc e s 21 10 .0 47 22.4 74 35.2 34 16 .2 3 1 .4 2.8
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7 . In  our m u l t le th n lc /m u l t lc u l tu r a l  program , th e  l i b r a r i e s  and 
re so u rc e  c e n te rs  have a  v a r i e ty  o f  m a te r ia ls  o f th e  h i s t o r i e s ,  e x p e rien c e s , 
and c u l tu r e s  o f many d i f f e r e n t  e th n ic  group members. T h is m u ltie th n ic  
cu rricu lu m  g u id e lin e  was r a te d  a t  th e  "m oderate e x te n t"  le v e l  w ith  a
mean sco re  o f  3 .3 .
8 . The p o l ic ie s  and p ro ced u res  o f our m u l t le th n lc /m u l t lc u l tu r a l  
ed u ca tio n  program f o s te r  p o s i t iv e  in te r a c t io n s  among th e  d i f f e r e n t  e th n ic  
group members. R espondents r a te d  t h i s  m u lt ie th n ic  cu rricu lu m  g u id e lin e  
a t  th e  "m oderate e x te n t"  l e v e l  w ith  a  mean sco re  o f  3 .4 .
9 . In  ou r m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program , s t a f f  
(a d m in is tr a t iv e ,  in s t r u c t io n a l ,  c o u n se lin g , and su p p o rtiv e ) a r e  m u lti­
e th n ic  and m u l t i r a c ia l .  A r a t i n g  o f " s l ig h t  e x te n t"  and above fo r  t h i s  
m u lt ie th n ic  cu rricu lu m  g u id e lin e  w ith  a mean sco re  o f  2 .7  was ob serv ed .
10. Our program in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  r e f l e c t s  th e  
e th n ic  le a rn in g  s ty le s  o f s tu d e n ts .  Respondents to  t h i s  s ta tem e n t r a te d  
i t  a t  th e  " s l ig h t  e x te n t"  to  "m oderate e x te n t"  l e v e l  w ith  a  mean sco re  
o f  2 .9 .
11. Our m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program i s  designed  to  
h e lp  s tu d e n ts  le a r n  how to  fu n c tio n  e f f e c t iv e ly  in  d i f f e r e n t  c u l tu r a l  
environm ents and m aster more th an  one c o g n it iv e  s t y l e .  T h is m u ltie th n ic  
cu rricu lu m  g u id e lin e  was r a te d  a t  th e  " s l i g h t  e x te n t"  to  "m oderate e x te n t"  
l e v e l  by re sp o n d en ts  w ith  a  mean sco re  o f  2 .9 .
12 . In  our m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  program , p ro v is io n  
i s  made fo r  con tinuous o p p o r tu n i t ie s  fo r  s tu d e n ts  to  develop a  b e t t e r  
sen se  o f s e l f .  T h is m u lt ie th n ic  cu rricu lu m  g u id e lin e  was r a te d  a t  th e  
"m oderate e x te n t"  l e v e l  and above w ith  a  mean sco re  o f  3 .7 .
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13. In  our m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , th e  s tu d e n ts  
a re  he lped  to  u n d ers tan d  th e  w holeness o f  th e  e x p e rien ces  o f e th n ic  
g roups. T h is m u lt ie th n ic  cu rricu lu m  g u id e lin e  was ra te d  a t  th e  "m oderate 
e x te n t"  l e v e l  by re sp o n d en ts  w ith  a  mean sco re  o f  3 .0 .
14. In  ou r m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , th e re  i s  
an in c lu s io n  o f bo th  p o s i t iv e  and n e g a tiv e  a s p e c ts  o f  e th n ic  group 
e x p e r ie n c e s . Responses to  t h i s  m u ltie th n ic  cu rricu lu m  g u id e lin e  was a t  
th e  " s l i g h t  e x te n t"  to  "m oderate e x te n t"  l e v e l  w ith  a  mean sco re  o f  2 .9 .
15. In  our m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , th e re  i s  
a prom otion o f v a lu e s , a t t i t u d e s ,  and b eh av io rs  which su p p o rt e th n ic  
p lu ra l is m . T h is m u lt ie th n ic  cu rricu lu m  g u id e lin e  re c e iv e d  a  r a t in g  in  
th e  "m oderate e x te n t"  l e v e l  from re sp o n d en ts  w ith  a mean sco re  o f 3 .4 .
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16. Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  h e lp s  
s tu d e n ts  examine d i f f e r e n c e s  w ith in  and among e th n ic  g roups. Respondents 
r a te d  t h i s  m u lt ie th n ic  cu rricu lu m  g u id e lin e  a t  th e  "m oderate e x te n t"  
le v e l  w ith  a  mean sco re  o f 3 .3 .
17. Our program in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  h e lp s  
s tu d e n ts  develop  d ecision -m ak ing  a b i l i t i e s ,  s o c ia l  p a r t i c ip a t io n  s k i l l s ,  
and a  sen se  o f p o l i t i c a l  e f f ic a c y  needed fo r  e f f e c t iv e  c i t i z e n s h ip .  This 
m u lt ie th n ic  cu rricu lu m  g u id e lin e  was r a te d  a t  th e  "m oderate e x te n t"  le v e l  
by re sp o n d en ts  w ith  a  mean sco re  o f  3 .3 .
18. Our program in  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  h e lp s  
s tu d e n ts  develop  th e  a b i l i t y  to  d is t in g u is h  f a c t s  from in te r p r e ta t io n s  
and o p in io n s . R espondents r a te d  t h i s  m u lt ie th n ic  cu rricu lu m  g u id e lin e  
a t  th e  "m oderate e x te n t"  le v e l  w ith  a  mean sco re  o f  3 .2 .
19. Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  h e lp s
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s tu d e n ts  to  develop s k i l l s  In  f in d in g  and p ro c e ss in g  in fo rm a tio n . This 
c u rricu lu m  g u id e lin e  was r a te d  a t  th e  "m oderate e x te n t"  le v e l  w ith  a mean 
sco re  o f  3 .A.
20. Our program in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  h e lp s  
s tu d e n ts  to  t r y  o u t c ro s s -e th n ic  e x p e rien ces  and r e f l e c t  upon them.
T his m u lt ie th n ic  cu rricu lu m  g u id e lin e  was ra te d  a t  th e  " s l ig h t  e x te n t"  
le v e l  w ith  a mean sco re  o f 2 .S.
21. Our program in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  h e lp s  
s tu d e n ts  to  -view and in t e r p r e t  e v e n ts , d iv e r s e  e th n ic  p e rs p e c tiv e s  and 
p o in ts  o f  v iew . T h is m u lt ie th n ic  cu rricu lu m  g u id e lin e  was r a te d  a t  th e  
"m oderate e x te n t"  w ith  a  mean sco re  o f  3 .0 .
22. Our program in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  p re se n ts  
th e  p e rs p e c tiv e s  o f  each e th n ic  group aB v a l id  ways to  p e rc e iv e  th e  p a s t  
and th e  p re s e n t .  R espondents r a te d  t h i s  m u lt ie th n ic  cu rricu lu m  g u id e lin e  
a t  th e  " s l i g h t  e x te n t"  to  "m oderate e x te n t"  le v e l  w ith  a  mean sco re  o f  
2 .9 .
23. Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  c o n c e p tu a liz e s  
and d e s c r ib e s  th e  developm ent o f th e  U nited S ta te s  a s  a  m u l t i - d i r e c t io n a l  
s o c ie ty .  T h is m u lt ie th n ic  cu rricu lu m  g u id e lin e  was ra te d  a t  th e
"m oderate e x te n t"  le v e l  and had a  mean sco re  o f  3 .0 .
24. Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  u ses  m u lt i­
e th n ic  l i t e r a t u r e  and a r t  to  promote empathy fo r  peo p le  o f d i f f e r e n t  
e th n ic  groups* T h is  m u lt ie th n ic  cu rricu lu m  g u id e lin e  was r a te d  a t  th e  
"m oderate e x te n t"  l e v e l  by th e  re sp o n d en ts  from th e  s e le c te d  schoo l 
d i s t r i c t s  w ith  a  mean sco re  o f  3 .2 .
25. Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  f o s t e r s  th e
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view  th a t  e th n ic  group lan guages a re  le g i t im a te  communication, system s. 
Respondents r a te d  t h i s  m u lt ie th n ic  cu rricu lu m  g u id e lin e  a t  th e  " s l ig h t  
e x te n t"  to  "m oderate e x te n t"  l e v e l  w ith  a  mean sco re  o f  2 ,9 .
26. Our program in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  makes 
maximum use  o f  lo c a l  community r e s o u rc e s . T h is  m u lt ie th n ic  cu rricu lu m  
g u id e lin e  was r a te d  a t  th e  " s l i g h t  e x te n t"  le v e l  and above w ith  a  mean 
sco re  o f  2 .8 .
E v a lu a tio n  Techniques f o r  th e  
M u ltie th n ic  E ducation  Program
Two s ta te m e n ts  r e l a t i v e  to  th e  subarea  of e v a lu a tio n  tech n iq u es  f o r  
m u ltie th n ic  e d u ca tio n  programs a re  i l l u s t r a t e d  in  T ab le  33 . Respondents 
wer asked  to  ran k  th e  two s ta te m e n ts  r e l a t i v e  to  th e  subarea  o f  e v a lu a tio n  
te ch n iq u es  f o r  m u ltie th n ic  ed u ca tio n  program s. These s ta te m e n ts  and th e  
resp o n ses  re c e iv e d  a r e  d isc u sse d  in  th e  fo llo w in g  p a rag rap h s:
27. The assessm en t p ro ced u res  used w ith  s tu d e n ts  in  our m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  program  r e f l e c t  t h e i r  e th n ic  c u l tu r e s .  Responses 
re c e iv e d  were g e n e ra lly  in  th e  ca teg o ry  o f  th e  " s l i g h t  e x te n t"  le v e l  and 
above w ith  a  mean o f 2 .5 .
28. Our m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program conducts 
ongoing, sy s te m a tic  e v a lu a tio n s  o f th e  g o a ls , m ethods, and in s t r u c t io n a l  
m a te r ia ls  used in  te a c h in g  abou t e th n ic i ty .  Responses re c e iv e d  in  th i s  
ca te g o ry  had a  mean sco re  o f  2 .7  and were g e n e ra lly  in  th e  " s l i g h t  e x te n t"  
le v e l  and above.
Table 33
Responses from School D i s t r i c t s  to  S tatem ents on a  F iv e -P o in t Summated 
S cale  R e la tin g  to  th e  Subarea of E v a lu a tio n  Techniques o f 
M u ltie th n ic /M u lt ic u ltu ra l  Education Programs by 
Rankings and Percen tages
School D i s t r i c t s  (N**210)
E v a lu a tio n  Techniques fo r  
M u ltie th n ic  Education S cale  5 S cale  4 S cale  3 S cale  2 S ca le  1 MeanN Z N Z N Z N Z N Z
The assessm ent p rocedures used w ith  
s tu d e n ts  i n  ou r ME/MC education  
program r e f l e c t  t h e i r  e th n ic  
c u l tu re s 9 4 .3 47 22.4 59 28.1 59 28.1 6 2 .9 2 .5
Our ME/MC ed u ca tio n  program conducts 
ongoing, sy stem a tic  e v a lu a tio n s  o f 
th e  g o a ls , m ethods, and in s t r u c ­
t io n a l  m a te r ia ls  used in  teach in g  
about e th n ic i ty 20 9 .5 42 20 .0 71 33.8 48 22.9 1 0 .5 2.7
Ranking o f  E v a lu a tio n  Techniques fo r  M u ltie th n ic  Education 
5 -  v e ry  la rg e  e x te n t 2 -  s l i g h t  e x te n t
4 -  f a i r l y  la rg e  e x te n t 1 -  n o t a t  a l l
3 -  m oderate e x te n t
1 1 0
T es tin g  o f H ypotheses
S ix teen  hypotheses were developed to  be t e s t e d .  H ypotheses one 
th rough  e ig h t were s ta t e d  to  t e s t  fo r  s ig n i f i c a n t  d if f e r e n c e s  In  th e  mean 
sc o re s  from th e  p r in c ip le s  o f  e th n ic  p lu ra l is m , cu rricu lu m  g u id e lin e s  fo r  
m u ltie th n ic  e d u ca tio n , e v a lu a tio n  te ch n iq u es  f o r  m u ltie th n ic  e d u ca tio n , 
and t o t a l  mean sco re s  from th e  C urriculum  G u id e lin es  f o r  M u ltie th n ic  
E ducation  from re sp o n d en ts .
H ypotheses n in e  th rough  s ix te e n  were developed to  t e s t  fo r  s i g n i f i ­
c a n t d if f e r e n c e s  In  th e  mean sc o re s  from th e  p r in c ip le s  o f  e th n ic  
p lu ra lism , cu rricu lu m  g u id e lin e s  f o r  m u lt ie th n ic  e d u c a tio n , e v a lu a tio n  
tech n iq u es  fo r  m u ltie th n ic  e d u ca tio n , and th e  t o t a l  mean sco re s  from th e  
C urriculum  G u id e lin es  fo r  M u ltie th n ic  E ducation  f o r  s e le c te d  schoo l 
d i s t r i c t s  w ith  10,000 o r more p u p ils  a s  compared to  th e  mean sco re s  o f  
s e le c te d  schoo l d i s t r i c t s  w ith  l e s s  th an  10,000 p u p i ls .
A n a ly s is  o f  Data
Data ta b u la te d  from th e  re sp o n ses  o f th e  s e le c te d  sch o o l d i s t r i c t s  
were analyzed  and p re sen te d  in  th e  fo llo w in g  n a r r a t iv e s  and t a b le s .
H ypothesis  1 s ta te d  th a t  th e re  w i l l  be no s ig n i f i c a n t  d if f e r e n c e  in  
th e  mean sco res  from th e  " P r in c ip le s  o f  E th n ic  P lu ra lism "  f o r  resp o n d en ts  
in  th e  n o r th e rn  s t a t e s  a s  compared to  re sp o n d en ts  in  th e  w este rn  s t a t e s .
A n a ly sis  o f  th e  d a ta  re v e a le d  no s ig n i f i c a n t  d if f e r e n c e  in  th e  mean 
sco re s  fo r  re sp o n d en ts  in  th e  so u th e rn  s t a t e s  th an  f o r  th o se  resp o n d en ts  
in  th e  w este rn  s t a t e s  in  th e  sub area  o f p r in c ip le s  o f  e th n ic  p lu ra lism  
a s  evidenced by a  mean sco re  o f  3.0500 w ith  a  s tan d a rd  d e v ia t io n  o f 1 .463 
f o r  th e  so u th ern  s t a t e s  and a mean sco re  o f 3.36B1 w ith  a  s tan d a rd
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d e v ia t io n  o f  1 .314 fo r  th e  w este rn  s t a t e s .  S t a t i s t i c a l  tre a tm e n t o f  th e  
d a ta  r e s u l te d  In  a t -v a lu e  o f -1 .4 3  and a p ro b a b i l i ty  o f  0 .1 5 3 . There­
f o r e ,  th e  n u l l  h y p o th e s is  f a i l e d  to  be r e j e c te d .  The In v e s t ig a to r  
concluded th a t  th e  mean sco res  fo r  re sp o n d en ts  from s e le c te d  school 
d i s t r i c t s  in  th e  so u th ern  s t a t e s  d id  n o t d i f f e r  s ig n i f i c a n t ly  from th e  
mean sc o re s  f o r  re sp o n d en ts  in  th e  w este rn  s t a t e s  in  th e  su b area  o f 
p r in c ip le s  o f  e th n ic  p lu ra lis m . Data fo r  h y p o th es is  1 a re  p re sen te d  in  
Table 34.
T able 34
A Comparison o f  P r in c ip le s  o f  E th n ic  P lu ra l ism  Between 
S e le c ted  School D i s t r i c t s  in  Southern  S ta te s  and 
S e lec ted  School D i s t r i c t s  In  W estern S ta te s
N X S
t -
v a lu e P
P r in c ip le s  o f  E th n ic  P lu ra lism
S e le c ted  sch o o l d i s t r i c t s  in  
so u th ern  s t a t e s 85 3.05 1 .4 6
S e le c te d  sch o o l d i s t r i c t s  in  
w este rn  s t a t e s 72 3.36 1.31
-1 .4 3 .153*
t  -  1 .4 3  d f  -  154 *P > .05
H ypothesis 2 s ta te d  th a t  th e r e  w i l l  be no s ig n i f i c a n t  d i f f e r e n c e  in  
the  mean sc o re s  from th e  "C urriculum  G u id e lin e s  fo r  M u ltie th n ic  E ducation" 
fo r  re sp o n d en ts  in  th e  so u th e rn  s t a t e s  a s  compared to  re sp o n d en ts  in  th e  
w estern  s t a t e s .
\
A n a ly s is  o f th e  d a ta  re v e a le d  no s ig n i f ic a n t  d if f e r e n c e  in  th e  mean 
sco re s  fo r  re sp o n d en ts  in  th e  so u th e rn  s t a t e s  th an  fo r  th o se  re sp o n d en ts
1 1 2
In  th e  w este rn  s t a t e s  In  th e  subarea  o f  th e  cu rricu lu m  g u id e lin e s  fo r  
m u lt ie th n ic  ed u ca tio n  a s  ev idenced  by a  mean sco re  o f  3.1155 w ith  a 
s ta n d a rd  d e v ia t io n  o f 1 .368 f o r  th e  so u th ern  s t a t e s  and a  mean sco re  of 
3.0979 w ith  a s tan d a rd  d e v ia t io n  o f 1 .179  f o r  th e  w estern  s t a t e s .  
S t a t i s t i c a l  tre a tm e n t o f th e  d a ta  r e s u l te d  in  a  t -v a lu e  o f 0 .09 and a 
p ro b a b i l i ty  o f  0 .931 . T h e re fo re , th e  n u l l  h y p o th e s is  f a i l e d  to  be 
r e je c te d .  The In v e s t ig a to r  concluded th a t  th e  mean sco re s  fo r  re sp o n ­
d e n ts  in  th e  so u th ern  s t a t e s  d id  n o t d i f f e r  s ig n i f i c a n t ly  from th e  mean 
s c o re s  fo r  re sp o n d en ts  in  th e  w este rn  s t a t e s  in  th e  sub area  o f  cu rricu lu m  
g u id e lin e s  fo r  m u lt ie th n ic  e d u c a tio n . D ata f o r  h y p o th e s is  2 a r e  p re sen ted  
in  Table 35.
T able 35
A Comparison o f C urriculum  G u id e lin es  f o r  M u ltie th n ic  
E ducation  Between S e le c ted  School D i s t r i c t s  in  
Southern  S ta te s  and S e le c ted  School D i s t r i c t s  
in  W estern S ta te s
N X S
t -
v a lu e P
C urricu lum  G u id e lin e s  f o r  
M u ltie th n ic  E ducation
S e le c ted  schoo l d i s t r i c t s  
so u th e rn  s t a t e s
in
85 3.11 1 .36
S e le c ted  schoo l d i s t r i c t s  
w e ste rn  s t a t e s
in
72 3 .09 1.17
.09 .931*
t  « .09 d f -  154 *P > .05
I
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H ypothesis 3 s ta te d  th a t  th e re  w i l l  be no s ig n i f i c a n t  d if f e r e n c e  in  
th e  mean sco re s  from th e  "E v a lu a tio n  Techniques fo r  M u ltie th n ic  E ducation" 
fo r  re sp o n d en ts  in  th e  so u th ern  s t a t e s  a s  compared to  re sp o n d en ts  in  th e  
w este rn  s t a t e s .
A n a ly sis  o f  th e  d a ta  a ls o  re v e a le d  no s ig n i f i c a n t  d if f e r e n c e  in  th e  
mean s c o re s  fo r  re sp o n d en ts  in  th e  so u th ern  s t a t e s  th an  fo r  re sp o n d en ts  
in  th e  w este rn  s t a t e s  in  th e  subarea  o f e v a lu a tio n  te ch n iq u es  f o r  m u lt i­
e th n ic  ed u ca tio n  a s  evidenced by a mean sco re  o f  2.8294 w ith  a s tan d a rd  
d e v ia t io n  o f  1 .333 f o r  th e  so u th ern  s t a t e s  and a  mean sco re  o f  2.5556 
w ith  a  s tan d a rd  d e v ia t io n  o f  1 .241 f o r  th e  w este rn  s t a t e s .  S t a t i s t i c a l  
tre a tm e n t o f  th e  d a ta  r e s u l te d  in  a  t -v a lu e  o f 1 .33 and a  p ro b a b i l i ty  of 
0 .1 8 5 . T h e re fo re , th e  n u l l  h y p o th e s is  f a i l e d  to  be r e j e c te d .  The 
in v e s t ig a to r  concluded th a t  th e  mean sc o re s  fo r  re sp o n d en ts  in  th e  
so u th ern  s t a t e s  d id  n o t d i f f e r  s ig n i f i c a n t ly  from th e  mean sc o re s  fo r  
re sp o n d en ts  in  th e  w este rn  s t a t e s  in  th e  sub area  o f e v a lu a tio n  tech n iq u es  
fo r  m u lt ie th n ic  e d u c a tio n . D ata fo r  h y p o th es is  3 a re  p re sen te d  in  T able 
36.
H ypothesis 4 s ta te d  t h a t  th e re  w i l l  be no s ig n i f i c a n t  d if f e r e n c e  
i n  th e  t o t a l  mean sc o re s  from th e  C urriculum  G u id e lin e s  fo r  M u ltie th n ic  
E ducation  f o r  re sp o n d en ts  in  th e  so u th e rn  s t a t e s  as compared to  respon ­
d e n ts  in  th e  w este rn  s t a t e s .
A n a ly sis  o f  th e  d a ta  re v e a le d  no s ig n i f i c a n t  d if f e r e n c e  in  th e  
t o t a l  mean sco re s  fo r  re sp o n d en ts  in  th e  so u th e rn  s t a t e s  th a n  f o r  
re sp o n d en ts  in  th e  w este rn  s t a t e s  from th e  C urriculum  G u id e lin e s  fo r  
M u ltie th n ic  E ducation  a s  evidenced by a  t o t a l  mean sco re  o f 3 .0857 w ith  
a  s tan d a rd  d e v ia t io n  o f 1 .340  fo r  th e  so u th ern  s t a t e s  and a  t o t a l  mean
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Table 36
A Comparison o f E v a lu a tio n  Techniques fo r  M u ltie th n ic  
E ducation  Between S e lec ted  School D i s t r i c t s  In  
Southern  S ta te s  and S e le c ted  School 
D i s t r i c t s  In  W estern S ta te s
N X S
t -
v a lu e P
E v a lu a tio n  Techniques fo r  
M u ltie th n ic  E ducation
S e le c ted  sch o o l d i s t r i c t s  in  
so u th ern  s t a t e s 85 2.82 1.33
S e le c ted  sch o o l d i s t r i c t s  in  
w este rn  s t a t e s 72 2.55 1.24
1.33 .185*
t  -  .09 d f -  153 *P > .05
t
sco re  o f 3.0977 w ith  a s tan d a rd  d e v ia t io n  o f 1 .170 fo r  th e  w estern  s t a t e s .  
S t a t i s t i c a l  tre a tm e n t o f th e  d a ta  r e s u l te d  in  a  t -v a lu e  o f -0 .0 6  and a 
p ro b a b i l i ty  o f 0 .9 5 2 . T h e re fo re , th e  n u l l  h y p o th e s is  f a i l e d  to  be 
r e je c te d .  The in v e s t ig a to r  concluded th a t  th e  t o t a l  mean sco re s  f o r  
re sp o n d en ts  in  th e  so u th e rn  s t a t e s  d id  n o t d i f f e r  s ig n i f i c a n t ly  from th e  
t o t a l  mean sco re  fo r  re sp o n d en ts  in  th e  w este rn  s t a t e s  from th e  C urriculum  
G u id e lin es  fo r  M u ltie th n ic  E d u ca tio n . Data f o r  h y p o th e s is  4 a r e  p re sen te d  
in  Table 37.
H ypothesis 5 s ta te d  th a t  th e re  w i l l  be no s ig n i f i c a n t  d if f e r e n c e  In  
th e  mean sc o re s  from th e  " P r in c ip le s  o f  E th n ic  P lu ra lism "  fo r  re sp o n d en ts  
in  th e  n o r th e a s te rn  s t a t e s  a s  compared to  re sp o n d en ts  in  th e  n o r th  
c e n t r a l  s t a t e s .
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Table 37
A Comparison of th e  T o ta l Mean D iffe re n c e s  from th e  
C urriculum  G u id e lin e s  fo r  M u ltie th n ic  E ducation  
Between S e le c ted  School D i s t r i c t s  In  Southern 
S ta te s  and S e lec ted  School D i s t r i c t s  
in  W estern S ta te s
N X S
t -
v a lu e P
T o ta l Mean D iffe re n c e s  from th e  
C urriculum  G u id e lin e s  f o r  M u lti­
e th n ic  E ducation
S e le c ted  sch o o l d i s t r i c t s  In  
so u th e rn  s t a t e s 85 3.08 1.34
S e le c ted  sch o o l d i s t r i c t s  in  
w este rn  s t a t e s 72 3.09 1.17
.06 .952*
t  -  .06 d f  -  154 *P > .05
A n a ly s is  o f  th e  d a ta  re v e a le d  a  s ig n i f i c a n t  d if f e r e n c e  in  th e  mean 
sco re s  fo r  re sp o n d en ts  i n  th e  n o r th e a s te rn  s t a t e s  th an  fo r  re sp o n d en ts  
in  th e  n o r th  c e n t r a l  s t a t e s  in  th e  sub area  o f  p r in c ip le s  fo r  e th n ic  
p lu ra lis m  as evidenced by a  mean sc o re  o f 2.5556 w ith  a s tan d a rd  
d e v ia t io n  o f 1 .518 fo r  th e  n o r th e a s te rn  s t a t e s  and a mean sco re  o f 3.8214 
w ith  a  s tan d a rd  d e v ia t io n  o f  1 .465  f o r  th e  n o r th  c e n t r a l  s t a t e s .  
S t a t i s t i c a l  tre a tm e n t o f  th e  d a ta  r e s u l te d  in  a  t - v a lu e  o f -2 .9 1  and a 
p r o b a b i l i ty  o f  .006 . T h e re fo re , th e  n u l l  h y p o th e s is  was r e j e c te d .  The 
in v e s t ig a to r  concluded t h a t  th e  mean sc o re s  f o r  re sp o n d en ts  in  the  
n o r th e a s te rn  s t a t e s  d id  d i f f e r  s ig n i f i c a n t ly  from  th e  mean sc o re s  fo r  
re sp o n d en ts  in  th e  n o r th  c e n t r a l  s t a t e s  in  th e  sub area  o f p r in c ip le s  of 
e th n ic  p lu ra l is m . Data fo r  h y p o th e s is  5 a re  p re se n te d  in  T ab le  38.
1X 6
Table 38
A Comparison of P r in c ip le s  o f  E thn ic  P lu ra lism  Between 
S e lec ted  School D i s t r i c t s  in  N o rth e a s te rn  S ta te s  and 
S e lec ted  School D i s t r i c t s  in  N orth  C en tra l S ta te s
N X S
t -
v a lu e P
P r in c ip le s  o f  E thn ic  P lu ra lism
S e le c ted  schoo l d i s t r i c t s  in  
n o r th e a s te rn  s t a t e s 18 2.55 1 .51
S e le c ted  schoo l d i s t r i c t s  in  
n o r th  c e n t r a l  s t a t e s 35 3 .82 1 .46
-2 .9 1 ,006*
t  -  -2 .9 1  d f  -  33 *P < .05
H ypothesis 6 s ta te d  t h a t  th e re  w i l l  be no s ig n i f ic a n t  d if f e r e n c e  in  
th e  mean sc o re s  from th e  "C urriculum  G u id e lin es  fo r  M u ltie th n ic  E ducation" 
fo r  re sp o n d en ts  in  th e  n o r th e a s te rn  s t a t e s  a s  compared to  re sp o n d en ts  in  
th e  n o r th  c e n t r a l  s t a t e s .
A n a ly s is  o f  th e  d a ta  re v e a le d  a  s ig n i f i c a n t  d if f e r e n c e  in  th e  mean 
s c o re s  fo r  re sp o n d en ts  in  th e  n o r th e a s te rn  s t a t e s  than  f o r  re sp o n d en ts  in  
th e  n o r th  c e n t r a l  s t a t e s  in  th e  subarea  o f cu rricu lu m  g u id e lin e s  f o r  
m u lt ie th n ic  e d u ca tio n  as evidenced by a  mean sco re  o f 2.5657 w ith  a  
s tan d a rd  d e v ia t io n  o f 1 .498 f o r  th e  n o r th e a s te rn  s t a t e s  and a mean sco re  
o f  3.4416 w ith  a  s ta n d a rd  d e v ia t io n  o f 1 .383 f o r  th e  n o r th  c e n t r a l  s t a t e s .  
S t a t i s t i c a l  tre a tm e n t o f d a ta  r e s u l te d  i n  a  t - v a lu e  o f  -2 .0 7  and a 
p r o b a b i l i ty  .047 . T h e re fo re , th e  n u l l  h y p o th e s is  was r e j e c te d .  The 
in v e s t ig a to r  concluded th a t  th e  mean sc o re s  f o r  re sp o n d en ts  in  th e  
n o r th e a s te rn  s t a t e s  d id  d i f f e r  s ig n i f i c a n t ly  from th e  mean sc o re s  fo r
117
re sp o n d en ts  In  th e  n o r th  c e n t r a l  s t a t e s  In  th e  sub area  o f cu rricu lu m  
g u id e lin e s  fo r  m u ltie th n ic  ed u ca tio n . Data fo r  h y p o th e s is  6 a re  
p re sen te d  In  Table 39.
Table 39
A Comparison o f  C urriculum  G u id e lin e s  fo r  M u ltie th n ic  
E ducation  Between S e le c ted  School D i s t r i c t s  In  
N o rth e a s te rn  S ta te s  and S e le c ted  School
D i s t r i c t s  in N orth C en tra l S ta te s
N X S
t -
v a lu e P
C urriculum  G u id e lin es  fo r  
M u ltie th n ic  E ducation
S e le c ted  sch o o l d i s t r i c t s  In  
n o r th e a s te rn  s t a t e s 18 2 .56 1.49
S e lec ted  schoo l d i s t r i c t s  in  
n o r th  c e n t r a l  s t a t e s 35 3.44 1.38
-2 .0 7 .047*
t  -  -2 .0 7  d f  -  32 *P < . 05
H ypothesis 7 s ta t e d  t h a t  th e re  w i l l  be s ig n i f i c a n t  d if f e r e n c e  In  
mean sc o re s  from th e  "E v a lu a tio n  Techniques f o r  M u ltie th n ic  E ducation" 
f o r  re sp o n d en ts  In  th e  n o r th e a s te rn  s t a t e s  a s  compared to  re sp o n d en ts  in  
th e  n o r th  c e n t r a l  s t a t e s .
A n a ly sis  o f  th e  d a ta  re v e a le d  a  s ig n i f i c a n t  d if f e r e n c e  In  th e  mean 
s c o re s  f o r  re sp o n d en ts  in  th e  n o r th e a s te rn  s t a t e s  th an  f o r  resp o n d en ts  
in  th e  n o r th  c e n t r a l  s t a t e s  In  th e  sub area  o f e v a lu a tio n  te ch n iq u es  f o r  
m u lt ie th n ic  ed u ca tio n  a s  ev idenced  by a  mean s c o re  o f 1.8889 w ith  a 
s tan d a rd  d e v ia t io n  o f  1 .231  fo r  th e  n o r th e a s te rn  s t a t e s  and a mean sco re  
o f 2.7B57 w ith  a  s tan d a rd  d e v ia t io n  o f 1 .336  fo r  th e  n o r th  c e n t r a l  s t a t e s .
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S t a t i s t i c a l  tre a tm e n t o f th e  d a ta  r e s u l te d  In  a  t - v a lu e  o f  -2 .4 4  and a 
p ro b a b i l i ty  o f .020 . T h e re fo re , th e  n u l l  h y p o th esis  was r e j e c te d .  The 
I n v e s t ig a to r  concluded th a t  th e  mean sc o re s  f o r  re sp o n d en ts  in  th e  n o r th ­
e a s te r n  s t a t e s  d id  d i f f e r  s ig n i f i c a n t ly  from th e  mean sc o re s  f o r  
re sp o n d en ts  in  th e  n o r th  c e n t r a l  s t a t e s  In  th e  subarea  o f e v a lu a tio n  
tech n iq u es  fo r  m u ltie th n ic  e d u ca tio n . Data fo r  h y p o th es is  7 a r e  p re sen te d  
in  T able 40 .
T ab le  40
A Comparison o f E v a lu a tio n  Techniques fo r  M u ltie th n ic  
E ducation  Between S e le c ted  School D i s t r i c t s  In  
N o rth e a s te rn  S ta te s  and S e le c te d  School 
D i s t r i c t s  in  N orth  C e n tra l S ta te s
N X S
t -  
. v a lu e P
E v a lu a tio n  Techniques fo r  
M u ltie th n ic  E ducation
S e le c ted  school d i s t r i c t s  in  
n o r th e a s te rn  s t a t e s 18 1 .88 1 .2 3
S e le c ted  schoo l d i s t r i c t s  in  
n o r th  c e n t r a l  s t a t e s 35 2.78 1 .33
-2 .4 4 ,020*
t  -  -2 .4 4  d f -  37 *P < .05
H ypothesis  8 s ta te d  th a t  th e re  w i l l  be  no s ig n i f i c a n t  d if f e r e n c e  In  
th e  t o t a l  mean s c o re s  from th e  C urricu lum  G u id e lin es  f o r  M u ltie th n ic  
E ducation  fo r  re sp o n d en ts  in  th e  n o r th e a s te rn  s t a t e s  a s  compared to  
re sp o n d en ts  In  th e  n o r th  c e n t r a l  B ta te s .
A n a ly s is  o f th e  d a ta  a ls o  re v e a le d  a  s ig n i f i c a n t  d i f f e r e n c e  in  th e  
t o t a l  mean sc o re s  fo r  re sp o n d en ts  in  th e  n o r th e a s te rn  s t a t e s  th an  fo r
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re sp o n d en ts  In  th e  n o r th  c e n t r a l  s ta te B  from th e  C urriculum  G u id e lin es  
fo r  M u ltie th n ic  E ducation  a s  ev idenced  by a  t o t a l  mean sco re  o f 2.5159 
w ith  a s tan d a rd  d e v ia t io n  o f 1 .456 f o r  th e  n o r th e a s te rn  s t a t e s  and a 
t o t a l  mean sco re  o f 3.4490 w ith  a  s tan d a rd  d e v ia t io n  of 1 .369 fo r  th e  
n o r th  c e n t r a l  s t a t e s .  S t a t i s t i c a l  tre a tm e n t o f th e  d a ta  r e s u l te d  In  a 
t -v a lu e  o f  -2 .2 5  and a p r o b a b i l i ty  o f  .031 . T h e re fo re , th e  n u l l  
h y p o th e s is  was r e je c te d .  The in v e s t ig a to r  concluded th a t  th e  mean sc o re s  
fo r  re sp o n d en ts  in  th e  n o r th e a s te rn  s t a t e s  d id  d i f f e r  s ig n i f i c a n t ly  from 
th e  t o t a l  mean sc o re s  fo r  re sp o n d en ts  in  th e  n o r th  c e n t r a l  s t a t e s  from 
th e  C urriculum  G u id e lin es  fo r  M u ltie th n ic  E d u ca tio n . Data f o r  h y p o th es is  
8 a re  p re sen te d  in  Table 41.
Table 41
A Comparison o f th e  T o ta l Mean D iffe re n c e s  from th e  
C urriculum  G u id e lin e s  fo r  M u ltie th n ic  E ducation  
Between S e le c te d  School D i s t r i c t s  in  th e  
N o rth e a s te rn  S ta te s  and S e lec ted  School 
D i s t r i c t s  in  th e  N orth  C e n tra l S ta te s
N X S
t -
v a lu e F
T o ta l Mean D iffe re n c e s  from th e  
C urriculum  G u id e lin e s  f o r  M ulti­
e th n ic  E ducation
S e le c ted  schoo l d i s t r i c t s  in  
n o r th e a s te rn  s t a t e s 18 2 .51 1 .45
S e le c ted  schoo l d i s t r i c t s  in  
n o r th  c e n t r a l  s t a t e s 35 3.44 1 .36
-2 .2 5 .031*
t - -2,25 df - 32 *P < .05
1 2 0
H ypothesis  9 s ta te d  th a t  th e re  w i l l  be no s ig n i f i c a n t  d if f e r e n c e  In  
th e  mean sco re s  from th e  " P r in c ip le s  o f  E thn ic  P lu ra lism "  fo r  schoo l 
d i s t r i c t s  w ith  more th an  10,000 p u p ils  a s  compared to  school d i s t r i c t s  
w ith  l e s s  th an  10,000 p u p i ls .
A n a ly s is  o f  th e  d a ta  re v e a le d  no s ig n i f i c a n t  d if f e r e n c e  in  th e  mean 
s co re s  f o r  schoo l d i s t r i c t s  w ith  more th an  10 ,000 p u p ils  th an  fo r  school 
d i s t r i c t s  w ith  l e s s  th an  10,000 p u p ils  in  th e  su b area  o f p r in c ip le s  o f 
e th n ic  p lu ra lis m  a s  evidenced by a  mean sco re  o f  3.5938 w ith  a s tan d a rd  
d e v ia t io n  o f 1 .517 f o r  th e  schoo l d i s t r i c t s  w ith  more th an  10,000 p u p ils  
and a  mean sco re  o f 3.2314 w ith  a  s tan d a rd  d e v ia t io n  o f 1 .449  f o r  th e  
schoo l d i s t r i c t s  w ith  l e s s  th an  10,000 p u p i ls .  S t a t i s t i c a l  tre a tm e n t of 
the  d a ta  r e s u l te d  in  a  t - v a lu e  o f  0 .66  and a  p ro b a b i l i ty  o f  .526 . T here­
f o r e ,  th e  n u l l  h y p o th e s is  f a i l e d  to  be r e j e c te d .  The in v e s t ig a to r  
concluded th a t  th e  mean sc o re s  fo r  school d i s t r i c t s  w ith  more th an  10,000 
p u p ils  d id  n o t d i f f e r  s ig n i f i c a n t ly  from  th e  mean sco res  f o r  schoo l 
d i s t r i c t s  w ith  l e s s  th an  10 ,000 p u p ils  in  th e  subarea  o f p r in c ip le s  of 
e th n ic  p lu ra l is m . Data fo r  h y p o th e s is  9 a r e  p re sen te d  in  T ab le  42.
H ypo thesis  10 s ta t e d  th a t  th e re  w i l l  be no s ig n i f i c a n t  d if f e r e n c e  
in  th e  mean sc o re s  from th e  "C urricu lum  G u id e lin e s  f o r  M u ltie th n ic  
E ducation" f o r  sch o o l d i s t r i c t s  w ith  more th an  10 ,000 p u p ils  a s  compared 
to  sch o o l d i s t r i c t s  w ith  l e s s  th an  10,000 p u p i ls .
A n a ly sis  o f  th e  d a ta  re v e a le d  no s ig n i f i c a n t  d i f f e r e n c e  In  th e  mean 
sc o re s  f o r  schoo l d i s t r i c t s  w ith  more th an  10 ,000 p u p ils  th an  f o r  school 
d i s t r i c t s  w ith  l e s s  th an  10 ,000 p u p i ls  in  th e  sub area  o f cu rricu lu m  
g u id e lin e s  f o r  m u lt ie th n ic  ed u ca tio n  a s  ev idenced  by a  mean sco re  o f 
3.5284 w ith  a s tan d a rd  d e v ia t io n  o f 1 .498  fo r  schoo l d i s t r i c t s  w ith  more
1 2 1
Table 42
A Comparison o f P r in c ip le s  o f E th n ic  P lu ra lism  Between 
S e lec ted  School D i s t r i c t s  w ith  10,000 o r  More P u p ils  
and S e le c ted  School D i s t r i c t s  w ith  Less Than
10,000 P u p ils
N X S
t -
v a lu e  P
P r in c ip le s  o f  E th n ic  P lu ra lism
S e le c ted  schoo l d i s t r i c t s  w ith  
10,000 o r more pupilB 8 3.59 1 .51
S e lec ted  school d i s t r i c t s  w ith  
l e s s  th an  10,000 p u p ils 202 3.23 1.44
.66 .526*
t  -  .66  df -  7 *P > .05
than  10,000 p u p ils  and a  mean sco re  o f  3.1004 w ith  a  s tan d a rd  d e v ia t io n  
o f 1 .322 fo r  schoo l d i s t r i c t s  w ith  l e s s  th an  10 ,000  p u p i ls .  S t a t i s t i c a l  
tre a tm e n t o f  th e  d a ta  r e s u l te d  In  a  t - v a lu e  o f .B0 and a  p ro b a b i l i ty  o f 
.452 . T h e re fo re , th e  n u l l  h y p o th e s is  f a i l e d  to  be r e je c te d .  The 
in v e s t ig a to r  concluded th a t  th e  mean sc o re s  fo r  schoo l d i s t r i c t s  w ith  
more th an  10,000 p u p ils  d id  n o t d i f f e r  s i g n i f i c a n t ly  from  th e  mean sco re s  
fo r  school d i s t r i c t s  w ith  l e s s  th an  10 ,000 p u p ils  in  th e  subarea  o f  
cu rricu lu m  g u id e lin e s  fo r  m u lt ie th n ic  e d u c a tio n . Data f o r  h y p o th esis  10 
a re  p re sen te d  in  T ab le  43.
H ypo thesis  11 s ta te d  t h a t  th e re  w i l l  be no s ig n i f i c a n t  d if f e r e n c e  
in  th e  mean sc o re s  from th e  "E v a lu a tio n  Techniques fo r  M u ltie th n ic  
E ducation" fo r  school d i s t r i c t s  w ith  more th an  10 ,000 p u p ils  a s  compared 
to  school d i s t r i c t s  w ith  l e s s  th an  10,000 p u p i ls .
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Table 43
A Comparison o f C urriculum  G u id e lin e s  fo r  M u ltie th n ic  
E ducation  Between S e le c ted  School D i s t r i c t s  w ith  
10*000 o r  More P u p ils  and S e le c ted  School 
D i s t r i c t s  w ith  Less Than 10*000 P u p ils
N X S
t -
v a lu e P
C urriculum  G u id e lin e s  fo r  
M u ltie th n ic  E ducation
S e le c ted  schoo l d i s t r i c t s  w ith  
10 ,000 o r  more p u p ils 8 3 .52 1 .49
S e le c te d  sch o o l d i s t r i c t s  w ith  
l e s s  th an  10 ,000 p u p ils 202 3 .10 1.32
.80 .452*
t  -  .80 d f -  7 *P > .05
A n a ly sis  o f th e  d a ta  re v e a le d  no s ig n i f i c a n t  d if f e r e n c e  in  th e  mean 
sco re s  f o r  schoo l d i s t r i c t s  w ith  more th an  10 ,000 p u p ils  than  fo r  schoo l 
d i s t r i c t s  w ith  l e s s  th an  10 ,000 p u p ils  in  th e  subarea  o f e v a lu a tio n  
te ch n iq u es  f o r  m u lt ie th n ic  e d u ca tio n  a s  ev idenced  by a  mean sco re  o f 
2.8125 w ith  a  s tan d a rd  d e v ia t io n  o f 1 .462 fo r  schoo l d i s t r i c t s  w ith  more 
th an  10*000 p u p ils  and a  mean sco re  o f 2.6411 w ith  a  s tan d a rd  d e v ia t io n  
of 1 .309 fo r  schoo l d i s t r i c t s  w ith  l e s s  th an  10*000 p u p i ls .  S t a t i s t i c a l  
tre a tm e n t o f  th e  d a ta  r e s u l te d  in  a  t -v a lu e  o f  .33  and a  p ro b a b i l i ty  o f 
.754 . T h e re fo re , th e  n u l l  h y p o th e s is  f a i l e d  to  be r e je c te d .  The 
in v e s t ig a to r  concluded th a t  th e  mean sc o re s  fo r  schoo l d i s t r i c t s  w ith  
more th an  10,000 p u p ils  d id  n o t  d i f f e r  s ig n i f i c a n t ly  from th e  mean sco re s  
f o r  schoo l d i s t r i c t s  w ith  l e s s  th an  10*000 p u p ils  in  th e  sub area  of 
e v a lu a tio n  te ch n iq u es  f o r  m u lt ie th n ic  e d u c a tio n . Data fo r  h y p o th e s is  11 
a r e  p re sen te d  in  T able 44.
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Table 44
A Comparison o f  E v a lu a tio n  Techniques fo r  M u ltie th n ic  
E ducation  Between S e le c ted  School D i s t r i c t s  w ith
10,000 o r  More P u p ils  and S e le c ted  School 
D i s t r i c t s  w ith  Less Than 10 ,000 P u p ils
N X S
t -
v a lu e  P
E v a lu a tio n  Techniques fo r  
M u ltie th n ic  E ducation
S e le c ted  schoo l d i s t r i c t s  
w ith  10 ,000 o r more p u p ils 8 2 .81 1.46
S e le c ted  sch o o l d i s t r i c t s  
w ith  l e s s  th an  10,000 p u p ils 202 2.64 1 .3 0
.33 .754*
t  -  ,33 d f  -  7 *P > .05
H ypothesis  12 s ta t e d  t h a t  th e re  would be no s ig n i f i c a n t  d if f e r e n c e  
in  th e  t o t a l  mean sc o re s  from th e  C urricu lum  G u id e lin es  fo r  M u ltie th n ic  
E ducation  f o r  schoo l d i s t r i c t s  w ith  more th an  10,000 p u p ils  a s  compared 
to school d i s t r i c t s  w ith  l e s s  than  10 ,000  p u p i ls .
A n a ly sis  o f  th e  d a ta  a ls o  re v e a le d  no s ig n i f i c a n t  d i f f e r e n c e  In  th e  
t o t a l  mean sc o re s  fo r  sch o o l d i s t r i c t s  w ith  more th an  10,000 p u p ils  than  
fo r  school d i s t r i c t s  w ith  l e s s  th an  10,000 p u p ils  from th e  t o t a l  mean 
sc o re s  from th e  C urriculum  G u id e lin es  fo r  M u ltie th n ic  E ducation  as  
evidenced by a  t o t a l  mean sco re  o f  3.4866 w ith  a  s ta n d a rd  d e v ia t io n  o f 
1 .485 f o r  th e  sch o o l d i s t r i c t s  w ith  more th an  10 ,000 p u p i ls  and a  mean 
sc o re  o f  3*0863 w ith  a  s ta n d a rd  d e v ia t io n  o f  1 .304 f o r  th e  schoo l 
d i s t r i c t s  w ith  l e s s  th an  10 ,000  p u p i l s .  S t a t i s t i c a l  tre a tm e n t o f  the  
d a ta  r e s u l te d  in  a t - v a lu e  o f .75 and a  p r o b a b i l i ty  o f  .4 7 7 . T h e re fo re ,
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th e  n u l l  h y p o th e s is  f a i l e d  to  be r e j e c te d .  The I n v e s t ig a to r  concluded 
th a t  th e  mean s c o re s  fo r  sch o o l d i s t r i c t s  w ith  more than  10t 000 p u p ils  
d id  n o t d i f f e r  s ig n i f i c a n t ly  from th e  t o t a l  mean sc o re s  f o r  school 
d i s t r i c t s  w ith  l e s s  than  10,000 p u p ils  from th e  C urriculum  G u id e lin es  
fo r  M u ltie th n ic  E d u ca tio n . Data f o r  h y p o th e s is  12 a re  p re sen te d  In  
T able 45.
T able 45
A Comparison of th e  T o ta l Mean D iffe re n c e s  from  th e  
C urriculum  G u id e lin e s  fo r  M u ltie th n ic  E ducation  
Between S e le c ted  School D i s t r i c t s  w ith  10,000 
o r More P u p ils  and S e le c te d  School D i s t r i c t s  
w ith  Less Than 10,000 P u p ils
N X S
t -
v a lu e P
T o ta l Mean D iffe re n c e s  from th e  
C urriculum  G u id e lin e s  fo r  M u lti­
e th n ic  E ducation
S e le c ted  schoo l d i s t r i c t s  
w ith  10,000 o r  more p u p i ls 8 3.48 1 .48
S e le c te d  schoo l d i s t r i c t s  
w ith  l e s s  th an  10,000 p u p ils 202 3.08 1 .3 0
.75 .477*
t  -  .75 d f -  7 *P > .05
H ypothesis  13 s ta te d  th a t  th e re  w i l l  be no s ig n i f i c a n t  d if f e r e n c e  
in  th e  mean sco re s  from th e  " P r in c ip le s  o f E th n ic  P lu ra lism "  fo r  
re sp o n d en ts  who u t i l i z e d  th e  s e r v ic e s  o f  a  c o n s u lta n t  to  p ro v id e  in - s e r v ic e  
t r a in in g  to  th e  s t a f f  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  a s  compared 
to  re sp o n d en ts  who d id  n o t use  a  c o n s u l ta n t .
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A n a ly sis  o f  Che d a ta  re v e a le d  no s ig n i f i c a n t  d if f e r e n c e  in  th e  mean 
sco re s  fo r  re sp o n d en ts  who used th e  s e rv ic e s  o f  a  c o n su lta n t to  p ro v id e  
in - s e r v ic e  t r a in in g  i n  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  fo r  th e  s t a f f  
th an  fo r  re sp o n d en ts  who d id  n o t use  th e  s e r v ic e s  o f  a  c o n su lta n t a s  
evidenced by a  mean sco re  o f  3.7556 w ith  a  s ta n d a rd  d e v ia t io n  o f  .808 
fo r  re sp o n d en ts  who used th e  s e r v ic e s  o f a  c o n s u lta n t  and a  yiMn sco re  
o f  3.5443 w ith  a  s tan d a rd  d e v ia t io n  o f  .108 fo r  re sp o n d en ts  who d id  n o t 
use  th e  s e rv ic e s  o f a  c o n s u l ta n t .  S t a t i s t i c a l  tre a tm e n t o f th e  d a ta  
r e s u l te d  in  a  t -v a lu e  of 1 .5 3  and a  p ro b a b i l i ty  o f .1 2 7 . Therefore* th e  
n u l l  h y p o th esis  f a i l e d  to  be r e j e c te d .  The in v e s t ig a to r  concluded th a t  
th e  mean s c o re s  fo r  re sp o n d en ts  who used th e  s e r v ic e s  o f  a  c o n s u lta n t  d id  
n o t d i f f e r  s ig n i f i c a n t ly  from th e  mean sc o re s  fo r  re sp o n d en ts  who d id  n o t 
u se  th e  s e rv ic e s  o f  a  c o n s u lta n t  in  th e  sub area  o f p r in c ip le s  o f e th n ic  
p lu ra lis m . Data fo r  h y p o th e s is  13 a re  p re sen te d  in  T ab le  46.
T ab le  46
A Comparison o f P r in c ip le s  o f  E thn ic  P lu ra lism  Between 
S e le c ted  School D i s t r i c t s  Which U t i l iz e d  a  C o n su ltan t 
and S e le c te d  School D i s t r i c t s  Which Did Not 
U t i l i z e  a  C o n su ltan t
N X S
t -
v a lu e  P
P r in c ip le s  o f  E th n ic  P lu ra lism
S e le c ted  school d i s t r i c t s  
which u t i l i z e d  c o n s u lta n ts 90 3.75 .808
S e le c ted  school d i s t r i c t s  
w hich d id  n o t u t i l i z e  
c o n s u lta n ts 96 3.54 1 .05
1 .53  .127*
t - 1.53 df - 176 *P > .05
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H ypothesis 14 s ta te d  th a t  th e re  w i l l  be no s ig n i f i c a n t  d if f e r e n c e  
in  th e  mean sc o re s  from th e  "C urriculum  G u id e lin e s  f o r  M u ltie th n ic  
E ducation" f o r  re sp o n d en ts  who u t i l i z e d  th e  s e rv ic e s  o f  a  c o n s u lta n t  to  
p ro v id e  In - s e rv ic e  t r a in in g  fo r  th e  s t a f f  In  m u lt ie th n ic /m u l t ic u l tu r a l  
e d u c a tio n  a s  compared to  re sp o n d en ts  who d id  n o t use  a  c o n s u l ta n t .
A n a ly s is  o f th e  d a ta  re v e a le d  a  s ig n i f i c a n t  d if f e r e n c e  In  th e  mean 
sc o re s  fo r  re sp o n d en ts  who used th e  s e rv ic e s  o f  a  c o n s u lta n t  to  p ro v id e  
in - s e r v ic e  t r a in in g  in  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  fo r  th e  s t a f f  
th an  fo r  re sp o n d en ts  who d id  n o t use  th e  s e rv ic e s  o f  a  c o n su lta n t as  
ev idenced  by a  mean sco re  o f  3.7273 w ith  a  s tan d a rd  d e v ia t io n  o f .533 f o r  
re sp o n d en ts  who used th e  s e r v ic e s  o f a  c o n s u lta n t  and a  mean sco re  o f 
3.2812 w ith  a  s tan d a rd  d e v ia t io n  o f .932 f o r  re sp o n d en ts  who d id  n o t use 
th e  s e rv ic e s  o f  a  c o n s u lta n t .  S t a t i s t i c a l  tre a tm e n t o f th e  d a ta  r e s u l te d  
in  a  t -v a lu e  o f 4 .04 and a  p r o b a b i l i ty  o f  .000 . T h e re fo re , th e  n u l l  
h y p o th e s is  was r e je c te d .  The in v e s t ig a to r  concluded th a t  th e  mean sco re s  
f o r  re sp o n d en ts  who used th e  s e rv ic e s  o f  a  c o n s u lta n t  d id  d i f f e r  s i g n i f i ­
c a n tly  from th e  mean sc o re s  fo r  re sp o n d en ts  who d id  n o t use  th e  s e rv ic e s  
o f  a  c o n s u l ta n t  in  th e  subarea  o f  cu rricu lu m  g u id e lin e s  fo r  m u ltie th n ic  
e d u ca tio n . Data fo r  h y p o th es is  14 a re  p re sen te d  in  T able 47.
H ypothesis  15 s ta t e d  th a t  th e r e  w i l l  be no s ig n i f i c a n t  d if f e r e n c e  
i n  th e  mean sc o re s  from th e  "E v a lu a tio n  Techniques f o r  M u ltie th n ic  
E ducation" fo r  re sp o n d en ts  who u t i l i z e d  th e  s e rv ic e s  o f  a  c o n su lta n t to  
p ro v id e  In - s e rv ic e  t r a in in g  fo r  th e  s t a f f  in  m u l t le th n lc /m u l t lc u l tu r a l  
ed u c a tio n  a s  compared to  re sp o n d en ts  who d id  n o t u se  a  c o n s u l ta n t .
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Table 47
A Comparison o f C urricu lum  G u id e lin es  fo r  M u ltie th n ic  
E duca tion  Between S e le c te d  School D i s t r i c t s  Which 
U ti l iz e d  a  C o n su ltan t and S e le c te d  School 
D i s t r i c t s  Which Did Not U t i l i z e  
a  C o n su ltan t
N X S
t -
v a lu e P
C urriculum  G u id e lin es  fo r  
M u ltie th n ic  E ducation
S e le c te d  schoo l d i s t r i c t s  
which u t i l i z e d  c o n s u lta n ts 90 3.72 .533
S e le c te d  schoo l d i s t r i c t s  
which d id  n o t u t i l i z e  
c o n s u lta n ts 96 3.28 .932
4 .04 .000*
t  -  4 .04  d f  -  152 *P < .05
A n a ly sis  o f  th e  d a ta  re v e a le d  a  s ig n i f i c a n t  d if f e r e n c e  in  th e  mean 
sco re s  f o r  re sp o n d en ts  who used th e  s e rv ic e s  o f  a  c o n su lta n t to  p rov ide  
I n - s e r v ic e  t r a in in g  in  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  f o r  th e  s t a f f  
th an  f o r  re sp o n d en ts  who d id  n o t u se  th e  s e rv ic e s  o f a  c o n su lta n t fo r  
th e  su b area  o f e v a lu a tio n  te ch n iq u es  fo r  m u ltie th n ic  e d u ca tio n  as  
ev idenced  by a  mean sco re  o f 3.1722 w ith  a  s tan d a rd  d e v ia t io n  o f .992 fo r  
re sp o n d en ts  who used th e  s e r v ic e s  o f a  c o n s u lta n t  and a  mean sco re  o f  
2.7969 w ith  a  s ta n d a rd  d e v ia t io n  o f  .0936 fo r  re sp o n d en ts  who d id  n o t 
use th e  s e r v ic e s  o f  a  c o n s u l ta n t .  S t a t i s t i c a l  tre a tm e n t o f th e  d a ta  
r e s u l te d  in  a  t -v a lu e  o f  2 .65 and a  p ro b a b i l i ty  o f  .009 . T h e re fo re , the  
n u l l  h y p o th e s is  was r e j e c te d .  The in v e s t ig a to r  concluded th a t  th e  mean 
sco re s  f o r  re sp o n d en ts  who used th e  s e rv ic e s  o f  a  c o n su lta n t d id  d i f f e r
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s ig n i f i c a n t ly  from th e  mean s c o re s  o f  re sp o n d en ts  who d id  n o t u se  the  
s e rv ic e s  o f  a  c o n su lta n t In  th e  su b area  o f  e v a lu a tio n  tech n iq u es  fo r  
m u ltie th n ic  e d u ca tio n . D ata f o r  h y p o th e s is  15 a re  p re sen te d  in  T ab le  48.
T able 48
A Comparison o f  E v a lu a tio n  Techniques f o r  M u ltie th n ic  
E ducation  Between S e le c te d  School D i s t r i c t s  Which 
U t i l i s e d  a  C o n su ltan t and S e le c ted  School 
D i s t r i c t s  Which Did Not U t i l i z e  
a  C o n su ltan t
N X S
t -
v a lu e P
E v a lu a tio n  Techniques fo r  
M u ltie th n ic  E ducation
S e le c ted  schoo l d i s t r i c t s  
which u t i l i z e d  c o n s u lta n ts 90 '3 .17 .992
S e le c ted  school d i s t r i c t s  
which d id  n o t u t i l i z e  
c o n s u lta n ts 96 2 .79 .936
2.65 .009*
t  -  2 .65 d f  -  181 *P < .05
H ypothesis  16 s ta te d  th a t  th e re  w i l l  be no s ig n i f i c a n t  d if f e r e n c e  
i n  th e  t o t a l  mean sc o re s  from th e  C urriculum  G u id e lin e s  f o r  M u ltie th n ic  
E ducation  f o r  re sp o n d en ts  who u t i l i z e d  th e  s e rv ic e s  o f a  c o n s u lta n t  to  
p ro v id e  in - s e r v ic e  t r a in in g  fo r  th e  s t a f f  in  m u l t le th n lc /m u l t lc u l tu r a l  
e d u ca tio n  a s  compared to  re sp o n d en ts  who d id  n o t use  a  c o n s u l ta n t .
A n a ly sis  o f th e  d a ta  a ls o  re v e a le d  a  s ig n i f i c a n t  d if f e r e n c e  in  th e  
t o t a l  mean sc o re s  from th e  C urriculum  G u id e lin es  f o r  M u ltie th n ic  E ducation  
fo r  resp o n d en ts  who used th e  s e rv ic e s  o f  a  c o n su lta n t to  p ro v id e  in - s e r v ic e
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in  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  fo r  th e  B ta ff  th an  fo r  re sp o n d en ts  
who d id  n o t use  th e  s e r v ic e s  o f  a  c o n su lta n t a s  evidenced by a  t o t a l  
mean sco re  o f 3.6917 w ith  a  s ta n d a rd  d e v ia t io n  o f .510 fo r  re sp o n d en ts  
who used th e  s e r v ic e s  o f  a  c o n su lta n t and a t o t a l  mean sco re  o f  3.2842 
w ith  a  s tan d a rd  d e v ia t io n  o f .911 fo r  reap o n d en ts  who d id .n o t  use  th e  
s e rv ic e s  o f  a  c o n s u l ta n t .  S t a t i s t i c a l  tre a tm e n t o f th e  d a ta  r e s u l te d  in  
a  t -v a lu e  o f  3 .79  w ith  a  p r o b a b i l i ty  o f  .0 0 0 . T h e re fo re , th e  n u l l  
h y p o th e s is  was r e je c te d .  The in v e s t ig a to r  concluded th a t  th e  t o t a l  mean 
sc o re s  from th e  C urricu lum  G u id e lin es  fo r  M u ltie th n ic  E ducation  fo r  
re sp o n d en ts  who used th e  s e r v ic e s  o f  a  c o n su lta n t d i f f e r e d  s ig n i f i c a n t ly  
from th e  t o t a l  mean s c o re s  fo r  re sp o n d en ts  who d id  n o t use  th e  s e r v ic e s  
o f  a  c o n s u l ta n t .  Data fo r  h y p o th es is  16 a re  p re sen te d  in  T ab le  49.
T able 49
A Comparison o f th e  T o ta l Mean D iffe re n c e s  from th e  
C urricu lum  G u id e lin e s  f o r  M u ltie th n ic  E ducation  
Between S e le c te d  School D i s t r i c t s  Which 
U t i l iz e d  a  C o n su ltan t and S e le c ted  
School D i s t r i c t s  Which Did Hot 
U t i l iz e  a  C o n su ltan t
H X S
t -
v a lu e P
T o ta l Mean D iffe re n c e s  from the  
C urricu lum  G u id e lin e s  f o r  M u lti­
e th n ic  E ducation
S e le c te d  school d i s t r i c t s  
which u t i l i z e d  c o n s u lta n ts 90 3.69 .510
S e le c te d  schoo l d i s t r i c t s  
which d id  n o t u t i l i z e  
c o n s u lta n ts 96 3.28 .911
3 .79 .000*
t - 3.79 df - 151 *P < .05
Data o f r e s u l t s  from q u e s tio n n a ire s  re c e iv e d  from th i r ty - n in e  s t a t e  
d ep artm en ts  o f  e d u ca tio n  and 210 s e le c te d  schoo l d i s t r i c t s  w ere p re sen te d  
In  t h i s  c h a p te r .  Demographic and g e n e ra l in fo rm a tio n  were re c e iv e d , as 
w e ll a s  d a ta  co n cern in g  th e  p e rc e p tio n s  o f  re sp o n d en ts  from s e le c te d  
sch o o l d i s t r i c t s  re g a rd in g  th e  Im plem entation  o f m u lt ie th n ic /m u lt i ­
c u l tu r a l  e d u ca tio n  program s in  t h e i r  schoo l d i s t r i c t s .  These d a ta  were 
g a th e red  by u s in g  a  tw o -p a rt q u e s t io n n a ir e . P a r t  I  o f  th e  q u e s tio n n a ire  
was used to  g a th e r  th e  dem ographic and g e n e ra l in fo rm a tio n  from the  
s e le c te d  sch o o l d i s t r i c t  o f f i c i a l s .  P a r t  I I  o f th e  q u e s tio n n a ire  used 
th e  C urriculum  G u id e lin e s  fo r  M u ltie th n ic  E ducation  p u b lish ed  by th e  
N a tio n a l C ouncil f o r  th e  S o c ia l S tu d ie s  a s  th e  s tan d a rd  to  measure th e  
im plem enta tion  o f  m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n  programs a s  
p e rce iv ed  by th e  re sp o n d en ts  from  th e  s e le c te d  schoo l d i s t r i c t s .
In fo rm a tio n  p re se n te d  in  C hapter 4 In c lu d ed  d a ta  from P a r t  I  o f the  
q u e s tio n n a ire ,  d a ta  from P a r t  I I  o f th e  q u e s tio n n a ir e , and d a ta  t h a t  were 
d e riv e d  from t e s t in g  th e  h y p o th eses .
CHAPTER FIVE 
Summary, C o n clu sio n s , and Recommendations
The purpose o f  t h i s  s tu d y  was to  id e n t i f y  th e  s t a t e  departm en ts  o f 
e d u ca tio n  and s e le c te d  schoo l d i s t r i c t s  in  th e  U nited  S ta te s  im plem enting 
m u l t ie th n ic /m u l t ic u l tu r a l  e d u c a tio n  program s and to  d e term ine  th e  deg ree  
o f  im plem enta tion  o f th e  program s in  th e  s e le c te d  schoo l d i s t r i c t s .
A sum m arization  o f  t h i s  In v e s t ig a t io n ,  th e  f in d in g s ,  c o n c lu s io n s , 
Im p lic a tio n s  and recom m endations f o r  f u r th e r  re s e a rc h  a re  p re sen te d  in  
t h i s  c h a p te r .
R esearch P rocedure  
S ix teen  hypo theses were te s t e d  fo r  s ig n i f i c a n t  d i f f e r e n c e s .  Mean 
s c o re s  were c a lc u la te d  from re sp o n ses  re c e iv e d  on P a r t  I I  o f th e  
q u e s tio n n a ire s  from o f f i c i a l s  in  th e  s e le c te d  school d i s t r i c t s ,  u s in g  
t - t e s t s .  In  each case  th e  .05 l e v e l  o f  s ig n if ic a n c e  was u t i l i z e d  to  
e i th e r  r e j e c t  o r f a l l  to  r e j e c t  th e  n u l l  h y p o th ese s . A p p ro p ria te  ta b le s  
i l l u s t r a t i n g  th e  c a lc u la t io n s  and r e s u l t s  o f th e se  t e s t s  were p re se n te d .
Smrnnflry o f  F in d in g s ; P a r t  I  o f  th e  Survey 
The fo llo w in g  f in d in g s  were based  upon th e  d a ta  g a th e red  from th e  
re sp o n se s  o f  re sp o n d en ts  to  th e  q u e s t io n n a ire  su rv ey :
1 . R espondents from 175 schoo l d i s t r i c t s  re p o r te d  th a t  th ey  were 
c u r r e n t ly  im plem enting m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s. 
However, 33 re sp o n d en ts  re p o r te d  to  be e i t h e r  a n t ic ip a t in g  fu tu r e  im ple­
m en ta tion  o f  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program s, in  p lan n in g
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s ta g e  fo r  n e a r fu tu r e  Im plem entation  o r were in v o lv ed  in  im plem enting 
m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  programs b u t program s were d is c o n tin u e d .
2 . Of th e  210 re sp o n d en ts , 36 .2  p e rc e n t in d ic a te d  th a t  th e  i n i t i a l  
d e c is io n  to  In tro d u ce  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program s in to  
th e i r  schoo l d i s t r i c t s  was made over n in e  y e a rs  ago . However, 31 p e rc e n t 
o f th e  re sp o n d en ts  In d ic a te d  th a t  th e  i n i t i a l  d e c is io n  to  in tro d u ce  
m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program s in  t h e i r  d i s t r i c t s  was l e s s  
than  s ix  y e a rs  ago . -
3 . Of th e  210 re sp o n d en ts , 26 .7  p e rc e n t in d ic a te d  th a t  th e  tim e 
proposed fo r  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program to  become 
f u l l y  Implemented was th re e  y e a r s .  However, 2 1 .A p e rc e n t o f  th e  
re sp o n d en ts  in d ic a te d  th a t  th e  tim e proposed f o r  th e  m u lt ie th n ic /m u l t i -  
c u l t u r a l  e d u c a tio n  program  to  become f u l l y  implemented was one y e a r o r 
l e s s .
4 . A wide v a r i e ty  o f  s p e c i f ic  e d u c a tio n a l program s in  th e  school 
d i s t r i c t s  were found to  be in v o lv ed  in  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  program s. They in c lu d ed  c u rric u lu m  and in s t r u c t io n ,  s p e c ia l  
e d u c a tio n , c o u n se lin g  and gu idance , a d u l t  ed u ca tio n  and f e d e r a l  program s.
The h ig h e s t  p e rcen tag es  o f  program s re p o r te d  were in  th e  ca te g o ry  o f 
c u rricu lu m  and in s t r u c t io n  (80 p e rc e n t f o r  th e  sch o o l d i s t r i c t s ) .
5 . A w ide v a r i e ty  o f l e v e l s  w ith in  th e  sch o o ls  in  th e  schoo l 
d i s t r i c t s  were in v o lv ed  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s.
They in c lu d ed  k in d e rg a r te n , e lem en ta ry , m iddle g ra d e s , ju n io r  h ig h , h ig h  
school and a d u l t  e d u ca tio n . The h ig h e s t  p e rcen tag e  o f program s re p o r te d  
were in  th e  c a te g o ry  o f th e  e lem en ta ry  l e v e l  (80 .S  p e rc e n t fo r  th e  
schoo l d i s t r i c t s ) .
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6 . Of th e  210 re sp o n d e n ts , 33 .7  p e rc e n t o f them In d ic a te d  th a t  th e  
m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program  was o f f e re d  as a  s e p a ra te  
c o u rse . However, 53 .3  p e rc e n t in d ic a te d  th a t  th e  m u lt ie th n ic /m u lt i ­
c u l tu r a l  ed u ca tio n  program was n o t o f fe re d  a s  a  s e p a ra te  c o u rse . Responses 
from 15 .2  p e rc e n t o f  th e  re sp o n d en ts  in d ic a te d  th a t  th e  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  co u rse  was re q u ire d  w h ile  24 .8  p e rc e n t In d ic a te d  
th a t  th e  co u rse  was e l e c t iv e .
7. Of th e  210 re sp o n d en ts , 50 .5  p e rc e n t In d ic a te d  th a t  th e  m u lti­
e th n ic /m u l t ic u l tu r a l  e d u ca tio n  program  was o f fe re d  as  u n i t s  w ith in  
c o u rs e s . However, 23 .8  p e rc e n t in d ic a te d  th a t  th e  program  was n o t 
o ffe re d  a s  u n i t s  w ith in  c o u rse s . For th e  re sp o n d en ts  who in d ic a te d  th a t  
th e  program was o f f e re d  a s  u n i t s  w ith in  c o u rse s , a  wide v a r ie ty  o f  t i t l e s  
of c o u rses  were g iven . They In c lu d ed  h i s to r y ,  so c io lo g y , p o l i t i c a l  
s c ie n c e , econom ics, geography, l i t e r a t u r e ,  lan g u ag es , a r t ,  m usic, 
language a s s i s ta n c e  c o u rse s , B lack S tu d ie s  and c a r e e r  e d u c a tio n . The 
h ig h e s t  p e rcen tag es  o f  co u rse  t i t l e s  re p o r te d  were in  th e  ca te g o ry  o f  
h is to r y  (4 4 .3  p e rc e n t o f  th e  sch o o l d i s t r i c t s ) ,
8 . A w ide v a r i e ty  o f  e th n ic  a n d /o r r a c i a l  groups were examined in  
th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s in  th e  s e le c te d  schoo l 
d i s t r i c t s .  They in c lu d ed  B lacks, American In d ia n s , A s ia n - re la te d  g roups, 
Jew s, S pan ish -language r e la t e d  g roups, European A m ericans, Europeans, 
W hites, Franco-A m erleans, and Eskimos. The h ig h e s t  p e rcen tag es  o f e th n ic  
a n d /o r  r a c i a l  groups examined in  th e  program s were in  th e  ca te g o ry  o f 
S pan ish -language r e la t e d  groups (66 .7  p e rc e n t fo r  th e  school d i s t r i c t s ) .
9. A m a jo r ity  o f  th e  re sp o n d en ts  in d ic a te d  th a t  a  s t a t e  l e g i s l a t i v e  
mandate was th e  main im petus f o r  Im plem enting a  m u l t ie th n ic /m u l t ic u l tu r a l
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ed u ca tio n  program In  th e  sch o o l d i s t r i c t .  Of th e  210 re sp o n d e n ts , 42 .9  
p e rc e n t gave t h i s  re a so n . However, 34 .8  p e rc e n t In d ic a te d  th a t  th e  
sou rce  o f Im petus was a  f e d e r a l ly  funded p r o je c t  and 31 .4  p e rc e n t s ta te d  
th e  c h ie f  e d u ca tio n  o f f i c e r  o f th e  s t a t e  was th e  so u rce  o f  Im petus.
10. A wide v a r i e ty  o f  g o a ls  developed f o r  Im plem entation o f  m u lti­
e th n ic /m u l t ic u l tu r a l  e d u ca tio n  program s were re p o r te d  In  th e  resp o n ses  
re c e iv e d  from th e  re sp o n d en ts . The most o ften .m en tio n ed  re sp o n ses  to  
t h i s  q u e s tio n  was e i th e r  to  improve a t t i t u d e s  o r  to  in c re a s e  u n d e rs tan d in g  
o f  o th e r  groups in  60 p e rc e n t o f th e  schoo l d i s t r i c t s .  However, o n e -h a lf  
of th e  re sp o n d en ts  in d ic a te d  e i th e r  to  a p p re c ia te  and a c c e p t o th e r  
groups a s  a  goal o r  to  a c q u ire  f a c tu a l  in fo rm a tio n  on o th e r  groups a s
a g o a l o f  th e  program .
11. A g re a t  m a jo rity  o f  re sp o n d en ts  s a id  t h e i r  d i s t r i c t s  were 
autonomous a s  to  th e  im plem entation  o f m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program s. T h is was th e  re sp o n se  o f  60 p e rc e n t o f  th e  re sp o n d en ts .
12 . The re sp o n d en ts  in d ic a te d  th a t  a l l o t t i n g  tim e f o r  in - s e r v ic e  
t r a in in g  and work on p lan n in g  and im plem entation  and b r in g  r e lu c ta n t  
p e rso n n e l in to  f u l l  p a r t i c ip a t io n  were th e  g r e a te s t  problem s r e l a t e d  to  
im plem enting th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s.
13 . In  th e  u t i l i z a t i o n  o f a  c o n su lta n t fo r  in - s e r v ic e  in  m u lti­
e th n ic /m u l t ic u l tu r a l  e d u ca tio n , th e  school d i s t r i c t s  were abou t even ly  
d iv id e d . The p e rcen tag e  o f re sp o n d en ts  who used  a  c o n s u lta n t  was 42 ,9  
p e rc e n t w h ile  th o se  who d id  n o t u b b  a c o n s u lta n t  was 4 5 .7  p e rc e n t.
However, fo r  th e  re sp o n d en ts  who re p o r te d  they  used th e  s e rv ic e s  o f  a 
c o n s u l ta n t ,  th e  most o f te n  re p o r te d  use  o f  c o n s u lta n ts  was f o r  th e  
o r ie n ta t io n  phase .
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14. The most: used so u rce  o f in - s e r v ic e  t r a in in g  m a te r ia l  f o r  th e  
m u l t ie th n ic /m u l t ic u l tu r a l  e d u c a tio n  program s was m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  w orkshops.
15 . The v a s t  m a jo r ity  o f  re sp o n d en ts  h ig h ly  recommended th e  
im plem entation  o f m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program s. In  
f a c t ,  over 50 p e rc e n t h ig h ly  recommended th e  im plem enta tion  o f  m u l t i -  
e th n lc /m u l t ic u l tu r p l  e d u ca tio n  program s, and over 30 p e rc e n t recommended 
th e  program s w ith  few r e s e r v a t io n s .
16 . The h ig h e s t  number o f  school d i s t r i c t s  surveyed had a  p u p il 
p o p u la tio n  o f  1 ,000 to  6 ,000 (46 .7  p e rc e n t) .
17 . The ap p a ren t r a c i a l  makeup of th e  p u p il  p o p u la tio n  in  th e  
m a jo r ity  o f  sch o o l d i s t r i c t s  surveyed  was w h ite  (5 1 .9  p e rc e n t)  and 
Mexican American (2 5 .2  p e rc e n t) .
18 . The p erso n s head ing  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program s in  th e  m a jo rity  o f  school d i s t r i c t s  surveyed were male (51 .4  
p e rc e n t) ,  w h ite  (59 p e rc e n t) ,  w ith  e i t h e r  th re e  to  f iv e  y e a rs  o r  over 
te n  y e a rs  in  th e  p re s e n t  p o s i t io n ,  in  th e  age range  o f f i f t y  to  f i f t y -  
n in e  y e a rs , o r  f o r ty  to  fo r ty - n in e  y e a r s ,  and w ith  an  unique c u l tu r a l  
knowledge o f in - s e r v ic e  p re p a ra t io n  in  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u c a tio n , ex p e rien ce  in  th e  c u l tu r a l  community o r  e th n ic  group in  t h i s  
co u n try  o r  c o lle g e  p re p a ra t io n .
C onclusions Based on P a r t  I  o f  th e  Survey
Based on th e  f in d in g s  in  F a r t  I  o f  th e  su rv ey , th e  fo llo w in g  
c o n c lu s io n s  were w arran ted :
1 . A m a jo r ity  o f  th e  210 sch o o l d i s t r i c t s  surveyed were c u r r e n t ly
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Im plem enting m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program s.
2 . Budget c u ts  was th e  main rea so n  g iv en  by th e  schoo l d i s t r i c t s  
which had d is c o n tin u e d  t h e i r  program s.
3 . The i n i t i a l  d e c is io n  to  In tro d u c e  th e  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  program  in  th e  school d i s t r i c t s  was over n in e  y e a rs  ago.
4 . The p e rio d  o f tim e  proposed fo r  th e  program to  become f u l l y
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implemented In  th e  schoo l d i s t r i c t s  was th r e e  y e a r s .
5 . C urriculum  and in s t r u c t io n  was th e  s p e c i f ic  e d u c a tio n a l program 
in  which th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program was o f f e re d .
6 . The le v e l  w ith in  th e  sch o o ls  In  th e  school d i s t r i c t s  invo lved  
in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  was th e  e lem en tary  l e v e l .
7. The m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s in  th e  school 
d i s t r i c t s  were o f fe re d  a s  u n i t s  w ith in  c o u rse s . School d i s t r i c t s  which 
o f f e re d  th e  program a s  s e p a ra te  c o u rse s , th e  co u rse s  w ere on an e le c t iv e  
b a s is .
8 . H is to ry  and language were th e  co u rse s  in  which th e  school 
d i s t r i c t s  o f fe re d  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s.
9 . S pan ish -language r e l a t e d  groups were th e  e th n ic  group most 
o f te n  examined in  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s In  
th e  sch o o l d i s t r i c t s .
10. The so u rce  o f  Im petus f o r  Im plem enting th e  m u lt ie th n ic /m u lt i ­
c u l tu r a l  e d u ca tio n  program s was a  s t a t e  l e g i s l a t i v e  m andate.
11. The s p e c i f ic  goa l developed fo r  th e  im plem entation  o f  the  m u lti­
e th n ic  /m u l t i c u l tu r a l  ed u ca tio n  In  th e  schoo l d i s t r i c t s  was to  Improve 
a t t i t u d e s .
12. The sch o o l d i s t r i c t s  were f r e e  to  make th e i r  own d e c is io n  to
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Implement a  m u l t ie th n ic /m u l t ic u l tu r a l  e d u c a tio n  program .
13. A l lo t t in g  tim e fo r  in - s e r v ic e  t r a in in g  and work on p lan n in g  and 
im plem enta tion  was th e  problem  encoun tered  by th e  schoo l d i s t r i c t s .
1 4 . The sch o o l d i s t r i c t s  w ere a lm o st ev en ly  d iv id e d  on th e  u se  o f  
a  c o n su lta n t to  p ro v id e  in - s e r v ic e  t r a in in g .  However, more schoo l . 
d i s t r i c t s  d id  use a  c o n s u lta n t  th an  th o se  who d id  n o t .
15 . Those school d i s t r i c t s  which used a  c o n s u l ta n t ,  th e  c o n s u l ta n ts  
were used in  th e  o r ie n ta t io n  phase o f th e  program s.
16 . One to  te n  hours o f in - s e r v ic e  were p rov ided  th e  s t a f f  d u rin g  
th e  f i r s t  y ea r o f  th e  m u l t ie th n ic /m u l t ic u l tu r a l  program  im plem enta tion .
17. The most Im portan t so u rce  o f  in - s e r v ic e  t r a in in g  m a te r ia ls  was 
w orkshops.
18 . The re sp o n d en ts  h ig h ly  recommended th e  im plem entation  of 
m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program s.
19 . The p u p il  p o p u la tio n  o f th e  sch o o l d i s t r i c t s  surveyed ranged 
from 1 ,000  to  6 ,000 s tu d e n ts  and th e  m a jo r ity  r a c i a l  makeup o f th e  
p u p il  p o p u la tio n  was w h ite .
20. The p e rso n s  head ing  th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program s in  th e  schoo l d i s t r i c t s  w ere w h ite , m ales, in  th e  f o r ty  to  
f i f t y - n i n e  age ran g e , th re e  to  f iv e  y e a rs  in  th e  p re s e n t  p o s i t io n  and 
th e  un ique c u l tu r a l  knowledge was ex p e rien ce  in  th e  c u l tu r a l  community 
o r  e th n ic  group in  t h i s  c o u n try .
Stmimary o f  F in d in g s ; F a r t  I I  o f  th e  Survey
S ta tem en ts from th e  C urriculum  G u id e lin es  fo r  M u ltie th n ic  E ducation  
(F a r t  11 o f th e  q u e s tio n n a ire )  a r e  l i s t e d  by su b area s  in  o rd e r acco rd in g
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to  th e  d eg rees  o f  im plem entation  by th e  re sp o n d e n ts . A fte r  each s t a t e ­
m ent, th e  mean sco re s  re c e iv e d  f o r  each  p a r t i c u l a r  c a te g o ry  o f  mean s c o re s  
(4 .0  and o v e r, between 3 .0  and 4 .0 ,  and under 3 .0 ) a r e  g iv en . The 
h ig h e r mean sc o re s  r e f l e c t  a  g r e a te r  deg ree  o f Im plem entation . There i s  
a  p o s s ib le  sc o re  in  each c ase  o f  5 .0 ,  and th e  lo w est p o s s ib le  sco re  i s  
1 .0 .
Subarea 1 : P r in c ip le s  o f  E thn ic  P lu ra l ism . Mean sc o re s  o f  th e
fo llo w in g  p r in c ip le s  o f  e th n ic  p lu ra lis m  w ere 3 .0  o r  h ig h e r in  th e  
subarea  o f  p r in c ip le s  o f e th n ic  p lu ra lis m :
A p r in c ip le  ta u g h t in  our m u l t i e th n ic /m u l t ic u l tu r a l  ed u ca tio n  program 
I s  th a t  e th n ic  d iv e r s i ty  should  be reco g n ized  and re sp e c te d  a t  th e  
in d iv id u a l ,  g roup, and s o c i e t a l  l e v e l s  (3 .6  mean s c o r e ) .
A th i r d  p r in c ip le  ta u g h t in  our m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program i s  t h a t  e q u a l i ty  o f  o p p o r tu n ity  must be a ffo rd e d  to  a l l  members 
o f  e th n ic  groups (3 .6  mean s c o re ) .
A second p r in c ip le  ta u g h t in  our m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program i s  t h a t  e th n ic  d iv e r s i t y  p ro v id e s  a  b a s is  fo r  s o c i e t a l  co h es iv e ­
ness  and s u rv iv a l  (3 .0  mean s c o r e ) .
The mean s c o re  o f  th e  fo llo w in g  s ta tem e n t was between 2 .0  and 3 .0  
in  th e  su b area  o f  p r in c ip le s  o f  e th n ic  p lu ra lis m :
A fo u r th  p r in c ip le  ta u g h t in  o u r m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program i s  th a t  e th n ic  I d e n t i f i c a t i o n  fo r  in d iv id u a ls  should  be o p tio n a l  
in  a  democracy (2 .8  mean s c o r e ) .
Subarea 2: C urricu lum  g u id e lin e s  fo r  m u ltie th n ic  e d u ca tio n . Mean
sc o re s  o f  th e  fo llo w in g  s ta te m e n ts  were o v e r 3 .5  in  th e  su b area  o f  
cu rricu lu m  g u id e lin e s  fo r  m u lt ie th n ic  ed u ca tio n :
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In  our m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , p ro v is io n  I s  
made fo r  con tinuous o p p o r tu n i t ie s  fo r  s tu d e n ts  to  develop a  b e t t e r  sen se  
o f s e l f  (3 .7  mean s c o re ) .
I n s t r u c t io n a l  m a te r ia ls  in  o u r m u l t ie th n ic /m u l t ic u l tu ra l  ed u ca tio n  
program  t r e a t s  e th n ic  d if f e r e n c e s  and groups h o n e s tly , r e a l i s t i c a l l y ,  
and s e n s i t iv e ly  (3 .6  mean s c o re ) .
The mean s c o re s  o f  th e  fo llo w in g  s ta tem e n ts  were over 3 .0  In  th e  
sub area  o f cu rricu lu m  g u id e lin e s  fo r  m u ltie th n ic  e d u ca tio n :
The p o l ic ie s  and p ro cedu res o f  ou r m u lt ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program  f o s te r  p o s i t iv e  I n te r a c t io n s  among th e  d i f f e r e n t  
e th n ic  group members (3 .4  mean s c o r e ) .
In  our m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , th e re  i s  a 
prom otion o f v a lu e s , a t t i t u d e s ,  and b eh av io rs  which su p p o rt e th n ic  
p lu ra lis m  (3 .4  mean s c o r e ) .
Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  h e lp s  s tu d e n ts  
to  develop  s k i l l s  In  f in d in g  and p ro c e ss in g  In fo rm a tio n  (3 .4  mean s c o r e ) .
Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  h e lp s  s tu d e n ts  
develop  d ecision -m ak ing  a b i l i t i e s ,  s o c ia l  p a r t i c ip a t io n  s k i l l s ,  and a  
sen se  o f p o l i t i c a l  e f f ic a c y  needed fo r  e f f e c t iv e  c i t iz e n s h ip  (3 .3  mean 
s c o r e ) .
In  our m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , th e  l i b r a r i e s  
and re so u rc e  c e n te rs  have a  v a r ie ty  o f  m a te r ia ls  on th e  h i s t o r i e s ,  
e x p e r ie n c e s , and c u l tu r e s  o f  many d i f f e r e n t  e th n ic  group members (3 .3  
mean s c o r e ) .
Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  h e lp s  s tu d e n ts  
examine d if f e r e n c e s  w ith in  and among e th n ic  groups (3 .3  mean s c o re ) .
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Our program  In  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  h e lp s  s tu d e n ts  
develop  th e  a b i l i t y  to  d is t in g u is h  f a c t s  from in te r p r e ta t io n s  and 
o p in io n s  (3 .2  mean s c o re ) .
E thn ic  p lu ra lis m  perm eates th e  t o t a l  environm ent in  our m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  program  (3 .2  mean s c o re ) .
Our program in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  u ses  m u ltie th n ic  
l i t e r a t u r e  and a r t  to  promote empathy f o r  peop le  o f  d i f f e r e n t  e th n ic  
groups (3 .2  mean s c o re ) .
The mean sco re s  o f  th e  fo llo w in g  s ta tem e n ts  were 3 .0  in  th e  subarea  
o f cu rricu lu m  g u id e lin e s  fo r  m u lt ie th n ic  ed u ca tio n :
Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  h e lp s  s tu d e n ts  
to  view  and in t e r p r e t  e v e n ts , d iv e r s e  e th n ic  p e rs p e c tiv e s  and p o in ts  o f 
view  (3 .0  mean s c o re ) .
Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  c o n c e p tu a liz e s  
and d e sc r ib e s  th e  developm ent o f  th e  U nited  S ta te s  a s  a  m u l t i - d i r e c t io n a l  
s o c ie ty  (3 .0  mean s c o re ) .
In  our m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , th e  s tu d e n ts  
a r e  he lped  to  u n d ers tan d  th e  w holeness o f  th e  e x p e rien ces  o f  e th n ic  
g roups (3 .0  mean s c o r e ) .
Mean sc o re s  o f  th e  fo llo w in g  s ta te m e n ts  w ere under 3 .0  in  th e  
sub area  o f cu rricu lu m  g u id e lin e s  fo r  m u lt ie th n ic  ed u ca tio n :
Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  r e f l e c t s  th e  
e th n ic  le a r n in g  s ty le s  o f  s tu d e n ts  (2 .9  mean s c o r e ) .
Our m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program i s  designed  to  he lp  
s tu d e n ts  l e a r n  how to  fu n c tio n  e f f e c t iv e ly  in  d i f f e r e n t  c u l tu r a l  en v iro n ­
ments and m aster more th an  one c o g n itiv e  s ty le  (2 .9  mean s c o r e ) .
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In  our m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , th e re  i s  an 
In c lu s io n  o f  b o th  p o s i t iv e  and n e g a tiv e  a sp e c ts  o f  e th n ic  group 
e x p e rien ces  (2 .9  mean s c o r e ) .
Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  f o s t e r s  th e  
view  th a t  e th n ic  group languages a r e  le g i t im a te  communication system s 
(2 .9  mean s c o re ) .
Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  p re s e n ts  th e  
p e rs p e c tiv e s  o f each e th n ic  group a s  v a l id  ways to  p e rc e iv e  th e  p a s t  and 
th e  p re s e n t (2 .9  mean s c o r e ) .
Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  makes maximum 
use o f  lo c a l  community re so u rc e s  (2 .8  mean s c o re ) .
Our program  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  h e lp s  s tu d e n ts  
t r y  o u t c ro s s -e th n ic  ex p erien ces  and r e f l e c t  upon them (2 .8  mean s c o re ) .
In  o u r m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , B ta ffs  
( a d m in is tr a t iv e ,  i n s t r u c t io n a l ,  c o u n se lin g , and su p p o rtiv e ) a re  m u lt i­
e th n ic  and m u l t i r a c ia l  (2 .7  mean s c o r e ) .
Subarea 3: E v a lu a tio n  te ch n iq u es  o f  m u lt ie th n ic  ed u ca tio n . Mean
sc o re s  o f  th e  fo llo w in g  s ta te m e n ts  were 2 .5  o r  over in  th e  fo llo w in g  
su b areas  o f  e v a lu a tio n  te ch n iq u es  o f m u lt ie th n ic  e d u ca tio n :
Our m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program conducts ongoing, 
sy s te m a tic  e v a lu a tio n s  o f  th e  g o a ls , m ethods, and in s t r u c t io n a l  m a te r ia ls  
used in  te a c h in g  abou t e th n ic i ty  (2 .7  mean s c o re ) .
The assessm en t p ro ced u res  used w ith  s tu d e n ts  in  o u r m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  program r e f l e c t  t h e i r  e th n ic  c u l tu r e s  (2 .5  mean 
s c o r e ) .
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Summary o f  Data from T ea ts  o f th e  H ypotheses 
The deg ree  o f Im plem entation  o f m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program s was determ ined  from re sp o n se s  re c e iv e d  from 210 re sp o n d en ts .
The t - t e s t  was used to  t e s t  f o r  s ig n i f i c a n t  d i f f e r e n c e s  In  mean sco res  
on P a r t  IX o f th e  q u e s tio n n a ire  (C urriculum  G u id e lin es  f o r  M u ltie th n ic  
E ducation) u s in g  a  v a r ie ty  o f  f a c to r s  w hich e x is te d  among and In  th e  
sch o o l d i s t r i c t s  su rveyed . The f a c to r s  th a t  were used In  making com pari­
sons i n  th e  sch o o l d i s t r i c t s  e x c lu s iv e ly  w ere: (1) g eo g rap h ica l lo c a t io n s
o f th e  sch o o l d i s t r i c t s  in  th e  U nited S ta te s ,  (2) p u p il  p o p u la tio n  In  
th e  sch o o l d i s t r i c t s ,  and (3) th e  u t i l i z a t i o n  o f  c o n s u l ta n ts  to  p ro v id e  
in - s e r v ic e  t r a in in g  in  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  f o r  th e  s t a f f  
in  th e  sch o o l d i s t r i c t s .
H ypotheses 1 th rough  4 were concerned w ith  th e  d if f e r e n c e s  between 
th e  sch o o l d i s t r i c t s  in  th e  so u th e rn  s ta te B  and th e  schoo l d i s t r i c t s  in  
th e  w este rn  s t a t e s  in  th e  degree  o f  im plem entation  o f  th e  C urriculum  Guide­
l i n e s  fo r  M u ltie th n ic  E ducation  fo r  th e  subareas o f  p r in c ip le s  o f  e th n ic  
p lu ra lis m , cu rricu lu m  g u id e lin e s  fo r  m u lt ie th n ic  ed u ca tio n , e v a lu a tio n  
te ch n iq u es  f o r  m u ltie th n ic  ed u ca tio n  and th e  t o t a l  d if f e r e n c e  f o r  th e se  
su b a rea s . A n a ly sis  o f  d a ta  r e s u l te d  in  no s ig n i f i c a n t  d i f f e r e n c e s  between 
th e  s e le c te d  sch o o l d i s t r i c t s  in  th e  so u th e rn  s t a t e s  and w este rn  s t a t e s  
in  each  o f th e  su b areas  and th e  t o t a l  d if f e r e n c e  fo r  th e  su b a rea s . N ull 
hypo theses 1 th rough  4 f a i l e d  to  be r e je c te d .
H ypotheses 5 th rough  8 were concerned w ith  th e  d i f f e r e n c e s  between 
th e  sch o o l d i s t r i c t s  in  th e  n o r th e a s te rn  s t a t e s  and th e  schoo l d i s t r i c t s  
in  th e  n o r th  c e n t r a l  s t a t e s  in  th e  degree  o f im plem enta tion  o f the  
C urriculum  G u id e lin es  f o r  M u ltie th n ic  E ducation  su bareas o f  p r in c ip le s
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o f e th n ic  p lu ra l is m , cu rricu lu m  g u id e lin e s  fo r  m u lt ie th n ic ,  e v a lu a tio n  
te ch n iq u es  f o r  m u lt ie th n ic  e d u ca tio n  and th e  t o t a l  d if f e r e n c e s  fo r  th e se  
su b a re a s . S ig n i f ic a n t  d i f f e r e n c e s  o ccu rred  f o r  each o f  th e se  sub areas  
and th e  t o t a l  d i f f e r e n c e  f o r  th e se  su b a re a s . N u ll hypo theses 5 th rough  
8 were r e je c te d .
H ypotheses 9 th rough  12 w ere concerned w ith  th e  d i f f e r e n c e s  between 
th e  schoo l d i s t r i c t s  w ith  10 ,000  o r  more p u p i ls  and th e  school d i s t r i c t s  
w ith  l e s s  th an  10 ,000 p u p ils  in  th e  deg ree  o f  Im plem entation  o f th e  
C urricu lum  G u id e lin e s  fo r  M u ltie th n ic  E ducation  su b areas  o f  p r in c ip le s  
o f e th n ic  p lu ra lis m , c u rric u lu m  g u id e lin e s  f o r  m u lt ie th n ic  e d u ca tio n , 
e v a lu a tio n  te ch n iq u es  fo r  m u lt ie th n ic  ed u ca tio n  and th e  t o t a l  d if f e r e n c e  
fo r  th e se  su b a re a s . A n a ly s is  o f  d a ta  r e s u l te d  In  no s ig n i f i c a n t  
d if f e r e n c e s  between th e  schoo l d i s t r i c t s  w ith  10,000 o r more p u p ils  and 
th e  schoo l d i s t r i c t s  w ith  l e s s  th an  10 ,000 p u p ils  in  each o f  th e  su b areas  
and th e  t o t a l  d if f e r e n c e  f o r  th e  Bubareas. N u ll hypo theses 9 th rough  12 
f a i l e d  to  be r e je c te d .
H ypotheses 13 th rough  16 were concerned  w ith  th e  d i f f e r e n c e s  between 
th e  schoo l d i s t r i c t s  which u t i l i z e d  th e  s e rv ic e s  o f  a  c o n s u lta n t  to  
p ro v id e  I n - s e r v ic e  t r a in in g  fo r  th e  s t a f f  in  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  and th e  school d i s t r i c t s  which d id  n o t u t i l i z e  th e  s e rv ic e s  o f  
a  c o n s u l ta n t .  The C urriculum  G u id e lin e s  f o r  M u ltie th n ic  E ducation  was 
used to  m easure th e  degree  o f im plem entation  o f  th e  su b areas  o f  p r in c ip le s  
o f  e th n ic  p lu ra l is m , cu rricu lu m  g u id e lin e s  fo r  m u lt ie th n ic  e d u ca tio n , 
e v a lu a tio n  tech n iq u es  fo r  m u lt ie th n ic  e d u ca tio n  and th e  t o t a l  d if f e r e n c e  
f o r  th e se  su b a re a s . A n a ly s is  o f  th e  d a ta  r e s u l te d  in  no s ig n i f i c a n t  
d i f f e r e n c e s  between th e  school d i s t r i c t s  in  th e  su b area  o f p r in c ip le s  o f
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e th n ic  p lu ra l is m . N u ll h y p o th e s is  13 f a i l e d  to  be r e j e c te d .  S ig n if ic a n t  
d i f f e r e n c e s  o ccu rred  betw een th e  schoo l d i s t r i c t s  in  th e  su b areas  o f 
cu rric u lu m  g u id e lin e s  f o r  m u lt ie th n ic  e d u c a tio n , e v a lu a tio n  te ch n iq u es  
fo r  m u lt ie th n ic  ed u ca tio n  and th e  t o t a l  d if f e r e n c e  fo r  th e  su b a re a s .
N u ll hypo theses 14, 15, and 16 were r e je c te d .
C onclusions Based on th e  H ypotheses
Based on th e  f in d in g s  in  th e  s tu d y , th e  fo llo w in g  co n c lu s io n s  were 
w a rra n te d :
1 . The schoo l d i s t r i c t s  In  th e  so u th ern  s t a t e s  and th e  schoo l 
d i s t r i c t s  In  th e  w este rn  s t a t e s  d id  n o t d i f f e r  In  th e  degree  o f  
Im plem entation  o f th e  C urricu lum  G u id e lin es  f o r  M u ltie th n ic  E ducation  
su b area s  o f  p r in c ip le s  o f  e th n ic  p lu ra lis m , cu rricu lu m  g u id e lin e s  fo r  
m u lt ie th n ic  ‘e d u c a tio n , e v a lu a tio n  te ch n iq u es  o f m u ltie th n ic  ed u ca tio n  
and th e  t o t a l  d if f e r e n c e  fo r  th e  su b a re a s .
2 . The schoo l d i s t r i c t s  in  th e  n o r th e a s te rn  s t a t e s  and th e  school 
d i s t r i c t s  in  th e  n o r th  c e n t r a l  s t a t e s  d id  d i f f e r  s ig n i f i c a n t ly  in  the  
d eg ree  o f  Im plem enta tion  o f th e  C urriculum  G u id e lin e s  fo r  M u ltie th n ic  
E ducation  su b areas  o f  p r in c ip le s  o f  e th n ic  p lu ra l is m , cu rricu lu m  gu ide­
l i n e s  f o r  m u lt ie th n ic  e d u ca tio n , e v a lu a tio n  te ch n iq u es  fo r  m u ltie th n ic  
ed u ca tio n  and th e  t o t a l  d i f f e r e n c e  f o r  th e  su b a re a s . The schoo l d i s t r i c t s  
in  th e  n o r th  c e n t r a l  s t a t e s  r a te d  h ig h e r  on a l l  o f  th e  su b areas  and th e  
t o t a l  d i f f e r e n c e  fo r  th e  su b areas  a s  m easured by th e  C urriculum  G u id e lin e s  
fo r  M u ltie th n ic  E d u ca tio n .
3 . The schoo l d i s t r i c t s  w ith  10,000 o r  more p u p ils  and th e  school 
d i s t r i c t s  w ith  l e s s  th an  10,000 p u p ils  d id  n o t d i f f e r  in  th e  degree  o f
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im plem entation  o f  th e  C urriculum  G u id e lin es  fo r  M u ltie th n ic  E ducation  
su b areas  o f  p r in c ip le s  o f  e th n ic  p lu ra lism *  cu rricu lu m  g u id e lin e s  fo r  
m u lt ie th n ic  ed u ca tio n , e v a lu a tio n  te ch n iq u es  fo r  m u lt ie th n ic  ed u ca tio n  
and th e  t o t a l  d if f e r e n c e  f o r  th e  su b a re a s .
4 . The schoo l d i s t r i c t s  which u t i l i z e d  th e  s e r v ic e s  o f  a 
c o n s u l ta n t  to  p ro v id e  in - s e r v ic e  t r a in in g  f o r  th e  B ta ff  In  m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  and th e  school d i s t r i c t s  which d id  n o t u t i l i z e  
th e  s e rv ic e s  o f  a  c o n s u lta n t  d i f f e r e d  s ig n i f i c a n t ly  in  th e  degree  of 
Im plem entation  o f  th e  C urriculum  G u id e lin es  fo r  M u ltie th n ic  E ducation  
su b areas  o f  cu rricu lu m  g u id e lin e s  f o r  m u lt ie th n ic  e d u c a tio n , e v a lu a tio n  
tech n iq u es  fo r  m u ltie th n ic  ed u ca tio n  and th e  t o t a l  d if f e r e n c e  f o r  th e  
su b a re a s . A lthough th e  schoo l d i s t r i c t s  which u t i l i z e d  th e  s e rv ic e s  o f  
a  c o n s u lta n t  r a te d  h ig h e r in  each sub area  and th e  t o t a l  d if f e r e n c e  fo r  
th e  su b a rea s , no s ig n i f i c a n t  d if f e r e n c e  o ccu rred  in  th e  subarea  o f  
p r in c ip le s  o f  e th n ic  p lu ra lis m .
Im p lic a tio n s
A d e s c r ip t iv e  re s e a rc h  s tu d y  was conducted  by su rv ey in g  th e  f i f t y  
s t a t e  departm en ts  o f  ed u ca tio n  and a d m in is te r in g  a  q u e s tio n n a ire  to  
o f f i c i a l s  from s e le c te d  school d i s t r i c t s  to  g a th e r  in fo rm a tio n  r e l a t i v e  
to  th e  i d e n t i f i c a t i o n  o f m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s, 
th e  th r u s t  o f  th e  program s, how th e  program s were i n i t i a t e d ,  and th e  
degree  o f  im plem entation  o f th e  C urriculum  G u id e lin e s  f o r  M u ltie th n ic  
E ducation  in  s e le c te d  schoo l d i s t r i c t s  in  th e  U nited S ta te s .  The 
in fo rm a tio n  gained  from th e  l i t e r a t u r e  and th e  d a ta  g a th e red  made
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p o s s ib le  some u s e f u l  im p lic a tio n s  f o r  th e  im plem entation  o f  th e  
C urricu lum  G u id e lin e s  fo r  M u ltie th n ic  E duca tion  in  e d u ca tio n .
I t  seems th a t  i f  schoo l a d m in is tr a to r s  in  th e  schoo l d i s t r i c t s  in  
th e  U nited  S ta te s  a r e  I n te r e s te d  in  im proving th e  e d u c a tio n a l p ro cess  
and dev elo p in g  th e  g o a ls  o f  red u c in g  p re ju d ic e , In c re a s in g  u n d e rs tan d in g  
o f  o th e r  g roups, a p p re c ia t in g  and a c c e p tin g  o th e r  g roups, a c q u ir in g  
f a c tu a l  in fo rm a tio n  on o th e r  g roups, a p p re c ia t in g  th e  concep t o f a  t o t a l  
s o c ie ty  and im proving a t t i t u d e s ,  a  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program may be h e lp f u l .  A m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , 
when p ro p e r ly  Implemented, a lso  r e s u l t s  in  a l l  th e  s tu d e n ts  in  th e  schoo l 
d i s t r i c t  see in g  them selves r e f le c te d  in  t h e i r  cu rricu lu m  re g a rd le s s  o f 
t h e i r  ra c e ,  e th n ic i ty  o r  c u l tu r a l  background and a  beg inn ing  s te p  in  
red u c in g  r a c i a l  i s o l a t i o n  and c o n f l i c t  and a  p o s i t iv e  s te p  toward r a c i a l  
harmony.
The re sp o n d en ts  in  t h i s  s tu d y  re p o r te d  th a t  a  s t a t e  l e g i s l a t i v e  
mandate was th e  so u rce  o f  im petus f o r  im plem enting t h e i r  program s. I f  
a  s t a t e  l e g i s l a t i v e  m andate must be th e  p rim ary  so u rce  o f Im petus to  
Implement th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program s u c c e s s fu l ly ,  
t h i s  im p lie s  th a t  th e  c h ie f  e d u c a tio n  o f f i c e r  in  th e  s t a t e ,  th e  governo r, 
and th e  s t a t e  ed u ca tio n  a s s o c ia t io n  must be committed to  th e  im plem enta­
t io n  o f  th e  C urriculum  G u id e lin e s  f o r  M u ltie th n ic  E ducation  in  the  
schoo l d i s t r i c t s  in  th e  s t a t e  and must make a  lo n g -te rm  commitment to  
expend th e  tim e , energy , and money to  make th e  s t a t e  l e g i s l a t o r s  aware 
of t h e i r  commitment.
A nother im p lic a t io n  from th e  s tu d y  i s  in  th e  form of a  c a u tio n . 
I n te r e s te d  schoo l a d m in is tr a to r s  in  th e  schoo l d i s t r i c t s  should  be aware
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th a t  developm ent and im plem entation  o f a  m u l t ie th n ic /m u l t ic u l tu r a l  
e d u ca tio n  program w i l l  ta k e  a t  l e a s t  th r e e  y e a r s .
P ro v id in g  in - s e r v ic e  t r a in in g ,  a t  l e a s t  d u rin g  th e  f i r s t  y e a r  o f  
Im plem enting th e  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  program , seems to  be 
Im portan t to  a  s u c c e s s fu l im plem enta tion  o f  th e  program In  th e  sch o o l 
d i s t r i c t .  Many o f th e  sch o o l d i s t r i c t s  invo lved  in  th e  s tu d y  co n tin u ed  
m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  in - s e r v ic e  t r a in in g  w e ll a f t e r  th e  
I n i t i a l  s ta g e s  o f o r ie n ta t io n  and im p lem en ta tion . A lso , th e  u se  o f  a 
c o n s u lta n t  to  conduct in - s e r v ic e  t r a in in g  i s  an im p o rtan t c o n s id e ra t io n , 
e s p e c ia l ly  in  th e  o r ie n ta t io n  ph ase . The rea so n  th a t  c o n s u lta n ts  were 
n o t used c o n s is te n t ly  by re sp o n d en ts  in  t h i s  s tu d y  may be t h a t  th e  
sch o o l d i s t r i c t s  th a t  had Implemented m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
program s had s t a f f  members who p o ssessed  knowledge in  th e  a re a  and were 
cap ab le  o f  p ro v id in g  in - s e r v ic e  t r a in in g .
I t  ap p ea rs  th a t  on th e  b a s is  o f  th e  C urriculum  G u id e lin es  fo r  M u lti­
e th n ic  E duca tion , a l l  g u id e lin e s  p re se n t in  a  f u l l y  implemented m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  program may n o t e x i s t  in  th e  schoo l d i s t r i c t  
d u rin g  th e  e a r ly  y e a rs  o f  im p lem en ta tion . School a d m in is tra to rs  in  th e  
schoo l d i s t r i c t s  need n o t f e e l  t h a t  th ey  must a ttem p t to  develop  and 
implement a l l  th e  g u id e lin e s  a t  once to  beg in  a  m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program . A schoo l d i s t r i c t  a d m in is tra to r  may w ish to  begin  
Im plem entation  a t  th e  a d m in is tr a t iv e  le v e l  and f i l t e r  th e  program down 
th rough  one le v e l  each y e a r .  Im plem entation  o f th e  m u lt ie th n ic /m u lt i ­
c u l tu r a l  e d u ca tio n  program in  t h i s  way m ight tak e  one to  two y ears  to  
re a c h  in s t r u c t io n a l  p e rso n n e l in  th e  sch o o l d i s t r i c t s .  Im plem entation 
o f  a  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program in  th e  sch o o l d i s t r i c t
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may a ls o  depend upon th e  re s o u rc e s  a v a i l a b le ,  th e  e x p e r t is e  a v a i la b le ,  
and th e  a t t i t u d e  o f  th e  s t a f f  r e l a t i v e  to  change.
F in a l ly ,  perhapB a  sm all beg inn ing  has been made in  re s e a rc h in g  th e  
id e n t i f i c a t i o n  and degree  of Im plem entation  o f m u l t ie th n ic /m u l t ic u l tu r a l  
ed u ca tio n  program s in  th e  sch o o l d i s t r i c t s  in  th e  U nited S ta te s .  A 
m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program can h e lp  n o t on ly  th e  s tu d e n ts  
and te a c h e rs ,  b u t I t  can h e lp  a d m in is tr a to r s  and s u p e r io rs  develop  an 
aw areness and u n d e rs tan d in g  o f  in d iv id u a ls  from d iv e rs e  g roups. Perhaps 
t h i s  re s e a rc h  w i l l  encourage o th e rs  to  conduct re s e a rc h  In  th e  i d e n t i f i ­
c a t io n  and deg ree  o f Im plem entation  o f  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  
in  sch o o l d i s t r i c t s  in  th e  U nited S ta te s  and o th e r  a re a s  o f m u lt ie th n ic /  
m u l t ic u l tu r a l  e d u c a tio n .
Recommendations fo r  F u r th e r  R esearch
There i s  o b v io u s ly  a  need f o r  more re s e a rc h  concern ing  th e  
im plem entation  o f  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program s In  th e  
schoo l d i s t r i c t s  in  th e  U nited  S ta te s .  Some su g g e s tio n s  f o r  f u r th e r  
s tu d y  c o n s is t  o f  th e  fo llo w in g :
1 . A "b e fo re  and a f t e r "  s tu d y  extended over a  p e rio d  o f s e v e ra l  
y e a rs  w ith  a  schoo l d i s t r i c t  t h a t  i s  p re s e n t ly  in  th e  I n i t i a l  s ta g e s  of 
im plem enting a  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program .
2 . An in -d e p th  c ase  s tu d y  of a  schoo l d i s t r i c t  im plem enting a 
m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program , In c lu d in g  in -d e p th  i n t e r ­
view s w ith  s t a f f ,  a d m in is tr a to r s  and s tu d e n ts .
3 . A s tu d y  s im ila r  to  t h i s  one th a t  would in c lu d e  community 
c o lle g e s  an d /o r u n iv e r s i t i e s  Involved  in  m u l t ie th n ic /m u l t ic u l tu r a l
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ed u ca tio n .
4 . F u r th e r  re s e a rc h  on re sp o n ses  o f  a d m in is tr a to r s ,  s t a f f  and 
s tu d e n ts  Invo lved  In  m u l t ie th n ic /m u l t ic u l tu r a l  ed u ca tio n  fo r  an a n a ly s is  
o f  p o s s ib le  r e la t io n s h ip s  between m u l t le th n lc /m u l t lc u l tu r a l  ed u ca tio n
and a t t e n t io n  to  th e  a f f e c t iv e  a re a s  o f  le a r n in g ,  such a s  v a lu e s , b e l i e f s ,  
a t t i t u d e s ,  and o th e r  s u b je c t iv e  m a tte r s .
5 . An enlargem ent o f th e  p re s e n t s tu d y  which In c lu d e s  a  l a r g e r  
sam ple o f schoo l d i s t r i c t s  in  th e  U nited  S ta te s .
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TEXAS AJcM UNIVERSITY  
COLLEGE OF EDUCATION
COiltGI STATION, TCCAJ T7MM2U
o ffk *  o f
T h *  DiTAJTm xT o r E d u c a tio n a l  
Ctmucvum and Iwnnucnow 
TlLZraoKV 713-54S-83M
Ellnabnth A. Saundari Au*uat 6, 1982
E u t  Tannaaaao Stata Uni v a n ity  
Box #20159
Johnaon City, Tanneraao 37614
Daar Ha. Saundant
Encloaad la  a copy of tha acudy daon and I publlahad racandy In 
Claaclna Hooaa.
In addition, I  hava ancloaad a copy of tha lnatruaanc wo uaad Co caw 
placa tha acudy. Paal fraa co uaa tha docuaant i f  i t  la  appropriate for 
your doctoral atudy.
Plaaaa faa l fraa to  contact no I f  you naad additional Information.
cc . Glann F ata
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National Council for the Social Studies
O ffD K li^ ^ & W ^ E N U E . MW. •  WASHINGTON, D.C. 20016
(202) 066-7840
December 9 .  1982
Hi. E lizabeth A. Saunders 
East Tennassaa S ta te  Uni v a n i ty  
Box /  20155
Johnion C ity , TH 37014 
Dear Ms. Saundersi
-This I t  In rasponsa to  your la t ta r  o f November 10th In which you raquasted 
"p a rn ln lo n  to  u ia  and rapraduca excerpts from the HCSS Curriculum fiulde- 
l ln e i  for M ultiethnic Education for your study".
I have checked with our Publications D irector regarding your raq u e it. He 
has Informed me th a t there  I t  no problem In your using portions of the 
HCSS Guidelines In your s tu d y /d isse rta tio n  as long as you assign the ap* 
p rop rla te  c re d it and your study Is unpublished. I f  your study Is published, 
you wi l l  need to  apply to  the Publications O ffice fo r format permission 
to  use these excerp ts. However, there does not appear to  be a question 
th a t such permission would be granted.
Please feat fraa  to  contact me If  you have fu rth e r questions or I f  I can 
be of additional a ss is tan ce .
A ssociation Liaison
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E ttlT tM M N fS IK i UfthrenMy 
Otetnnwni at tapm toan tnd M m w iiN lon •  Voi |W M  •  lahfHon O f .T iw i i iH i in tM ia  > (Ml) U M 1I, MM
November B, 1903
Deer Chief S tate School Officer!
in  collaboration with Dr. Robert Shepard, Department of Educational 
Supervision end Administration, East Tennessee S tate University,
I as conducting a survey of selected school d is t r ic ts  and s ta te  
departments of education throughout the united States in  order tha t 
current infcreation  night be obtained regarding the Implementation of 
B u ltie thn ic /nu ltlcu ltu ra l education programs in  education today.
Because of your professional knowledge and vantage point of educational 
leadership in your s ta te ,  I would sincerely appreciate your c o l la t in g  
the enclosed self-addressed, postage-paid postcard and return i t  as soon 
as possib le . The purpose of these questions i s  to detareina i f  your 
agency w ill agree to  partic ipa te  In a questionnaire survey regarding 
the implementation of e u ltie th n lc /m ltlc u ltu ra l education progrant 
and i f  so, to  Identify  the appropriate person on your s ta f f  to 
p artic ip a te  in the actual survey. Tour recommendation of th is  
partic ipan t i s  of v i ta l  i^ iortance to  insure the v a lid ity  of the survey 
findings. The p artic ipan t w ill be asked to  provide us with a  l i s t  of 
school d is t r ic ts  in your s ta te  which are known to  be involved to any 
degree with m l  t ie  th n lc /m lti  cu ltu ra l education.
A summary of the findings of th is  survey w ill be nade available to 
you, i f  you request.
Thank you fo r your cooperative e ffo rt and assistance in  the completion 
of these questions.
Sincerely yours,
Doctoral Student 
ETSU Department of 
Supervision and Adalniatratlon ETSU Department of Supervision 
and Administration
Enclosure! Postcard
C eB fte  e l f  duration
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A fte r  having read  th e  accompanying l e t t e r ,  p le a se  respond to  th e  
fo llo w in g  q u e s tio n s  as In d ic a te d :
1 . Has your s t a t e  e d u c a tio n a l departm ent implemented m u lt ie th n ic /  
m u l t ic u l tu r a l  ed u ca tio n  program s to  any degree?   Yes No
2. I f  th e  answ er to  0 1  i s  y e s , would your s t a t e  p a r t i c ip a t e  In  a 
q u e s tio n n a ire  su rvey  s tu d y  re g a rd in g  th e  Im plem entation  o f m u lt ie th n ic /  
m u l t ic u l tu r a l  e d u ca tio n  program s by your s t a t e  e d u c a tio n a l departm ent?  
 Yes ____  No
3 . I f  the response to 0 2  is yes, to whom may I  w r i te  on your s t a f f  (or 
yourself, if you wish) to participate In  the Btudy?
(P lea se  p r in t )
Name T i t l e
A ddress ______  ____ ___
S ig n a tu re S ta te
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I Ml TennetMe Slate Unhrmhy
D f i u f t m r n l  a t  l u p t n l w n  j n l  A i l i m m x r j i K i n  •  O a t  190004 •  J o h n v o n  C l i n .  t t n n r M t  J t t l M M I  •  (4191919- 441) ,  * 4M
Deer
You wire recently contacted In a l e t t e r  regarding your partic ipa tion  In a 
survey of school d is t r ic t s  to  determine the degree of Implementation of 
rail t ie th n ic /a i l t i  cu ltu ra l education programs In education today. At tha t 
time you were informed th a t you would be ashed to provide a l i s t  of school 
d is t r ic ts  in  your s ta te  which are known to be involved to any degree with 
m ultiethnic/m ulticultural education.
You w ill find  enclosed school d is t r ic ts  forms fo r your convenience in l is tin g  
those school d is t r ic ts  in  your s ta te  which are involved to  any degree with 
m ultiethnic/m ulticultural education. Again, may we s tre ss  th a t your 
endorsement of our survey is  not required, but your cooperation in  helping 
us to  id en tify  these school d is t r ic ts  which are involved with m ultiethnic/ 
ra ilti cu ltu ra l education in  your s ta te  i s  very necessary fo r the v a lid ity  
of our study.
Also, we have enclosed a stamped, aelf-addressed envelope fo r your convenience 
in returning the school d i s t r i c t  forms. Once again, we wish to  express our 
sincere appreciation fo r your kind cooperation in  agreeing to  a s s is t  us in  
our study, and we w ill be most g ra te fu l fo r your time in  partic ipa tion .
Elizabeth A. Saunders orT Robert shepafd I 
Advisory Committee, chairperson 
Associate Professor
Doctoral Student
ETSU Department of Supervision
and Administration ETSU Department of Supervision 
and Administration
Enclosuresi
School d i s t r i c t  forms 
Stamped, self-addressed envelope
CoSege of Education
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SCHOOL DISTRICTS IMPLEMENTING MULTIETHNIC/MULTICULTURAL EDUCATION (VOSIAKS
(Please p rin t or type)
SCHOOL DISTRICT_____________ CHIEF SCHOOL OFFICER_____________ ADDRESS_____________ CITY______________STATE ZIP
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January 18, 1983
To P ersons S e le c te d  f o r  th e  Study:
Under th e  d i r e c t io n  o f  Ur. R obert Shepard o f  th e  G raduate School a t  E as t 
T ennessee S ta te  U n iv e rs ity , 1 am conducting  a  su rvey  o f schoo l d i s t r i c t s  
and s t a t e  departm en ts  o f  e d u ca tio n  th roughou t th e  U nited  S ta te s  In  an 
e f f o r t  to  d e term ine  th e  degree  o f Im plem entation  o f m u lt ie th n ic /m u lt i ­
c u l tu r a l  e d u ca tio n  program s in  e d u ca tio n . The In fo rm a tio n  g a th e red  by 
t h i s  survey  i s  expected  to  be o f  v a lu e  to  th o se  ed u ca to rs  d e s ir in g  to  keep 
pace w ith  th e  developm ent o f  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n  program s 
in  p u b lic  e d u c a tio n .
Your s t a t e  departm ent o f  e d u ca tio n  has r e c e n t ly  p a r t i c ip a te d  in  th e  f i r s t  
phase o f  my s tu d y  and has i d e n t i f i e d  your schoo l d i s t r i c t  as b e ing  in v o lv ed  
to  some deg ree  w ith  m u l t ie th n ic /m u l t ic u l tu r a l  e d u ca tio n . I  th e re fo re  
s tro n g ly  u rg e  your p a r t i c ip a t io n  in  t h i s  s tu d y . The in s tru m en t has been 
th o ro u g h ly  f i e l d  t e s t e d  and should  re q u ir e  no more th a n  tw enty  m inu tes o f 
your tim e . I f  your sch ed u le  does n o t p e rm it your p e rso n a l invo lvem ent, I  
would s in c e re ly  a p p re c ia te  your d e s ig n a tin g  th e  a p p ro p r ia te  member o f  your 
a d m in is tr a t iv e  s t a f f  to  com plete th e  In s tru m e n t. I f  your sch o o l d i s t r i c t  
has been in c o r r e c t ly  i d e n t i f i e d  a s  having implemented a  m u lt ie th n ic /m u lt i ­
c u l tu r a l  e d u ca tio n  program , p le a se  in d ic a te  t h i s  by answ ering th e  f i r s t  
q u e s tio n  o n ly  on th e  q u e s t io n n a ir e .
I  have en clo sed  a  stam ped, s e lf -a d d re s s e d  envelope fo r  your convenience 
in  re tu rn in g  th e  q u e s t io n n a ir e .
Responses w i l l  be  t r e a te d  c o l l e c t iv e ly ,  d a ta  w i l l  n o t be re p o r te d  by schoo l 
d i s t r i c t s ,  names o r in d iv id u a ls  and com plete anonymity w i l l  be m a in ta in ed .
I  would a p p re c ia te  your com pleting  and re tu rn in g  th e  q u e s tio n n a ire  as  soon 
a s  p o s s ib le .  I  w i l l  g r e a t ly  a p p re c ia te  your a s s is ta n c e  and c o o p e ra tio n  
in  t h i s  endeavor.
S in c e re ly  y o u rs ,
E l iz a b e th  A. Saunders 
D o c to ra l S tuden t 
ETSU Departm ent o f  
S u p e rv is io n  and A d m in is tra tio n
E n c lo su res:
Q u e s tio n n a ire
Stamped, s e lf -a d d re s s e d  envelope
Dr. R obert Shepard
A dvisory Committee, C hairperson
A sso c ia te  P ro fe sso r
ETSU Departm ent o f  S u p e rv is io n
and A d m in is tra tio n
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P erso n a l D ata:
E ducation :
P ro fe s s io n a l
E xperience:
Honorb and 
A uards:
VITA
ELIZABETH ANN SAUNDERS
D ate o f  B ir th :  A p r i l  12 t 1948
P lace  o f  B ir th :  C e n t r a l ia ,  I l l i n o i s
M a r ita l  S ta tu s :  S in g le
P u b lic  S chools, H enderson, Tennessee
Freed-Hardeman C o lleg e , H enderson, T ennessee; b u s in e ss  
a d m in is t r a t io n , A .A ., 1967.
Memphis S ta te  U n iv e rs ity , Memphis, T ennessee; b u s in e ss  
e d u c a tio n , B .S ., 1970.
Memphis S ta te  U n iv e rs ity , Memphis, T ennessee; re a d in g , 
M .S ., 1975.
E as t Tennessee S ta te  U n iv e rs i ty ,  Johnson C ity , 
T ennessee; e d u c a tio n a l s u p e rv is io n , E d .D ., 1983.
T each er, Haywood High J u n io r  D iv is io n , B ro w n sv ille , 
T ennessee, 1970-1975.
T each er, Anderson Grammar School, B ro w n sv ille , 
T ennessee, 1975-1976.
T eacher, Haywood High School, B ro w n sv ille , T ennessee, 
1976-1978.
I n s t r u c to r ,  D epartm ent o f  E ducation  and The C en ter f o r  
Academic and L ife  P lan n in g , Freed-Hardeman C o lleg e , 
H enderson, T ennessee, 1978-1981.
D o c to ra l F e llo w sh ip , D epartm ent o f  S u p erv is io n  and 
A d m in is tra tio n , E a s t Tennessee S ta te  U n iv e rs ity , 
Johnson C ity , T ennessee, 1981-1982.
S e le c te d  a s  r e c ip ie n t  o f  a  S a b b a tic a l Leave fo r  1981-1983. 
P h i Kappa Ph i
